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Santa Claus is Coming to Town

You better watch out,
You better not cry,

You better not pout,
I’m telling you why:

Santa Claus is coming to town!

He’s making a list,
And checking it twice,

Gonna find out who’s naughty or nice.
Santa Claus is coming to town!

He sees you when you’re sleeping,
He knows when you’re awake.

He knows when you’ve been bad or good,
So be good for goodness sake!

OH!...You better watch out, You better not cry
You better not pout, I’m telling you why.

Santa Claus is coming to town.

He sees you when you’re sleeping,
He knows when you’re awake.

He knows when you’ve been bad or good,
So be good for goodness sake!



Parenta Trust’s third and 
fourth pre-schools are now open!

Recently a group of 7 people representing the Parenta Trust witnessed the official opening of the 
charity's third and fourth pre-schools in Uganda.

When both schools are at full capacity, they will be able to provide nursery education for 300 youngsters. 
Both schools were built by partner charity Fields of Life and funded entirely through money raised by the 
Parenta Trust.

The opening of Nyakabale Nursery School in the Kasese district was attended by prestigious guests, 
including the Bishop of Uganda and the local MP. A plaque was unveiled which dedicated the school in 
memory of Marlene Cameron, who is the late mother of Debbie Cameron - Head of Fundraising at  
Fields of Life.

The fourth school, Kiti Parents Nursery School, was similarly dedicated in memory of Moira Hawkins - 
the late mother of Parenta Trust trustee, Amanda Presland. This school is the largest within Parenta 
Trust's portfolio, with 3 classrooms and 2 office rooms, and is located in the Wakiso district of Uganda, 
just north of the capital Kampala.

The completion of the two new nurseries takes the total number of schools built by the Trust to 4, in a 
time span of just 3 years.

The Parenta Trust is now laying down plans to commission their fifth nursery, which will be built in 
Karamoja (north eastern Uganda).  The fifth school will be partnered with a local primary school to 
ensure that children have a smooth transition from nursery to primary education.

Allan Presland, CEO of Parenta and a founder of the charity, said:

"It was truly humbling to open our two schools last week. The fact that we were able to dedicate both 
schools to the memory of the mothers of two of our trustees made the events even more special.

"The welcome we received at both schools with local dignitaries as well as the school staff and all the 
children was quite incredible. It included singing in English from both groups of pre-school children. 
Given that English is their second language, their ability was astounding.

"We now look forward to raising funds for our fifth school in Karamoja which we expect to be completed 
in late 2017."

Hats off for the Parenta Trust’s 
fifth pre-school

Recently, the Parenta Trust were able to share the exciting news that a third and fourth pre-school had 
been officially opened in Uganda. Following on from that announcement, the charity is delighted to be 
able to disclose that plans for a fifth pre-school are now underway!

In a bizarre turn of events, the decision on where to build the fifth pre-school was confirmed at a 
fundraising dinner in Kampala which was organised by charity Fields of Life.

The King of Karamoja - Chief Peter Adei - took off his royal black hat and donated it during the charity 
auction to raise funds for the education of his people. He said: "I do not have much, but I am donating 
my hat to be sold so that you can raise whatever you can to support us."

CEO of Parenta, Allan Presland, successfully put in a bid for 72 million Ugandan shillings for the 
prestigious hat. The money will be used to fund the construction of a pre-school and primary school in 
Komoret village in Karamoja, north eastern Uganda.

Once built, the two new schools will work hand in hand to reduce one of the lowest school enrolment 
rates in Uganda; enabling a smooth transition from nursery to primary education for local children.

Allan Presland, founder of the Parenta Trust, said: "It was an absolute pleasure to meet the King of 
Karamoja, and to hear the stories of the history of his people and region.

"Bidding for his Chief's hat was a fun experience but I'm really looking forward to getting the new 
pre-school built and meeting the children of Komoret and Karamoja when we visit the area to open the 
school next year."

If you would like to sponsor a child in a Parenta Trust school or pledge your support in another way, 
please visit www.parenta.com/support-the-parenta-trust/.



Christmas craft -  
fingerprint fairy lights

Step 1: Gather materials
What you will need:
Paper
Paint
Pens

Step 2: Take the pen and paper of your choice. 

Step 3: Draw a line on the paper - this will be 
the wire. Add light fittings if you want to.

Step 4: Place your paint on a piece of paper 
then you can dunk in your finger and begin

Step 5: Start pasting your fingers onto the 
paper, making fingerprint lights!

The finished product!



Do you need a Facebook page or 
Facebook group for your nursery?

Facebook offers childcare settings a cheap and efficient way to market their services. Why is it so 
effective? Because its outreach is huge - with more than 31 million people (over 60%) in the UK being 
active users. In fact, this social media platform has more users worldwide than LinkedIn, Twitter, 
Instagram or Snapchat. 
    
Once you've decided to start using social media for your setting, one of the first stumbling blocks is 
deciding whether you need a Facebook group or a Facebook page. Do you know the difference? We 
explore this in more detail below.

Facebook page  

Having a Facebook page for your business is like having a shop window to the world. By default, it's 
available for everyone using the internet to see. It's the equivalent of having someone walk past a high 
street store and peering in to see what the merchant is selling.  

Facebook group

A Facebook group allows for private communication between a selected group of people. Therefore, it's 
an ideal platform for your current parents to talk to each other and also contact you, without members 
of the public seeing. 

There are 3 types of group:

Group type Who can find the 
group in a search?

Who can join? Who can see what 
members post in the 
group?

Public Anyone Anyone can join or be 
added/invited by a 
member

Anyone

Closed Anyone Anyone can ask to join 
or be added/invited by 
a member

Only current members

Secret Only current and former 
members

Anyone, but they have 
to be added/ invited by 
a member

Only current members

The main purpose of a Facebook page is to generate enquiries from new parents. It's a good idea to 
publish all your contact information and a link to your website on your ‘About’ section so that visitors 
can find out more about what you do. 

If you like the idea of creating a group for existing parents, the best one to use is a secret group. 
Here, you can share photos of the children and information about forthcoming events at your setting. 
Parents can also use this group to communicate directly with you, for instance if their child cannot 
attend because they're ill. Rather than Mrs Smith letting you know Jonny won't be coming in to nursery 
today on your Facebook page (for the whole world to see), she can post her message privately in the 
secret group. 

So, to summarise, a Facebook page and a Facebook group serve entirely different purposes. However, 
you can benefit from using both for your setting. Remember, one is a 'shop window' for new parents 
and the other is for existing parents to talk to each other (and you) on a private platform. 

Need help setting up social media for your nursery? We can help!

Find out how our Digital Team could help you get  
your pages up and running!

http://www.parenta.com/lets-talk-social-media/
http://www.parenta.com/lets-talk-social-media/


GCSE requirements for Early Years 
qualification; it’s time to think again

By Jo Morris

This month, Jo Morris of Playsteps in Swindon discusses the far-reaching impact that the 
Government’s GCSE-only ruling has had on the early years sector and her own setting since it 
was introduced.

This month saw the launch of a consultation on the literacy and numeracy requirements for the Early 
Years Educator qualification. 

In 2012, Professor Cathy Nutbrown published her review of Early Education and Childcare qualifications 
called 'Foundations for Quality' in which she highlighted the importance of having a well-qualified early 
years workforce to drive up the quality of early education.

Nutbrown specifically highlighted maths and English as areas in which practitioners' skills should be 
strengthened and recommended that students must already hold maths and English at Level 2 before 
they began a childcare course.

In 2014, the then Government announced that from that September, maths and English GCSEs at 
grade C or above would be a requirement for anyone wishing to undertake the new Early Years 
Educator qualification.

Since then, training providers have been highlighting a sharp decline in the number of candidates 
signing up for early years qualifications; this has led some in the sector to declare that there is a 
recruitment crisis looming.

This crisis is happening at a time when the Government has introduced the 30-hour childcare policy and 
is encouraging settings to consider extended opening hours, including weekends. In order to do this, 
settings will need more staff to cover these extended hours but - with fewer and fewer people entering 
the sector or continuing with their professional development - many early years managers are citing 
recruitment difficulties as a barrier to extended opening.

At Playsteps, we've seen a decline in the numbers of candidates applying to undertake Level 2 and 3 
courses. As a setting, we are very keen to support our practitioners with their Continuous Professional 
Development, with seven of us achieving either the Foundation Degree or the BA in Early Years in the last 
five years. Of those seven, only one held both maths and English GCSEs at C or above. The majority had 

A sad consequence of this policy is that we've seen some very dedicated practitioners leave the 
profession because they cannot face retaking their GCSE(s). In my experience, practitioners are more 
concerned about undertaking maths than English.

We had an amazing practitioner who had achieved her Level 2 qualification and was on course to 
continue to Level 3 just as this requirement was brought in; she didn't have her maths GCSE and was so 
worried about the idea of retaking it that she left Early Years, the huge irony being that she went to work 
in finance and was able to do so without the GCSE.

The drive for more highly-qualified staff must also be viewed in the context of the wider issues in the 
sector. The low funding rates and our desire to keep fees competitive for parents means there is less 
money available for us to retain these highly-qualified staff by being able to pay them salaries that 
reflect their qualification. 

This, along with the Apprenticeship Levy that will come into effect in April 2017 and the rise in National 
Living Wage to £9 an hour for those over 25 by 2020, means that upskilling, retaining and keeping a 
realistic salary gap between higher and lesser qualified staff will only increase the financial strain on 
settings.

I don't believe that anyone in Early Years is against the notion of raising standards in the sector and 
certainly, having highly-qualified staff is a huge step in the right direction. The evidence shows that 
children in settings such as maintained, teacher-led nursery schools generally do very well in the EYFS. 
There are around 400 such settings in England, of which 97% are rated 'good' or 'outstanding' by 
Ofsted, but GCSEs are not the 'be all and end all' for early education.

Love, patience, dedication and a genuine desire to care for and educate young children can't be taught; 
these natural attributes are essential in a good practitioner. It is worth noting that, as at 31st  August this 
year, the proportion of the 82,696 providers on the Early Years Register rated 'good' or 'outstanding' had 
increased to 91%.

Given that the average time taken to achieve the Early Years Educator qualification is 18 months to 2 
years and it was only introduced in September 2014, it is too early to be able to attribute this rise in 
standards to the first set of Early Years Educator practitioners entering the sector. So, again, this calls into 
question how essential maths and English GCSEs are in raising standards.

I have the utmost respect for those who have completed higher level qualifications such as Early Years 
Professional Status, Early Years Teacher Status, a Master's degree or a PhD in early education and I 
don't wish to diminish the importance of their qualifications. 

But, equally, I have huge respect for the practitioners who are now deciding to stay at Level 2 because 
they do not have the GCSEs to progress to Level 3. These practitioners arguably have less opportunities 
for professional development open to them, yet they continue to work hard day in and day out to 
provide the best start for the children in their care.

I hope that once the Government has had a chance to review the responses to the consultation, they 
decide to do a U-turn on this requirement to enable dedicated individuals to continue to join and 
progress within the sector. 

Opportunities for students to work on their maths and English skills as a part of the Early Years 
Educator course would have the desired effect of upskilling the workforce, without the risk of losing these 
much-needed future practitioners purely because of their GCSE results.

https://consult.education.gov.uk/early-years-workforce/literacy-and-numeracy-level3/


Hold my hand: helping children 
through transitions within the nursery

As adults we know the effects of a major transition in our lives: getting married, changing jobs, starting 
a new relationship, going for an interview. We are very familiar with the feelings of being scared: 
butterflies in the tummy, knocking knees, feeling sick. Usually, we are able to draw on previous 
experiences to help us control our feelings, but sometimes - usually when the transition is out of 
our control - we can become very stressed and fearful.

Young children experience a number of transitions as they move from place to place and adult to 
adult, most often controlled by more powerful adults and institutions. The most obvious transitions 
are between home and nursery or nursery and school and most research has concentrated on the 
preparation needed and effects on children.

However, at Acorns Nursery in St Albans the team are considering more deeply how children can be 
supported to manage transitions within the setting without experiencing too much distress. Staff felt 
children could be supported more proactively and sensitively rather than seeing these transitions as a 
normal phase of life and something to be got through. Perhaps we were underestimating the effect on 
children of change?

A number of key transitions were identified including:

¥ leaving parents/carers
¥ being collected from nursery
¥ moving between indoors and outside
¥ going for walks
¥ different staff being in the room
¥ changing keyworker
¥ changing group etc.

The key one for our nursery, set in an old manor house, was the transition between the baby rooms 
downstairs and the two to three's room upstairs.

Dunlop, A and Fabian, H (2002) comment that "Children need to be able to be agents in their own 
transitions, rather than undermined through change". How could we, as practitioners, engage the 
children in the process of transition and enable them to be as fully prepared as we would like to be 
as adults?

Firstly, we considered transitions from the child's point of view, to put ourselves in their shoes and 
consider what is scary about moving upstairs. Practitioners soon realised that there were a number of 
things, including:

¥ Different staff and names to learn
¥ Older children they didn't know
¥ More freedom to move between rooms
¥ New rules to learn (Why can't I go in the toilets and run the water until it overflows?)
¥ A mountain of stairs to climb
¥ Accelerated expectations of development from staff

Identifying these stressors enabled us to reflect on the actions we can take to help children and to 'hold 
their hand'. We now arrange for the children to have more visits upstairs, making it more like starting a 
new nursery with planned settles. The staff upstairs come down to the baby room more often in order 
to get to know the children before they move. The younger children go upstairs for tea or to have a play 
with their keyworkers.

The biggest change has been in the way we involve parents/carers. We now invite them to visit the room 
before their child moves. We ask them to find out about the routines and discuss their child with the new 
keyworker as though they were just starting at the nursery. We haven't made big changes to practice 
but our emphasis has changed; we now think more about the effects of all transitions on children and 
the impact on their parents.

Ask yourself:

¥ What are the transitions in your nursery?
¥ What is the impact on the children and and their parents?
¥ What can you do differently?

By Wendy Taylor   

About the author

Wendy Taylor has 40 years' experience of working with young children, including early years teaching, lecturing, deputy manager of a local 
Children's Centre and as the Chief Examiner for CACHE. She is also a co-author of books for students on foundation degree courses and currently 
manages a day nursery in St Albans, which is attached to Oaklands College.

file:


What’s Christmas like for the children 
in your setting? 
By Kathryn Stinton

About the author

Kathryn is a specialist early years teacher and trainer who has worked with children for nearly 25 years, including 10 
years as an Area SENCO. She is an ELKLAN Speech and Language Trainer and regularly writes and delivers courses for 
early years practitioners on all aspects of SEND.  You can follow her on Twitter @kathrynstinton2, find her on Facebook 
or visit her website for more information.

Christmas in our settings is a fun, joyful time for the majority of children - even if it's exhausting for us! 
However, Christmas preparations can sometimes be difficult for children and they tend to show us they 
aren't coping well in the only way they can: through their behaviour. 

I sometimes wonder who many of the Christmas experiences within our settings really benefit.  I've 
witnessed many productions where children became distressed, particularly when they've had to sit 
through lengthy rehearsals in unfamiliar rooms and learn songs with complicated vocabulary which they 
didn't understand.  Even if they aren't visibly upset, are they really enjoying the experience?  I'll always 
remember a three-year-old girl during a rehearsal sadly asking me, 'When are we going to play?'

I appreciate that in a school setting, children in the early years might be part of a larger Key Stage 1 
production but surely it is our responsibility to speak out on children's behalf if we think something isn't 
appropriate for them?  I'm sure most parents would be only too happy to see their son or daughter 
happily singing familiar songs and rhymes, particularly if there was a mince pie or cake on offer at 
the end!   

For some children, our setting is the only stability they have in their chaotic lives.  It might be very 
confusing for them when they enter it one day to see it completely transformed into a Christmas 
wonderland with resources in different places, quiet corners no longer available and Christmas 
carols blasting out in all directions.  The phrase 'What is it like for a child in this setting?' applies equally 
at Christmas and, in my opinion, should be asked very regularly. 

For children with social communication difficulties/autism, the impact of Christmas can be huge - 
particularly if we consider the additional sensory experiences of texture, taste and smell and the 
dramatic change in routine.  The National Autistic Society has produced some useful advice and, like 
most strategies for children with special educational needs, the ideas will benefit all children.  

So, enjoy your Christmas preparations and celebrations but remember each Key Person's statutory duty 
to 'help ensure that every child's learning and care is tailored to meet their individual needs' (Statutory 
Framework for the EYFS, 1.10).

Merry Christmas!

file:
https://twitter.com/kathrynstinton2
https://www.facebook.com/earlyyearssend?ref=hl
http://www.kathrynstinton.com/
http://www.autism.org.uk/christmas


How to support children with eczema

By Katharine Tate

Eczema, which is also known as dermatitis, is thought to affect one in five children and one in twelve 
adults in the UK. It's a non-contagious inflammatory skin condition that can present in many different 
forms and vary hugely from individual to individual. The skin can range from dry, scaly and itchy to 
weeping and bleeding. It can be inherited and has a strong link to other inflammatory conditions such 
as asthma, rhinitis and hay fever. When the signs of eczema appear it's important to identify the root 
cause of the problem and work to address it, to support the body to find a resolution. Main triggers 
include external irritants including perfumes, washing powders, toiletries, paint, dust mites and pet hairs 
and research suggests 80% of sufferers have an underlying food intolerance, which can affect digestive 
health and immune function. 

Here are some top nutritious and lifestyle tips that may be beneficial:

• Food allergens/sensitivities - If eczema develops in early childhood there's a strong link to cows' 
milk and dairy products being a trigger. This can also be transferred via breast milk so breastfeeding 
mothers should also avoid it.  Other common triggers are eggs, citrus and wheat. It's also worthwhile 
avoiding/reducing exposure to preservatives, additives, food colourings and refined sugary foods.

 Top Tip: Parents could consider keeping a food and symptom diary to identify potential triggers and 
can also test for food intolerances and/or try an elimination/rotation diet.

¥ Omega 3 essential fatty acids - Research has shown that individuals with eczema have altered fatty 
acid metabolism and low levels of omega-3's, which is essential for dampening down inflammation 
in the body. 

 Top Tip: Include oily fish, such as sardines, salmon or herrings 2-3 times a week and perhaps get 
children making mackerel pate for snack time. Families could also consider a supplement rich in EPA 
and DHA. Avoid foods made with hydrogenated or partially hydrogenated vegetable oils like  
margarine and baked goods as these can increase inflammatory pathways in the body.

¥ Zinc - Low zinc is common in eczema. Zinc is required for fatty acid metabolism and therefore  
beneficial for reducing inflammation, cell growth and immunity.  

 
 Top Tip: Include zinc rich foods such as fish, seeds, nuts, and chicken.  

¥ Liver support - As the liver is the significant cleansing organ of the body, it's valuable to focus on 
foods which support it to work efficiently to clear the skin.  

 
 Top Tip: Liver-friendly foods include bitter foods such as rocket, lemon, beetroot, dark green or red 

leaves, garlic and radish. Cruciferous vegetables also support liver function and include broccoli, 
cauliflower, kale and Brussel sprouts. 

 
¥ Vitamin E - Low levels of vitamin E are associated with slow skin healing and research highlights that 

60% of individuals who supplemented across an 8 month period saw a significant improvement in 
their eczema.

 
 Top Tip: Increase vitamin E rich foods such as avocados, nuts, sweet potato, seeds and spinach.
 
¥ Eat a rainbow - Orange coloured fruits and vegetables are particularly beneficial as they contain 

beta-carotene, which can support skin health.
 
 Top Tip: Include sweet potato, butternut squash, melon, peppers, carrots, apricots and mango
 
¥ Vitamin D - Important for regulating the immune system, and reducing inflammation.
 
 Top Tip: Get children outside every day for some sun exposure. Foods like oily fish, eggs and cheese 

contain small quantities of vitamin D. Parents could consider testing and supplementation.
 
¥ Pre and probiotics - These support our immune system as 70-80% of immune cells are found in and 

around our intestines. Probiotics help to populate the digestive system with beneficial bacteria, whilst 
prebiotics help to feed said bacteria.

 
 Top Tip: Try prebiotic and probiotic foods including cottage cheese, olives, kefir, yoghurt, sour dough, 

banana, chicory and leeks. Parents could also consider a probiotic supplement.
 
¥ Minimise environmental triggers - reducing exposure to airborne allergens may be beneficial.
 
 Top Tip: Consider introducing hypoallergenic bedding, air filters, or wooden flooring.
   
¥ Stress and exercise - Stress can exacerbate symptoms so stress management techniques including 

exercise can be beneficial.
 
 Top Tip: Plan exercise for children daily and consider incorporating some mindfulness/relaxation into 

their day to support nervous system balance.

As with any condition, utilising a range of strategies can be hugely beneficial in helping to identify the 
root cause and manage signs and symptoms. As a childcare professional, being aware of different 
approaches can be invaluable and also help to educate parents.

About the author 

The Food Teacher, Katharine Tate, has worked as a teacher and education consultant internationally in primary and 
secondary schools for over 20 years. 

Qualified as a registered nutritional therapist, Katharine, combines her unique education and nutrition expertise to offer 
schools, organisations and families advice, education programmes, practical workshops, and individual/family clinical 
consultations. She has also published 2 books: ‘Heat-Free & Healthy’ and ‘No Kitchen Cookery or Primary Schools’.

For more information, visit her Facebook page, follow her on Twitter or email her at thefoodteacheruk@gmail.com Visit 
www.thefoodteacher.co.uk for more low sugar recipe ideas and subscribe to The Food Teacher newsletter.

http://www.thefoodteacher.co.uk


The magic of Christmas
By Tamsin Grimmer 

Christmas is a lovely time of year if you work with young children.  There tends to be a lot of excitement 
in the air and we have permission to get the glitter glue and sparkly tinsel out every day!

Sometimes, I am asked my views on talking with children about Father Christmas (or Santa as he is often 
known).  Should children be encouraged to believe in magic?  The cynics might say this is, for many, a 
child's first introduction to lying and deceit and will not do the child any good in the long run!

Well, I beg to differ!  When it comes to experiencing the magic of this season, Father Christmas can have 
a large part to play.  It is developmentally appropriate for him to be real to the children in our care.  His 
existence is socially supported both in a commercial sense and also within most families - one study 
found that over 95% of families in the UK celebrate Father Christmas.  This jolly fellow personifies a 
magical time of year and helps us, as practitioners, to impart some of the values that Christmas can 
instil. Sharing ideas about love, joy, peace, kindness and generosity and teaching children the pleasure 
of giving, as well as receiving.

For young children there can be blurred lines between fantasy and reality and between fact and fiction.  
This does not mean that they cannot distinguish between pretend and real.  To assume this would do 
them a disservice. However, children are often masters at using their imaginations and some children 
happily move between their fantasy worlds and the real world much more readily than adults do.

Through fantasy and magical play, children reside in a world of dragons, fairies, unicorns and 
superheroes.  They learn the rules of play, experiment with sometimes scary storylines in a safe 
context and can engage in power struggles, develop self-regulation and problem solving skills that 
help to prepare them for the real world.

About the author 

Tamsin Grimmer is an experienced early years consultant and trainer and parent who is passionate about young 
children’s learning and development. She believes that all children deserve practitioners who are inspiring, dynamic, 
reflective and committed to improving on their current best. Tamsin particularly enjoys planning and delivering training 
and supporting early years practitioners and teachers to improve outcomes for young children.

Follow Tamsin on Facebook, visit her website or email tamsingrimmer@hotmail.co.uk

Believing in magic can be a child's way of trying to explain why things happen the way they do...
Magic explains the inexplicable! This way of thinking also enables children to believe that they can do 
the impossible, they can be whatever they want to be and they can change their lives to be the way 
they want them to be. We can learn a thing or two from this sort of possibility thinking. Carol Dweck 
would call this a growth mindset - our intelligence is not just what we are born with, but with the right 
opportunities and hard work we can be who we want to be and achieve anything.  

Adults can sometimes stamp this can-do attitude out of children when they start to impose conditions, or 
reality, or explain the 'truth' to children.  I think this was what Loris Malaguzzi meant when in his poem 
The Hundred Languages of children he said, 'They steal ninety-nine.'

Early years practitioners need to develop children's sense of awe and wonder as they experience 
our amazing world firsthand.  We can tap into their creativity, natural curiosity and their ability to think 
about magic to create stimulating learning environments and invitations to play which foster those 
characteristics of effective learning.  For example, when the children arrived in nursery one morning, they 
found that a huge set of footprints had magically appeared overnight!  They were so excited as they 
talked about who could have made the footprints and they followed them to a den where they found 
a 'bear', fast asleep.  This simple provocation led to so much fun, laughter, joy and learning as the day 
progressed.  The children ended up drawing maps of their outside area and experimenting with making 
their own footprints using mud and gloop.  It was indeed magical.

So let's deck the halls, embrace the magic and share the love this Christmas!
      

https://www.facebook.com/earlyyears.consultancy.5
http://tamsingrimmer.co.uk/
mailto:tamsingrimmer%40hotmail.co.uk?subject=
http://www.innovativeteacherproject.org/reggio/poem.php


Start saving time today
With our nursery management software solution!

Find out more today 
See what our customers have to say 

http://www.parenta.com/abacus-nursery-management-software/
http://www.parenta.com/category/abacus-case-studies/

