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Welcome
Firstly, welcome to the new and improved Parenta
Magazine. We are always aiming to be a leader in our
sector and that often means adapting to the times and
embracing change. With that, we are relaunching our
magazine, aiming to provide up-to-date news, advice
and developments. In addition to this, we'd like to
celebrate success and showcase expertise.
This month we are bringing you advice on planning
for the 30-hour offer set to be introduced as well as
an update on the GCSE u-turn.
We have included articles from our industry experts on
settling children, nutrition to support eye health and the
rules of engagement. We always welcome new
perspectives, and have included details of how you can
contribute to our new and improved magazine.
Starting from this edition, we will also be updating you on
the efforts of the Parenta Trust and our journey to build 10
pre-schools for underprivileged and orphaned children in
East Africa, details of which can be found on page 36.

An introduction to us

As well as providing tips and advice on different aspects
of childcare, we are also sharing our development plans
for the year. The plans that we have going forward and
the ways in which we are listening to the feedback of our
customers ensures we are providing the service you need
and deserve.

Page 8 - Parenta - What do we have
planned?

Alllan Presland
Editor and CEO

Page 36 - Parenta Trust - Because every child
deserves an education
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How will the new apprenticeship reforms
affect the way you train staff?
As part of a national drive to train 3 million new apprentices
by 2020, the way the Government funds apprenticeships in
England is changing.
Employers with an annual wage bill of £3 million or more
will be required to pay a levy which will come into effect on
6 April 2017. This levy will be paid to HMRC through the Pay
as You Earn (PAYE) process and will replace all taxpayer
funding of apprenticeships. All employers will receive an
offset allowance of £15,000, the equivalent to 0.5% on a
payroll of £3 million.

Only the top

All existing apprenticeship frameworks and standards will be
allocated a funding band. This will range from a scale of 1-15, and
each band will outline the maximum amount that:
¥
¥

the Government is willing to contribute to the course (for
non-levy paying employers)
the amount that a levy paying employer will have to contribute
towards an individual apprenticeship

In addition to this, there will be changes to apprenticeship
training which will affect all employers, including the
non-levy paying ones.

The amount within these funding bands ranges from
£1,500-27,000. If an apprenticeship course exceeds the funding
band limit, the employer will be expected to cover this additional
amount in full themselves.

As it stands, only the top 2% of childcare businesses have
to pay the levy. This means that the top 20 or so chains
will be expected to pay, whereas the majority of childcare
providers will not be affected.

Special exceptions

Non-levy paying employers
By 2020, it is anticipated that all employers will use a new
online service called the Digital Apprenticeship Service (DAS)
to pay for the training and assessment of their apprentices.
Until then, non-levy paying employers will be able to
continue to negotiate and agree their apprenticeship
programme with their chosen training provider.
The Digital Apprenticeship Service will offer employers a
means of being able to:
¥
¥
¥
¥
¥

Estimate how much funding to spend
on apprenticeships
Choose an apprenticeship course
Select an appropriate training provider
Choose who will assess their apprentice at the
end of the course
Post their apprenticeship vacancies online

As part of the funding changes, non-levy paying
employers will contribute 10% towards the cost of
apprenticeship training, which is paid directly to the
training provider. The Government then covers the
remaining balance.
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Funding bands

For employers with fewer than 50 employees, the Government will
cover 100% of the costs of training an apprentice who is 16-18 years
old, 19-24 year old care leavers or those who have an Education,
Health and Care plan. There is additional financial support for
employers who take on apprentices who fall into these categories,
which is £1000 per apprentice.
Where an apprentice is identified as needing English and Maths
qualifications to meet the minimum standard of their apprenticeship,
the employer's chosen training provider will be able to claim £471
from the Government to deliver each qualification.
You can find out more about the apprenticeship reforms and the levy
from the Government website.

We have full funding available until 30 April 2017.
As it is likely you will be asked to make contributions from 1 May, there
is no better time to sign up to one of our training courses.

Sign up today!

2%
of childcare
businesses have to pay
the levy.

................................
Childcare Courses
Level 1 Introduction
to Health, Social Care
and Children and Young
People's Settings
Level 2 Children and
Young People's
Workforce
Level 3 Early Years
Educator Diploma (EYE)
Assessor Award
Level 3 Diploma in
Management
Level 5 Early Years
Management /
Advanced Pathway
Level 2 Playwork
Level 3 Playwork

Sector celebrates as the GCSE requirement
for new Early Years Practitioners is scrapped
By Jo Morris
On 3rd March at Childcare Expo in
London, the Minister for Early Years and
Childcare, Caroline Dinenage, launched the
Government’s long-awaited Early Years
Workforce Strategy.

The introduction of the 30-hour Childcare
Policy is a game changer for us and we are
all trying to work out if we can make the
policy work when it is rolled out
in September.

We were all waiting to hear whether the
requirement for candidates undertaking the
Early Years Educator qualification to have Maths
and English GCSE at Level C or above would be
removed. There was a round of applause when
the minister announced that the Government
would broaden the requirements for English and
mathematics to level 2 qualifications, including
functional skills. This change will take effect from
3rd April.

The only way some settings will be able to
deliver the additional 15 hours is to extend
their opening hours. The Statutory Guidance
which comes in to force in September states
that Local Authorities should ensure that
parents and providers are aware that
funding can be used between 6am-8pm
and at weekends.

This u-turn, one of several since the policy was
introduced in September 2014, is fantastic news.
The GCSE requirement was having a hugely
detrimental effect on the sector; training providers
reported that the number of entrants applying
for Early Years qualifications had plummeted
and employers reported serious difficulties in
recruitment - with the main factor being that
applicants did not have the required GCSE grades.
As an employer, I am thrilled with the change.
We have seen some incredible practitioners leave
Early Years because they could not progress. I
am hopeful that some of these will return and I
am positive that we will see more entrants to the
sector now.
This change could not have come soon enough,
as the sector is under huge pressure at the
moment. We are facing issues that will affect all
businesses such as increases in business rates,
statutory pensions and annual increases in
National Living/Minimum Wages. These increases
will arguably hit us harder than most other
businesses, as the number of staff we need is
dictated by statutory ratios. In addition, we
have issues that are specific to the sector to
contend with.

6

In order to even consider increased opening
hours, settings must ensure that they have
enough staff to cover them. Removing a
huge barrier to recruitment will give settings
the best possible chance of delivering
additional hours, as we know that many
providers are concerned that they will be
forced out of the market if they do not
offer them. It is true that the underfunding
of these ‘free’ hours is by far the biggest
issue facing providers, so the ability to offer
additional hours is far from just a matter of
having enough staff.
The removal of this GCSE requirement does
not solve all the difficulties we are facing, but
it does allow us to recruit those amazing,
passionate, dedicated practitioners who
would otherwise not have joined the sector.
This change in no way represents a watering
down of our workforce. We will continue to
support our staff to update their knowledge
and to study higher level qualifications, but
in order to do that we have to have these
practitioners in the first place! This will be
much easier now that the GCSE requirement
has been removed. It was the right decision
for Early Years.

Overview

....................................................

From April 3rd:
Requirements for English
and Mathematics have been
broadened to include level
2 qualifications, including
Functional Skills.

Project Timelines

The colour coding highlights when a project will move from the design stage to the development stage and
then the testing stage, before release.
We very much welcome your input into the design of the next stages of our products. We review all requests
and suggestions to ensure that we deliver products with as much additional functionality as we can. Please
share your ideas and requests via the suggestions tab at the top of the new portal system.

Our development teams are working flat out on the next versions of our products. The timelines below show
the projects we are currently working on, and provide an indication of when we expect them to become live.

Quarter 2 April - June
......................................................

Please note: these indicative timelines are based on the development as we currently understand it. Should
we receive requests for additional functionality, beyond that currently planned, timelines are likely to expand.

Quarter 3 July - September
......................................................

Quarter 4 October - December
......................................................

Parent App Phase 2

We are adding the functionality for parents to upload home observations
which will then feed back into the Footsteps system. We are also working
on compatibility issues with Windows phones, however it is currently
compatible with iPhone and Android phones. We are also adding in
facilities to take payment of nursery fees.

Footsteps Phase 2
Parent App Phase 2
We're upgrading Footsteps to add more functionality. This will
include the facility to add videos, COEL and cohort tracking.

Portal Phase 2

We're making further upgrades to our new portal, including adding financial
metrics to the dashboard, and adding full permissions ready for Abacus 2.

Footsteps Phase 2
Abacus 2 - Families, Children and Finance

Abacus 2 is well under way, with Portal phase 1 being the underlying platform.
We have now designed all of the settings' pages for Abacus 2 and they will be
the next items to be developed. Then, it's on to Children and Families before we
move to the revised version of invoicing. These new functions will be added as
they're completed and we are expecting to have the finance section ready in
quarter four this year.

Portal Phase 2
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Plan and prepare for the 30-hour offer
ADVICE PIECE

From September, three- and four-year-olds of
working parents in England will be eligible for
30 hours free childcare in term time. In addition
to this, local authorities will commence the new
funding rates under the Early Years National
Funding Formula from April (for the existing 15
hours) and September (for the additional
15 hours).
The planned rollout of the Government's 30-hour
offer and EYNFF has thrown the childcare sector
into turmoil, with many providers already closing
due to mounting financial pressure. But this was
entirely predictable, highlighted by such surveys
as the one conducted by NAHT in 2015. This
report found that 54% of respondents didn't have
the capacity to increase the number of hours of
nursery education they offer and 40% said that
offering this to parents would make their provision
less sustainable.
This is an incredibly worrying time for early years
settings. So, ahead of the introduction of the
30-hour entitlement, we've looked at some of the
ways providers can plan and prepare themselves.

Find out which parents are
going to be eligible
Before the 30 hours free childcare is rolled out in
September, you need to get an idea of exactly
how many parents in your setting this could
affect. Using a letter and short questionnaire, you
need to ask:

¥
¥
¥
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If parents will be eligible for the
30 hours
If they are eligible, whether they
plan to take it up
Whether they'll continue to use
your setting if you choose not to
offer it

Find out what financial impact
this will have

Decide whether you’ll limit the number
of places

In response to the questionnaire you send out
to parents, you'll be able to get a good idea of
how many are likely to want to take up the full 30
hours in September. Once you also know what
the unit cost per child will be from the local
authority (as not all local authorities have
disclosed this yet), you can start to crunch
numbers and make an informed decision about
the next steps you'll take.

Ask yourself whether it makes financial sense to limit the
number of places you offer for the additional 15 hours.
Think carefully about the sustainability of your setting over
the long term. For example, if you take on a lot of 2-year-olds
in September, then the 30 hours may not have a noticeable
effect on your business. But come next year, when these
children all turn 3 and their parents want to take up the offer,
how sustainable will this be? If you do decide to limit the
number of 30-hour places you offer, you'll need a fair way
to manage this.

Remember you can decline to offer the
30 hours
As a childcare provider, you don't have to offer the 30 hours
childcare to eligible parents. In fact, you're well within your
rights to simply say 'no'! However, you need to think about
whether parents will vote with their feet and take their
business to one of your competitors who is offering the full 30
hours. That said, if very few parents at your setting are likely to
be eligible for the 30 hours from September and beyond, then
declining to offer this could be the best financial decision for
your business.

Ask for contributions from parents
Before you explore ways to supplement your income, you
need to know your provider agreement from your local
authority inside and out. This will enable you to find out exactly
what you can and can't charge for. For example, you may
be able to ask parents for a contribution towards the cost of
nappies or charge for additional services, such as meals or
yoga. Don't break the rules, but think outside the box for ways
you can help your setting financially.
With the rollout of the Government's 30 hours just around the
corner, there is plenty you can do to plan and prepare your
setting so that it remains financially sustainable. Getting the
wheels in motion now to find out which parents are eligible
and how this will impact your setting is a great start and will
help you make informed decisions about what to do next.

How exercise could improve your lifestyle
ADVICE PIECE

With summer fast approaching, many people
will be thinking about ways to achieve their ideal
‘summer bodies’. But how could exercise positively
impact your lifestyle, as well as making it easier to
cope with the demands of working in a
busy setting?

It can improve your mental health
Mental health can be noticeably improved with a
tailored exercise plan. Exercising helps you to
gain control of your health and your weight; it
also gives you time to refocus your mind. This is
important when working in a stressful and
fast-paced environment such as a nursery.

It helps you to maintain a
healthy weight
Usually the number one reason for exercise is to
maintain a steady weight and make a positive
change to benefit your health. Either way, regular
trips to the gym are a great way to keep fit
and strong!

It can improve your mood
Physical activity stimulates brain chemicals
(endorphins) that make us feel happier and more
relaxed. So the next time you're on an emotional
low or feeling a little stressed out, try going for a
cycle or a brisk walk to find that inner peace again.

The Chief Medical Officers recommends
adultsshould partake in 150 minutes of
moderate physical activity per week.

36%

of adults (16+)had taken part in
exercise of moderate intensity for
at least 30 minutes per week.

While:

Figures released by the NHS in
2016 highlighted that:
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57%

Had not played sport in the 28
days prior to be questioned.

It helps you to sleep better

It can be fun

Physical activity can help you sleep significantly
better, even with just 150 minutes of exercise a
week. Having a good night's rest means you can
be more productive the next day and really focus
on what you'd like to achieve, whilst working
in a busy setting.

Attending classes or going to the gym with
a friend is the perfect way to socialise whilst
getting your weekly exercise fix. Having someone
to go with or a class to attend will also keep you
motivated and ensure you look forward to going.

It helps combat health
conditions and diseases
Being active boosts high-density lipoprotein (HDL),
otherwise known as ‘good’ cholesterol and helps
decrease unhealthy triglycerides. This keeps your
blood flowing and decreases your risk of
cardiovascular diseases.

It gives you more energy
Regular exercise boosts muscle strength and
endurance, making it easier to do more as time
goes on. It also helps your cardiovascular system
to work more efficiently, giving you the ability to
run around after children for long periods without
tiring so easily.

Benefits apprentices can bring to your business
In England,
over 250,000
workplaces offer
apprenticeships

Hiring apprentices is a really effective way to
grow your own talent, with the ability to mould
and influence your apprentice into the style of
practitioner you'd like.

A survey by the DfE of 4,030 employers of apprentices identified some of the benefits

apprentices bring as being;

10 key benefits of doing an apprenticeship
Earn while you learn
Enjoying the perks of a social life, whilst also
having enough money for your essentials is
important.
An apprentice usually starts on a very basic
wage, with 90% of apprentices being kept on by
their employers upon completion of their course.

Receive recognised qualifications

Improving staff morale (91%
of those hoping to achieve this
said it was realised)

Each level of your apprenticeship lasts for a
minimum of one year.
You receive a qualification you can
showcase to future employers.

Gain real work experience
Gain independence and respect
Working in a company will teach you to take
responsibility for your actions, how to behave in
a working environment and how to be
independent in your tasks.

FACT! Businesses report an average

increase in productivity by £214 a week
when they hire apprentices.

Benefit from ongoing and
personalised support

Improving or maintaining
future skills levels
You can address a skills shortage in your
team by employing a new apprentice.

Did you know?
If you're a small business, you may get a £1500
grant to help cover the cost of starting a new
apprentice aged 16 to 24 years old.

Improving product or
service quality

FACT! 72% reported that apprenticeships

improved their productivity or the quality of their
product or service.

When you begin your apprenticeship you'll be
assigned an assessor who is the person
responsible for setting all of your work, marking
it and guiding you through your course. They're
there to answer any of your questions at any
point and provide you with support tailored to
suit your needs.

Enjoy your holidays
Apprentices are entitled to 20 days of paid
holiday, plus all public bank holidays.
This means that you can go away on holiday and
not have to worry about how much money you
might lose!
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As an apprentice, you're still classed as a
student, meaning you’re entitled to an NUS
student discount card.
This provides you with money off restaurants,
clothing stores, insurance, gym memberships
and much more!

Apprentices can bring fresh ideas and
transform the way your setting operates

Improving productivity

Receive discounts

Working life is completely different to being in
school or university and an apprenticeship is a
way of easing you into that environment.

Develop your skills
As an apprentice, you’ll work in a particular
role within a team learning specialised skills.
This will help you stand out from other
applicants when moving on in your career.

Improve your employability
Not only does your apprenticeship give
you the opportunity to learn and experience
your chosen career, it also makes you more
employable to future companies.
They’ll be able to see that you were able to
apply yourself to the demands of a full-time
job whilst also studying.

Discover your earning potential
Apprentices have increased future earning
potential across the course of their career.

How to cultivate a growth mindset
ADVICE PIECE

What is a ‘mindset’?

Take risks in the company of others

Stripping this back to its bare bones,
your mindset is your beliefs about
yourself and your most basic qualities.

Stop trying to save face all the time and just let
yourself mess up now and then. It will make it
easier to take risks in the future and it will also
empower others to step out of their comfort zones
and try something new!

If you have a fixed mindset, it means
that you tend to believe you have
a certain amount of intelligence or
talent which you are born with, and
no amount of effort can change this.
These kinds of people may spend a lot
of time documenting their intelligence
instead of trying to develop it.
A growth mindset, however, means that you believe the intelligence or talent you have is just a starting
point. You believe that applied effort and dedication is the key to success. These kinds of people enjoy
having opportunities to learn and thrive in the face of a challenge. They are not afraid to fail.
As you can see, out of the two, having a growth mindset is beneficial when applied to all areas of your
life - whether in sport, at work or elsewhere.
Here, we explore 7 ways you can work on developing a growth mindset.
Replace the word “failing” with “learning”

Use the word “yet”

When you try something new, don't worry too
much about doing it perfectly first time. It can
be helpful here to focus on the process rather
than the end result. Should you fail, reframe your
perception of failing as having the opportunity to
learn and grow from your experience.

When talking about your own abilities (and
especially to children about overcoming difficult
situations) don't think, "I can't do it". It's much
better to reframe this way of thinking by adding
one small 3 letter word: "I can't do it yet." This will
enable you to see the bigger picture.

Encouraging a growth mindset in your setting
...........................................................................................................................
When children are struggling and becoming
frustrated encourage them not to give up!
Challenge is a positive thing! It means they
are growing their brains!
Celebrate mistakes! Embrace these mistakes
and use them as learning opportunities.
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When exploring role models, look at their work
ethic and the mistakes that helped them
learn along the way.
Set the bar high, it shows you believe in them
and will positively impact their own beliefs in
what they can do.

Don’t hide from your weaknesses
It can be easy to shy away from trying things you
that know you can't do. And whilst hiding from
your weaknesses may seem 'safe' - no fear of
failure - this will prevent you from moving forward
in your development. Embrace your imperfections
and weaknesses, then work on them.
Try different ways of learning
There's no 'one-size-fits-all model' for
learning. We're all unique and what works for
one person may not work for another. There are
many different ways of learning something new
but the main ones are: auditory (listening), visual
(seeing) and kinesthetic (doing).
Research “brain plasticity”
Neuroplasticity, or brain plasticity as it's known,
refers to the ability of your brain to adapt and
change over time in response to its environment.
Synapses are found where nerve cells connect
with other nerve cells in your brain and we are
born with approximately 1,500. Depending on
what we learn, these are added to or pruned
back over time.
Celebrate growth and progress
Rather than being results-driven, it can be helpful
to shift your focus onto the growth you achieve
as part of going through a new or challenging
process. No matter what the end result, you're still
learning and it's really important to celebrate this!

British values – Understanding terms and
embedding practice
In the aftermath of the attack at the Houses of
Parliament in Westminster, it seems more relevant
than ever to revisit what British values are and
how to promote them in a meaningful context for
young children.
Contrary to what some people may think,
embedding British values in the learning
environment has nothing to do with union jack
waving or displaying posters of British icons. In
fact, when applied to the classroom, British values
relate to promoting democracy, the rule of law,
individual liberty and mutual respect and
tolerance of those with different faiths and beliefs.

18

It's been more than 2 years since the
Department for Education introduced its advice
Promoting fundamental British values as part of
SMSC in schools, however some educators are
still struggling to understand what these values
represent and how best to support them in
the classroom.
We've given some basic examples below of how
you can fulfil this responsibility in your setting.

What is it?

Example

Democracy - this focuses on children's Personal,
Social and Emotional Development. Children
learn to value other people' s views and feelings.
Promoting turn-taking, sharing and collaborating
is part of this value.

During circle time, offer activities which support
turn-taking such as passing an object around
the circle. To help children learn about valuing
people's feelings and friendships, use resources
such as The Rainbow Fish or The Ugly Duckling.

Rule of law - this focuses on managing
feelings and behaviours; children learn about
consequences and the difference between right
and wrong.

Create golden rules with the children to use
consistently throughout the setting, asking them
what they think is acceptable. Display these rules
at children's eye level, using symbols and images
to make them easy to understand.

Individual liberty - this focuses on children's
Personal, Social and Emotional Development.
Opportunities should be offered so that children
can develop their self-knowledge, self-esteem
and increase their confidence. Children should be
allowed to take risks.

Provide children with risky play situations and
opportunities to learn how to keep themselves
and others safe. Suggestions include climbing,
cycling, mixing paint or navigating obstacle
courses.

Mutual respect and tolerance - this focuses on
people and communities, managing behaviours, making relationships and understanding
the world. Children will learn to respect other
faiths and cultures and engage with the wider
community.

Create a cultural calendar display showing all
the events you can celebrate at your setting each
month. Visit different places of worship or invite
speakers to come in and talk about their faith.

Zoe Harris, head teacher at Elmwood Infant
and Nursery School in Croydon, said: "For us,
British values is about respecting and celebrating
everyone's differences and uniqueness while
understanding we're all part of the same
community."
This school is non-traditional in the way it has
decided to promote BV as it is following the
UNICEF Rights Respecting Schools Award. This
award aims to develop pupils' acceptance of
difference and diversity, as well as creating
learning environments where children are
respected, their talents are nurtured and they are
able to thrive. Thus, it ties in very naturally with
embedding British values in the classroom.
Ms Harris explains: "The award is a good link
to British values because you can talk about the
values but keep the language simple - such as
the right to feel safe, right to education, right to
relax and play - so that it is meaningful for the
children."
To support rule of law, classrooms at Elmwood
have a charter which outlines the responsibilities
of everyone in class and around the school. For
nursery classrooms, this charter has simplified
language stating that staff have a duty to keep
children safe and that children have the right to
privacy whilst using the toilet.
To promote democracy, EYFS and KS1 children
fill in pupil surveys which ask them how involved
they are with their learning and how happy and
safe they feel at the school. These responses are
then analysed to identify where further
development is needed.
For mutual respect and tolerance, each week
2 children are nominated for demonstrating
positive behaviour linked to these values. They
are recognised in a "Golden Assembly" and also
invited to enjoy tea with the head teacher.
During circle and assembly time, staff and
children discuss issues where groups of people

may not have the individual liberty or safety that
they enjoy. Year 2 children have watched
Newsround and discussed difficult subjects
such as the terror attacks in Paris.
The sticking point with promoting British values in
a classroom is that their practical application is
open to debate. However, as an educator, it can
be helpful to ask:
¥
¥
¥

How am I enabling pupils to express their
views and respect the views of others?
What am I doing to foster a sense of
belonging and community in my classes?
How am I preparing my pupils to play a
positive part in a globalised and diverse
world?

Whilst examples of how to fulfil the DfE's
requirements can be given over and over, it's
down to your own setting to interpret and apply
a personal approach to promoting BV in your
classrooms. The questions above should serve as
a useful starting point to help inform the way you
promote British values throughout your setting.

Meet our industry experts
Each month there will be a collection of articles from industry experts, all of whom have a mass of
experience in sector.
This month we have articles from:
The Food Teacher, Katharine Tate, has worked as a teacher and
education consultant internationally in primary and secondary schools
for over 20 years.
Qualified as a registered nutritional therapist, Katharine, combines her
unique education and nutrition expertise to offer schools, organisations
and families advice, education programmes, practical workshops, and
individual/family clinical consultations. She has also published 2 books:
‘Heat-Free & Healthy’ and ‘No Kitchen Cookery or Primary Schools’.
For more information, visit her Facebook page, follow her on Twitter or
email her at thefoodteacheruk@gmail.com Visit www.thefoodteacher.
co.uk for more low sugar recipe ideas and subscribe to The Food
Teacher newsletter.
Article: Nutrition to support optimal eye health
Jo Morris has been in Early Years for 21 years; she holds the NNEB
Diploma and has worked as a nanny and crche manager, working at
sporting events across Europe and the Middle East.
For the past 9 years, she has been the manager of a large PVI setting,
gaining her Early Years Degree in 2015 and setting up a new company to
grow the business.
Supporting practitioners is a key part of this and as such she is the
spokesperson for Champagne Nurseries on Lemonade Funding, a
campaign group supporting the sector by calling for a change in the
legislation around the 30 hours ‘free’ childcare policy.
You can contact Jo at jo@champagnenurseries.com
Article: Sector celebrates as the GCSE requirement for new Early Years
Practitioners is scrapped
Kathryn Stinton is a specialist early years teacher and trainer who has
worked with children for nearly 25 years, including 10 years as an Area
SENCO. She is an ELKLAN Speech and Language Trainer and regularly
writes and delivers courses for early years practitioners on all aspects
of SEND. You can follow her on Twitter @kathrynstinton2, find her on
Facebook or visit her website for more information.
Article: How to identify and support children with social
communication difficulties
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Dr Sonya Wallbank is the Managing Director of Capellas Nurseries and
after school clubs.
Sonya is a Chartered Psychologist by background and an Associate
Fellow of the British Psychological Society (BPS). Sonya is also a
registered member of the Health and Care Professional Council (HCPC)
and Chartered member of the Chartered Institute of Personnel
Development (CIPD). She has worked in the UK, USA and Australia
training a range of staff to utilise her model within their work.
Sonya's most recent NHS position was Director of Children and Families.
She has trained a range of staff in the NHS, Department of Health, Local
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How to identify and support children with
By Kathryn Stinton
social communication difficulties
Ways to support children with social
communication difficulties:
¥

¥
¥
Social communication involves knowing how to
adapt our style of communication to match the
situation we're in. Many of these skills are
culturally based and are learnt by observation,
trial, error and experience. As with other areas of
development, social skills usually develop in a
typical sequence so it's important to remember
that children will only be able to behave in a
way which is appropriate for their stage
of development.

How can we identify children's
social communication difficulties?
It's important to assess and monitor every child's
development regularly. Early identification of
difficulties and appropriate intervention means the
child's self - esteem remains high and they have a
much better chance of reaching their potential.

Examples of social communication include:

The following documents can help but remember
that every child is different and they will not all
develop in the same way.
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Tone of voice, appropriate volume
Turn - taking
Laughter and understanding humour
Awareness of others, looking at the person
who is communicating
Seeking interaction, looking to another for
a response
Enjoying interaction and attention
Responding to and being aware of the
feelings of others
Awareness of personal space
Knowing how to start, maintain and finish
the interaction
Understanding and using body
language/gesture/facial expression
Being flexible in using and adapting
language to suit different situations
Being able to ask if you don't
understand what's been said

¥

¥
¥

Early years outcomes
What to expect, when?
Every Child a Talker Monitoring Tool

¥

When you have concerns about a child's social
communication, it's important to:

¥
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Consider the child's previous experiences
Check that they've had a recent hearing test
Discuss your concerns with colleagues
and parents
Check that your expectations are realistic
Consider your session routine, environment
and how all practitioners interact with
the children
Complete a developmental assessment and
further observations

Model the skills as you play alongside children and give them the
words and strategies they need to initiate social communication.
For example"You could say, can I play?" or "You could say, please
can I have a turn?"
Give specific praise to children such as "You waited your turn really
well" or "Thank you for listening very carefully."
Work in partnership with parents/carers and find out what interests
the child so you can plan enjoyable experiences for them within
your setting.
Set up opportunities for turn-taking with marble runs, pulling jigsaw
pieces out of a bag, blowing bubbles, playing skittles with one ball,
opening the flaps on a favourite book. Begin with the child's key
person then introduce another child who will provide a patient
role model
Reduce the number of questions you ask as this can put pressure
on the child to respond, aim for a ratio of four comments to
each question
Many children with social communication difficulties will find it
difficult to express how they are feeling so name emotions as they
occur. For example "Ben is feeling happy because he's looking at
his favourite book" or "Bilal is feeling sad because he has to wait for
his turn on the bike." Also use books and favourite television or film
characters to discuss emotions.
Children with social communication difficulties are often very
anxious because they don't understand what's expected of them.
You can reduce their anxiety by introducing a visual timetable.
Further information is available from the national charity ICAN.
Plan transitions carefully, ensuring you share any useful strategies
with the next room or setting staff. If possible, take photographs
of staff, indoor and outdoor environments for parents to share with
the child at home.

By working in partnership with parents and using a range of
tools to assess and monitor a child's development, we can identify
a child's social communication difficulties and use their interests to plan
experiences that meet their needs. Every child is unique and we always
need to consider their previous experiences and support all aspects of
their development within our setting. Plan all transitions carefully,
sharing effective strategies with colleagues or new staff; this will mean
that the child continues to make progress and their self-esteem
remains high.
You really do make a difference!
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Nutrition to support optimal eye health
By Katharine Tate

Healthy vision is one of our fundamental five
senses; it is the key to our perceptions, our ability
to interpret the world, and to connect with it.
Our eyesight engages us socially, enables us to
non-verbally communicate, learn, understand
others, care for ourselves and supports our
independence. Optimal nutrition is essential for
children whilst they are growing and developing,
and research suggests that 20% of school-aged
children have an undiagnosed vision problem.
Children's healthy vision supports their social
development, achievement and ultimately
reduces risk factors for adulthood. Understanding
nutrients and lifestyle factors which can support
the development and function of the visual system
can be extremely helpful.

Essential Fatty Acids
Aside from being a key component for brain
development and function, essential fats are also
a major component of the retina. 20% of these
fatty acids found in the retina are the omega-3
fatty acid docosahexaenoic acid (DHA), which
are important for both structure and function.
Studies have linked low levels of fatty acids with
numerous degenerative eye conditions including
age-related macular degeneration and
diabetic retinopathy.
Focus on: Oily fish, such as sardines, salmon
or herrings 2-3 times a week are recommended.
Perhaps get children making mackerel or salmon
p‰t for snack time (see my website for a recipe)
and if your child struggles to eat fish consider a
supplement rich in EPA and DHA. It's also
valuable to avoid foods made with hydrogenated
or partially hydrogenated vegetable oils like
margarine and baked goods as these can
damage the beneficial omega-3 fats and
increase inflammation in the body.
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Vitamins A and E
Vitamin A is vital for vision and ensures the retina
is working effectively. Retinol is the animal form of
vitamin A, whilst beta-carotene is the vegetable
form, which is converted into retinol in the liver. As
this is a nutrient that can be stored in the body,
over supplementation can be toxic therefore it's
advisable to focus on increasing food sources to
boost levels. Vitamin E helps to protect the eye
from oxidation damage and conditions such as
cataracts and glaucoma.
Focus On: Vitamin A rich foods such as liver,
milk, cheese, eggs, mackerel and chicken (see
my website for a child-friendly liver p‰t recipe).
Increase vitamin E rich foods such as
avocados, nuts, sweet potato, asparagus,
seeds and spinach.

Lutein and Zeaxanthin

Blood sugar balance

These two carotenoids are found in high
quantities in the eyes and protect the lens by
supporting changes to light, enhancing visual
range, reducing glare and reduce the risk
of cataracts.

"Normal" eye movements are essential for
focus and tasks such as writing and reading.
Dyslexic children commonly have more erratic
eye movements, which can impair their ability to
focus and develop their language performance.
Factors such as a high sugar diet and blood
sugar imbalance can contribute to greater
erratic eye movement.

Focus on: Encouraging your child to consume
more dark green leafy vegetables such as kale
and spinach, eggs, fruit and corn.

Vitamin C
The primary function of vitamin C in the body
is the production of collagen, the main protein
substance of the body and found in the cornea of
the eye. Low levels have been linked to increased
risk of cataracts.
Focus on: Colourful fruits and vegetables such as
papaya, peppers, broccoli, strawberries, oranges,
kiwifruit and melon.

Zinc
This is an essential trace mineral important for
growth and the body's production of melanin,
which protects pigment in the eye.
Focus on: Including zinc rich foods such as fish,
seeds, nuts, and chicken.

Focus on: Avoiding sugary foods, swapping
white refined carbohydrates for wholegrain
options and ensuring meals and snacks include
a good quality protein can help to slow down
the release of sugar from foods and support eye
health. Some snack examples include combining
apple and cheese, rice cakes and cottage cheese
and berries with yoghurt.

Strategies
Other strategies, which support eye
development and health include exposure to
visual stimulus when children are little including
mobiles, colourful toys and books. Ensuring
children spend time outdoors regularly to play
and exercise with studies suggesting 2 hours
each day is optimal. Minimising exposure to
screens including phones, tablets and TV and
avoiding bright lights specifically in the early
evening is also valuable and supports optimal
sleep. Regular eye tests should also be planned.

The rules of engagement…
By Tamsin Grimmer

I love the title of Julie Fisher's latest book,
Interacting or interfering?
This sums up for me the tightrope that we Early
Years practitioners walk on a daily basis. Is it just
me or have you ever tried to engage with a group
of children who are playing, for example in the
role play area, and the children look at you as if
you were very strange and immediately the
play stops? I guess when this happens, I am
interfering rather than interacting! Julie talks
about continuing the learning momentum. When
we interact with children, we want to do just
that and keep the learning moving forward, not
screech to a halt!
Here are a few ideas of how to be sensitive to
children in our interactions:
¥
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¥
¥
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¥
¥
¥
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Observe children closely and pay attention
to their language, interests and fascinations
Tune in to what they say, their body
language and interactions with others
Comment on something that they are doing
or can relate to
Get down to the children's level, or lower, as
this will be non-threatening to them
Use positive body gestures, facial expression
and eye contact
Consider your tone of voice and the volume
that you use
Be warm and affectionate in
your interactions
Listen to and respond sensitively to the child,
with empathy
Offer opportunities for children to be involved
in decision-making
Value what children say and do
Be trustworthy and show genuine interest in
the children and their activities
Effectively promote secure attachments
through building up close relationships with
your key children
Spend time with the children and enjoy their
company!

The key is to know your children really well and build up strong, positive relationships which will allow
you to be a better judge of how and when to intervene successfully. If you use what you know about
children's interests and fascinations as a starting point, then you can plan interesting, exciting
activities that will intrigue the children and motivate them to participate.
Follow these simple rules of engagement:

E - Empathy
N - Non-threatening
G - Gesture
A - Attunement
G - Genuine interest
E - Encouragement
M - Mutuality
E - Empowerment
N - Nurture
T - (Quality) Time

But if all they do is play all day, how will
they be ready for school?
By Leanna Barrett
A common topic on site visits to Little Forest Folk
is school readiness. Parents often look wistfully
at the happy, free, liberated, engaged, laughing
children and ask:

On a not particularly active day this is pretty
impressive for just a 9.30am-3.30pm session!
Their language and communication skills
are highly developed as the forest is such a
communication- rich environment that thousands
of words are bandied about on a daily basis. The
children use their language and communication
skills to create the most wonderfully abstract
imaginary play. Their creativity knows no bounds.
They practice on a daily basis their personal risk
management - through deciding which footholds
to use whilst climbing, to using tools and even
toasting marshmallows on the fire. They
self-regulate. They also aren't shy of regulating
each other: "DON'T pick and lick!".

“But if all they do is play all day, how will they
be ready for school?”
“If my child comes to Little Forest Folk, do I need
to tutor him at home? Or does he need to be
attending a conventional nursery as well?”
When parents ask about school readiness, they
almost exclusively are referring to literacy and the
necessity to be able to sit still and listen.

Slackline skills
It's difficult for anyone to not see immediately
and vividly from visiting our nursery how
well- equipped for school our children will be, in
terms of their characters and life skills. They are
so obviously incredibly independent, confident,
engaging, enthusiastic little learners.
Within 5 minutes of observing the children you
see their kindness, their generosity of spirit, their
compassion and their empathy for their fellow
forest adventurers. You see them helping each
other, coaching each other, teaching each other
and encouraging one another.

Helping each other
You see their physical development is
astonishingly advanced. You can observe
2-year-olds climbing trees, watch as 3-year-olds
balance with wonderful coordination across
slacklines, or on logs, often carrying treasures
they've found in the forest. Their stamina and
fitness levels surpass those of many adults. We
put a Fitbit on a 3-year-old last week and amazed
even ourselves with the discovery that in a 6 hour
stint in the forest (on a not unusually active day)
he did 13,842 steps!
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We put a fitbit on a 3 year old today to see how
much distance they cover in the forest...

They pick themselves up when they fall. And
often then laugh. They are resilient. They are
determined. Watch a child try to transport muddy
water from a puddle, try to work out how a pulley
system works or try to build a den that stays
upright and you will see a critical thinker who will
be able to think outside the box to problem-solve
in the future. Watch the children who almost never
play alone. See them collaborate, work together
to find solutions to problems, or to create new
games. And you will see how well-equipped the
children are to work in a team. And how ready
they are for school and, indeed, for life.
Parents worry about children being so used to
freedom, so used to self-directed education
and joy that they will struggle to cope with the
transition to an indoor sedentary school system.
I'm not going to deny that, for some children, the
transition is challenging. Not because they are not
ready for school, but because school is not ready
for them. The belief however that children who
grow up enjoying our beautiful play in the forest
can't sit still couldn't be further from the truth.
The levels of concentration and engagement we
see from our children in the forest is astounding.
When a child chooses what they are playing,
when a child is fascinated by their play and by
their learning, they are more than capable of

sitting and concentrating. We've seen a group of
2- & 3-year- olds sit for almost 40 minutes utterly
absorbed in making mini dens for animal friends.
Handily this was when an Ofsted inspector was
visiting, which certainly drew comments of how
unusual this focus and behaviour was...and how
impressive. If schools can provide learning that is
meaningful, which is engaging, which fascinates
children, then they are more than capable of
sitting. Spend a day with us and you'd clearly see
how engaged and focused our children are on
their play.
All of this can often bring tears to the eyes of
parents visiting us. It's beautiful. But they
still worry:
“What about the literacy?”

Firstly, literacy is about more than phonics.
Literacy is more than carefully scribing what
are, essentially, funny-shaped hieroglyphics.
Reading is more than carefully sounding
out your letters to laboriously work through
books. Learning about literacy is learning to
love literacy. It's about enjoying books and
understanding that you can get information
from them. It's about using vocabulary from
books. It's about hearing sounds in words
and linking sounds to letters of the alphabet.

So, imagine my astonishment when, during a cookery session on the weekend, he wanted to claim a
side of the oven as his own for his baked goodies. So, I pulled across a sheet of foil, got out my sharpie
and said, "Ok, I will write your name for you and we will put it on the oven". He replied, "No, I will do it". I
handed the pen over, stepped back expecting to see some squiggles, and my amazing boy did this - he
wrote his name!
I have to be honest, I cried a little. I'm so proud of this incredible boy. He's the kindest, most
compassionate, thoughtful, energetic, loving, caring little ball of energy. And he's helping me daily
reaffirm my vision. He is experiencing a magical and inspirational childhood. He plays outside, all day
long in a forest. He's healthy. He's happy. He's developing astonishingly. And now, at 3 years old,
having never wasted a minute of his childhood scribing phonics, he's written his name!

But there's still the nagging worry for parents
that if their child is allowed to experience
early years full of play, that they will
somehow be left behind when they start
school. We say, children will read and write
when they are ready to. When they figure
out that they have another way they can
communicate, they will want to learn more.
When they show an interest in reading or
making meaningful marks, we will explore
this interest with them, through their play.

He will be ready for any school he attends, when he attends. I'm still hoping to create a primary school
version of Little Forest Folk so that Jack can continue to enjoy a life full of freedom, personalised learning
opportunities and FUN play. But I can smile and be quietly confident that wherever my son and any of
his forest playmates wind up, they will absolutely be the superstars of the classroom.

I know, as a parent, this is a scary thing to do.
To give up control. To trust in your child. And
to have faith that when they are ready, they
will get there. I can often be found muttering
under my breath like a mantra 'I am doing
the right thing. This is best for them. They
are happy. Everything else will come'. Which
is why I have to share with you a beautiful
moment in my life recently.
My 3-year -old son has recently started to
show a real interest in reading. He's been
asking for more stories and wants to retell
the stories when he comes home from the
forest. He's been picking up sticks and mark
making. Not attempting letters, but wanting
to draw what are increasingly recognisable
drawings, of animals, of faces and of
rainbows. We've been watching this
development with interest and have been
providing the scaffolding he needs to take his
interest to the next level. We haven't pushed
him and we've simply played.
So proud! :-)
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The emotional world of the settling child
By Dr Sonya Wallbank

Where children have built strong attachments
to their parent or carer, this produces feelings
of safety and security. Where parents/carers
have struggled to build a strong attachment
with their child, this fosters difficult and more
negative behaviours in the child who may avoid
building a relationship with their carer as they
have not been able to predict what might happen.
They may appear disinterested or ambivalent
towards their parent/carer or may at times exhibit
both strong attachment and ambivalent patterns
of behaviour (disorganised). Building a strong
attachment happens with consistent, predictable
care and attention. Not 'perfect parenting' but
good enough parenting that supports the child to
understand, I am here for you.

Handing over a child to someone else who will
care for them for the first time can be one of the
most difficult experiences a parent ever has to
handle. A good understanding of attachment
theory for all nursery practitioners is beneficial to
help staff understand not just what is happening
for the child but also for the parent/carer.
Attachment is a deep and enduring emotional
bond that connects one person to another across
time and distance (Bowlby, 1969). Attachment
style refers to the internal model we draw upon
to predict how relationships will function. They
influence the way we relate to important people in
our lives and allow us to understand when we are
safe and when we need to be fearful or anxious.
The quality of our attachments that we form in our
early relationships with caretakers can have a
serious impact on our feelings of insecurity,
anxiety, fear, avoidance, and satisfaction in
our closest relationships throughout our lives
(Ainsworth, 1973).
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When the child arrives in your setting or home
for their first settle, you will quickly be able to
determine what type of relationship the child
has with their parent. According to Bowlby,
infants have a universal need to seek close
proximity with their caregiver when under stress
or threatened (Prior & Glaser, 2006), when they
meet the new carer for the first time and are
being left alone, they are going to be
distressed naturally.

By thinking about how they respond to:
¥
¥
¥

Stranger Anxiety - response to arrival of
a stranger.
Separation Anxiety - distress level when
separated from carer, degree of comfort
needed on return.
Social Referencing - degree that child looks
at carer to check how they should respond
tosomething new (secure base).

You will be in a position to identify which children
and families are going to need more support to
settle and which will settle in more easily.
Where children feel safe and secure they can
explore their environment, learn and live to their
full potential. Whilst children are building their
bond with the new carer, they are using their
parental relationship as an indicator of what
might happen. By working with the parent/s or
carers to let them know what you are seeing and
how you can help will mean that the distress the
child is feeling will be reduced quicker.

A distressed child who is anxious about being left
in the nursery will begin to show signs of stress.
They may fall into the more traditional picture
of expressing that stress externally by crying or
letting the carer know they are unhappy but you
also need to monitor those children who are very
quiet and withdrawn.
We know that these children can often be as
distressed but struggle to let you know and so you
think they are fine. Being under stress means the
brain is releasing cortisol into the blood stream
and getting the body ready to protect itself, this is
an unpleasant feeling (think of the butterflies you
get before an interview) and will be upsetting the
child further.
We know that children under stress have less of
an ability to learn or participate in activities and
they are more likely to be on guard in their
environment rather than in tune with their carer.

Predictability in the environment is key to
settling children in quickly, even those with more
challenging attachment behaviours. Thinking
about the tone of voice of the staff - soft, quieter
tones are more calming than excitable and loud.
When preparing for your settling sessions, ensure
that the same member of staff is available, where
possible. Talking to the child about what you are
doing, what is going to happen and when they
are going to be collected (no matter how young)
is also good practice. Think about introducing
a visual timetable where children can move an
indicator to the next part of the day helps children
feel calmer about what is happening next.
Recognising the important role that parents/
carers have even before they arrive at the nursery
is also critical for effective settling in. Talk to the
parent/s about their feelings of leaving their
child, how anxious do they seem? Unconscious
communications are powerful when it comes to
anxiety and if the parents are worked up before
they leave the child, they are inadvertently saying
there is something to be scared of here. Adults
also exhibit attachment behaviours when they are
under stress. Take the time to talk to the parents
before they leave the building, make sure that
you share how you will keep in touch and share
information about their child especially in the early
days. This will be useful in helping them remain
calmer and have confidence in the care
you will be offering their child.
Most children with a regular pattern of
attendance and who are well in themselves will
usually settle well within a maximum of three to
four weeks. If you have children who are showing
signs of intense distress after this time, it is worth
reviewing the environment you are creating. Pay
particular attention to transition, meal and snack
times including pick up and collection. How do
you create that sense of emotional calm at these
sticky points of the day?
Keep a regular check-in with the parents on how
they are feeling and where difficulties are arising
with settling in, try to find out what else might be
going on for the family. Remember: predictable,
calm patterns of behavior are the key. The child
may be not settling in because of other things that
are happening in their little lives.
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Parenta Trust - because every child
deserves an education
This very special nursery will be dedicated to a
former Parenta colleague, Dan Carlton, who sadly
passed away in December after a short battle
with cancer. His sponsored child, Sarah Nagady,
attends the charity's first nursery in Luwero.

Parenta Trust aims to support the very youngest
children in East Africa by providing them with a
quality pre-school education.

All being well, the new school will be constructed
in autumn this year. Upon completion, a team of
the charity's trustees and supporters will fly out
to Uganda to attend its official opening. Amongst
those attending the ceremony will be members of
Dan's own family.

Following the opening of the Trust's first four
schools in East Africa, preparations are
underway this year to build a fifth nursery
school in the Karamoja region of Uganda.
The school is a result of Allan Presland, founder
of the Parenta Trust, bidding £18,000 for Chief
Adei's royal hat at a fundraising dinner last year,
in Kampala, the capital of Uganda. Chief Adei
was at the fundraising dinner to highlight the
desperate poverty within his kingdom, and the
urgent need for education as a means of pulling
his people out of the poverty trap.

Dan Carlton and Sarah Nagady

The Parenta Trust is currently exceeding its aim to
build at least one nursery a year in Uganda, with
10 schools planned in total.

You’ll be helping a worthwhile cause
The first and arguably the most important reason:
all the money raised as part of the banger rally
goes towards building pre-schools in Africa. The
Trust has so far built 4 schools in the past 3 years,
offering an education for 800 children living in
poverty. This year, the charity will be constructing
its fifth nursery in Uganda.

As part of the journey, you'll get to drive on the
legendary Furka Pass (as featured in James
Bond's Goldfinger), the Grand St Bernard pass
(from The Italian Job), and the Route Napoleon
(as featured in James Bond's Quantum of Solace).
You'll also be nipping through 8 countries en
route, spending the final evening in Monaco to
celebrate the journey's end.
You’ll make new friends
This is a rally rather than a race, so all the teams
more or less travel together. Every evening, you'll
be pitching tents in campsites and hopefully
getting to know your fellow drivers. People of all
ages and walks of life take part in the Parenta
Trust rally, so you never know who you'll find
yourself talking to over the camp fire!

Once built, the nursery will work in partnership
with a local primary school which will be located
on the same site. Together, the two schools will
help reduce one of the lowest school enrolment
rates in Uganda.
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The Parenta Trust Rally is one of the main events
in the charity's fundraising calendar. Bringing
together teams in 'banger' cars, it begins in Kent
and sees drivers take on various challenges as
they drive through Europe over 5 days. Need any
more encouragement to take part? Here are 5
great reasons below!

You’ll have an unforgettable experience

This generous bid has been used to help fund the
new nursery's construction.

The new nursery will be able to provide education
for 150 local children, as well as employment for a
team of teachers and assistants.

5 great reasons to sign up to the Parenta
Trust Rally today

You’ll have a laugh with your team
Visit www.parenta/charity for more information

Is there any better excuse for a bonding
experience then going on a road trip? The only
limit to the number of people on your team is how
many your car can legally carry! So grab your
nearest and dearest, buckle up, and prepare for a
laugh as you tackle the journey together.

You can get creative with your car
The aim of the rally is to drive a banger worth no
more than £350 across 2,000 miles of Europe's
best roads and then get it back to the UK. To add
to the fun, a theme is set to inspire participants
and teams can interpret this however they wish.
By taking part, you can get creative and decorate
your car in a way which best expresses your
team's personality. So what are you waiting for?
The next rally is on 21st June - 25th June 2017!
Sign up today.

Join the journey of a lifetime

Software tips and tools - 30 hours funding

Software solutions for your business

We know each setting differs in the way you set up Free Entitlement within your software system.
With the introduction of the 30 hours funding, we've put together some tips on ways you can make
sure your system is ready.

Suggestions on setting up your system
Step One

Step Four

We would suggest adding a new free entitlement
group, entirely for the children being allocated
30-hours of funding.

Adding free entitlement terms for your 30 hours
funding group works in exactly the same way as
you currently configure the terms for your 15
hours groups.

This can be done in Settings > Free Entitlement

Step Five

Step Two
You are able to provide the funding either term
time only, providing 30 hours a week, or stretched
across the year, providing between 20-22 hours a
week (depending on how many weeks you want
to stretch the funding across).

The funding group will need to be updated for any
children currently eligible for the 15 hours that will
be moving over to the 30-hour group.
This can be done in
Children > Accounts > Discounts.

Step Three

Step Six

When adding a new free entitlement group, you
will need to enter the weekly, and daily maximum
entitlements. If you do not restrict the amount of
funded hours a child can have in a day, you can
enter 24 hours in day 1, and 30 hours in days 2,
3, 4 and 5.

We would advise doing this on the 1st of the
month that the change is effective from. Making
this amendment prior to the 1st of the month will
raise a credit note for the invoice raised for the
current month.

Websites
Dayshare

An overview
.................................................................................................................................
Scheduling Free Entitlement works in
exactly the same way as before, you
will now just be able to allocate 30
hours, rather than the original 15!

If you need any further help
or guidance, please give our
customer care team a call on
0800 002 9242.

Foosteps
Abacus

Nursery Management Software

"The implementation of Parenta in our new
nursery has proved its value from day one. It is quick
and easy to get up and running, intuitive to use and
the flexibility of the system is excellent."
Kiran Pandya | Little Roos Day Nursery

Find out more: CALL: 0800 002 9242 | ONLINE: www.parenta.com
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View our full range of training
qualifications online

Childcare
Business Administration
Team Leading
Management
Playwork

CALL: 0800 002 9242
ONLINE: www.parenta.com

