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Safeguarding through
stories By Tonya Meers

The role of practitioners in
supporting children’s health and
wellbeing By Jackie Musgrave

A story can help you gain entry to a child’s inner
world - children will naturally use play and stories
to help them work through stressful situations.

When parents leave their children in the care of
practitioners, they also hand over responsibility for
their children’s health and wellbeing.

It’s all in the mind
By Tasmin Grimmer

Empowering children with
gratitude By Stacey Kelly

S.P.A.C.E for music
By Frances Turnbull

To measure or not to measure?
Understanding emotional resilience
in early childhood By Mine Conkbayir

Theory of mind is all about social interaction and begins
developing at around 6 months when babies can
distinguish between animate and inanimate objects.

By teaching children this practice at a young age,
they will grow up seeing the beauty in life and
appreciating the small things.

“Having delivered early years music in nursery groups,
and even teacher training sessions, I have seen
several areas in which music has changed lives.“

Children who experience nurturing and stable caregiving, go on to develop greater resilience and the
ability to self-regulate uncomfortable emotions.
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An egg-ceptional celebration of spring
at Chewton Common Playgroup

Leeds nursery receives Millie’s
Mark - a new quality mark

Helen Dow of Chewton Common Playgroup in Highcliffe wanted to share the
following story with us about how her setting welcomes the arrival of spring:
Having just received this month’s
Parenta magazine and sitting at
home because we are closed
today due to snow, I thought I
would tell you what Chewton
Common Playgroup do to
celebrate spring.... We
hatch chicks.
This is an expensive
activity, but well worth it.
I have children who are
now 14 years old who still
remember watching the
chicks hatch. A real ‘wow’
moment.
We get our eggs from a chick
hatching company. They deliver
the eggs, incubator, a temporary
home, food and offer educational
resources and support. The
programme runs for 10 days - but
we re-home the chicks ourselves
which means we keep them for
much longer.
To start with, we have to finance
the activity - we cannot do this
from our budget so we ask each
family to make a donation. We put
up a chickometer so parents and
children can see how close we are
to our target. We have never not
raised enough money!
When the eggs arrive, we set up a
chick cam on our Facebook page
so children and parents can watch
what’s happening - some children
don’t attend every day and we
want to make this great activity
accessible to everyone.
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The children count the eggs (12 are
delivered) and then each child
estimates how many will hatch.
As they hatch, children get
really excited and call peers
and staff over to look. At pickup, they bring their parents/
carers over and talk about
what is happening.
After 24 hours, the chicks can
be moved into their temporary
home. At this point, the children
can do observational drawings of
the chicks, paintings and stickings
of chicks.
By the second week, the chicks
can be handled by the children.
Children from the main school
come over and share in this
experience, which is great for
transition as our children see
school staff and can share with the
children. Sometimes our children
take the chicks across to school.
By the end of the week, the
company come and collect
everything, including chicks. But, as
I said, we re-home them ourselves
and therefore we can keep them.
This means by week 3 the children
are feeding them, watching their
wings being clipped, building pens
(enclosures) for them out of large
bricks and handling them much
more.
For us, hatching chicks is the start of
spring and warmer weather.

Monkey Puzzle Day Nursery
in Woodlesford, Leeds today
announced that it has received
national recognition for going
above and beyond the minimum
requirements in paediatric first
aid. With its robust processes and
documentation, the nursery staff
strive to keep children safe by
minimising risks and accidents
and giving parents that greater
reassurance.
Monkey Puzzle Day Nursery has
been awarded Millie’s Mark by
National Day Nurseries Association
in collaboration with Department for
Education and Millie’s Trust.
Millie’s Mark is named after Millie
Thompson, who tragically died as
a result of choking in a nursery in
2012. Her parents Dan and Joanne

Thompson have campaigned for
all staff to have paediatric first aid
training and having Millie’s Mark
demonstrates that nurseries have
met this. In addition, it shows they
work hard to keep these crucial
skills in the forefront of employees’
minds, so they are competent and
can apply paediatric first aid in any
situation.
Staff, children and parents will be
celebrating their achievement and
unveiling the official certificate at a
special celebration on 3rd of July
with a garden party.
Karen Redfearn, director, and
Jo Edwards, nursery manager,
commented: “We are absolutely
thrilled to have been awarded
Millie’s Mark. This is a special
achievement and shows how

serious we are about ensuring
children are safe when they are
in our care. I would like to thank
everyone who has supported us
during this process and we are
all very much looking forward to
celebrating our success.”
Purnima Tanuku, Chief Executive of
National Day Nurseries Association
(NDNA) added: “Achieving Millie’s
Mark is a great achievement for
the nursery, it shows that all staff
are fully trained in paediatric first
aid and that they have reflected on
their current practice to improve
competence and confidence.
Becoming a Millie’s Mark nursery
is a clear indicator for parents that
this nursery has met the highest
standards and gives them the
reassurance that their children are
safe.”
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Little Acorns Day Nursery develop a
multi-purpose “Free Centre” to benefit
children and families
A nursery in Ealing has developed an innovative way to re-use toys, clothes, resources and
others materials. Company director Teresa Stear explains how this initiative came about:
We have developed a room at
our nursery into what we call the
Free Centre.
The ‘disposable’ world we
live in has led to children
grow up with a mindset that
we buy something, use it and
then throw it out. As you know
yourself, it is often easier and

not much cheaper to replace
an item at home rather than to
try and get it fixed. We would
like to do our bit to change this
thought process and try to get
the children to mend items or to
even think of different uses for
them. Apart from anything else,
this will enhance their critical
thinking and problem-solving

A cosy book corner for the parents to enjoy reading a
book with their child or to borrow and take home to
enjoy then return.

Shelves of toys for children to borrow or just take
home to play. Parents with little income can take the
toys as gifts for the many parties their children go to
which can be a large drain on finances.

Shelves, containers and bins holding cleaned recycled
goods, papers, materials etc. These shelves offer
many options:

capabilities, which we know
are two very crucial abilities to
develop from a young age.
I have formed a relationship with
Wot-Ever scrap store in Welwyn
Garden City and have collected
many books, toys, paper, paints,
crayons etc. The room has been
laid out in areas such as:

The children will visit the Free Centre every now and
again with their key person and choose items to
‘make’ whatever is in their imaginations at the time.

We also use plastic containers that food comes in for
paint pots, glue pots, plant containers etc.
The children can visit with their parents and use
the materials, paper etc to make cards for special
occasions or just to have fun together in a secure
environment outside of their house/flat.
There are clothes, shoes and hats donated in from the
parents for those parents to take who are struggling
to afford seasonal items for their child.
The Free Centre will rely on donations and collections from the Wot-Ever
scrap store so if we can reach any companies out there to help keep
this as a free option for parents this would help. We would like, moving
forward, to open the centre to children in need
such as the woman’s refuge and those living in
poverty.
The centre is only accessible to those with the
pin code entry to still ensure security for our
children and those visiting the centre.
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Safeguarding
through stories
We’ve always known that stories are
versatile and can help us understand
a whole range of things, but it was
through our work with early years
practitioners that it became apparent
that stories would be a great way to
help practitioners to identify if there were
safeguarding issues and to help them
assess whether they might need to raise
a concern sheet.

Tonya Meers

We all have a role to play in safeguarding, it’s
not just a job for the safeguarding practitioners
in your school or setting. But what does it cover?
Safeguarding covers a wide and varied range of
things from washing hands to the more serious
physical or emotional abuse, or it could be giving
support to help a child develop emotionally.

5 ways to use stories in safeguarding
1

2
So why use stories?
A story can help you gain
entry to a child’s inner
world because children
will naturally use play and
stories to help them work
through stressful situations
or to help them solve
problems. It’s their coping
strategy and as children
are natural storytellers it’s
an easy way for them to
communicate.
So when children are
playing and telling stories,
watch how they interact
with others and listen to
the stories they make up.
What is our role?
One of our most important
roles is to listen to them
and that’s exactly what
the children want us to do.
They want our attention
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but they are allowing you
to enter their world so treat
it carefully! It’s also a great
opportunity to be able to
respond to their anxiety
or fears and using stories
in the right way can really
help you to do this.
What are the signs to
look for?
Children often struggle to
deal with their emotions
because they haven’t got
the emotional maturity to
analyse their feelings and
put them into context. So
you might see them using
aggressive behaviour
or bullying, they may
be hyperactive or be in
a regular state of fear/
anxiety or unhappiness.
They may have eating
problems or learning

difficulties. These are all
signs to watch for.
So how can you help?
Use their language,
they will naturally use
metaphor and images
so you should too. Avoid
using direct questions
as the children will have
limited vocabulary and
may find expressing
themselves difficult.
Imagine yourself in their
world or their story but
don’t interrupt it and make
sure you show appropriate
interest. Don’t assume
you know what something
mean - be certain and use
open-ended questions
for example who, what,
where, when although
try to avoid ‘why’ as
sometimes it just is!

What shouldn’t you do?
Don’t tell children what
they are feeling is wrong
or offer uninterested
responses as they may
feel embarrassed or
ashamed. Avoid making
judgments or taking over
what they are saying, and
don’t make a judgement
from just one story, put it
together with other things
as you might just have a
natural storyteller on your
hands.

3

4

Storymaking

If you’ve got a child in mind, use props or pictures or maybe small toys and natural objects
that would be relevant. Why not use a storytelling jacket? Take a jacket and fill the pockets
with different things and get the child to weave these things into a story; listen to the story and
see what they make up.

Role play

Pre-schoolers, in particular, will often take roles which reflect everyday experiences and will
often act out exchanges between themselves and family members so, when they venture into
their fantasy world, listen to them. Also, watch how they play with dolls and teddies. You can
also use role play to help a child overcome a problem, e.g. to help prepare them for big school
or moving house.

Use feelings and emotions cards

These cards have a picture of a scene on one side and prompts and questions you can
use on the back. They are a great way to start a discussion and something that early years
practitioners have found useful.

Creative storytelling

This is where you get the children to make up puppets of the characters of a story or
something linked to the story and getting them to interact with the story. This is useful in a
number of ways:••
••
••
••

5

You can watch how they interact with others.
Listen to the stories that the children tell with their puppets - are they mimicking
behaviours they’ve seen elsewhere?
Talk to them about the story they are acting out with you and ask them relevant
questions.
Children will often open up when they’re using a puppet because it’s not about them.

Tonya Meers is the Chief
Storyteller at Little Creative
Days. Tonya believes
that stories are the most
versatile and powerful
educational tool you
can use and there isn’t
anything that you can’t
teach through a story.
She is co-author of the
multi-award winning Pojo
series of educational
creative storytelling kits
which have won awards
for their promotion of
communication and
language skills for early
years and primary school
aged children.
In addition, she and her
sister/business partner
also deliver training
and workshops for early
years practitioners, local
authorities and primary
schools. They offer a range
of interactive workshops to
encourage, engage and
enable children to develop
a love of literacy.
You can contact Tonya
at Little Creative Days via
email@littlecreativedays.
co.uk, on Twitter
@littlecreative or via
Facebook.

Use stories and fairytales

Identify what’s happening in the story and talk about it. Listen closely to what they tell you in
their responses. Stories are rich in metaphor and are a great way for children to learn right
from wrong, listen to how they interpret the story.
E.g. Cinderella - there are a number of issues covered in this story from bullying, favouritism
between siblings, no good comes from being horrible to even physical and emotional abuse.
So, as you can see, stories are a really useful and a powerful way of helping you to identify if
there’s a problem with a child in your setting and whether they need some extra support.
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6 things you didn’t
know about St George
Celebrated every year on the 23rd April, St George’s Day
remembers England’s patron saint. Legend has it that he slayed
a dragon and, in doing so, saved a princess from being eaten
by the ferocious beast. Separating fact from fiction, here are 6
things you may not have realised about St George:
He wasn’t a knight
Although commonly shown as a knight mounted on horseback, St George was
actually a soldier. Aged 17, he joined the Roman army and quickly rose through
the ranks to become Emperor Diocletian’s own personal guard. However, he fell
foul of the Emperor when he protested against the persecution of Christians. The
Emperor was himself a pagan. St George was later imprisoned, tortured and
beheaded on the 23rd April, AD 303.

1

He wasn’t English
St George was born in Cappadocia (now Turkey) in the year 275 and died in
Lydda (now Palestine) in AD 303. Even though he wasn’t English, St George
represents classic English chivalry and bravery. During the 12th century, King Richard
I adopted the red and white banner of the saint for the protection of his army.

2

He died for his Christian beliefs
St George was killed because he refused to denounce his Christian faith, which
made him a martyr. It was said that the Emperor’s own wife was so inspired by
his bravery that she converted to Christianity herself and was subsequently killed.
However, it wasn’t until AD 494 that Pope Gelasius formally recognised St George
as a saint. In 1348, St George became the Patron Saint of England.

3

The dragon part was added later
St George and the dragon first appeared in a book about the lives of saints,
which was published in the late 15th century. Legend has it that the only well
in the town of Silene (now Libya) was guarded by a dragon. In order to get water,
the townspeople had to make a daily human sacrifice. On the day that St George
visited the town, a princess had been chosen to be sacrificed. The fearless
soldier is said to have killed the dragon and earned the gratitude of the town’s
inhabitants, who converted to Christianity.

4

He inspired the creation of medals for bravery
In Britain, St George inspired the creation of medals which recognise bravery
and heroism. During WWII, King George VI introduced the George Cross - the
second highest award that a military person or civilian can earn after the Victoria
Cross. The George Cross medal features the saint slaying the infamous dragon on
his horse.

5

He is the patron saint of other countries
It isn’t just England who have recognised the saint’s bravery. St George is
also the patron saint of other countries including Greece, Portugal, Russia and
Ethiopia. The most widely recognised symbol of the saint is a red cross on white
background. This colour scheme is used as England’s national flag. It also forms
part of the national flag of the United Kingdom.
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Tips to celebrate St George’s Day
at your setting:
•• Read children the story of St George and
the dragon
• • Let children make their own shields
• • Host a garden party with afternoon tea
and scones (weather permitting)
• • Let children role play with different outfits:
dragons, princesses and knights
• • Decorate your setting in the traditional
colours of the English flag
• • Get crafty and colour in drawings of
dragons
• • Invite children to dress in red and white
clothing on St George’s Day (23rd April)

Share photos of your St George’s
Day celebrations by sending them to
marketing@parenta.com!

The role of practitioners in supporting
children’s health and wellbeing
Our children are precious to us and as parents, one of our biggest concerns is
the health of our children. And when parents leave their children in the care of
practitioners, they also hand over responsibility for their children’s health and
wellbeing.This is a significant responsibility and requires practitioners to have deep
pockets of knowledge and understanding about health and wellbeing. My work with
early years practitioners over many years has shown me just how much parents rely
on the staff in settings to support their children’s health.

Following my general
nurse training, I went on
to train as a Registered
Sick Children’s Nurse
and worked in a variety
of healthcare settings,
in hospitals and in the
community. I started
teaching nursery nurses
more than 20 years ago;
I remember the content of
the syllabus that related to
children’s health as being
very relevant to address
some of children’s health
needs and the students
were deeply interested
in child health lectures.
It was when I started
teaching Foundation
Degree students in 2004
that I came to realise just
how much practitioners
do to support children’s
health and wellbeing and

this became an area of
research interest to me.
A broad range of health
responsibilities
Many of the principles of
the Early Years Foundation
Stage are directly related
to improving children’s
health and wellbeing, for
example by promoting
physical development,
which in turn can help to
prevent obesity. The need
to promote healthy eating
and adequate hydration
are laid out as statutory
requirements in the EYFS.
These aspects of children’s
health are of course vitally
important, especially in
view of the increasing
and very worrying obesity
epidemic in children as
discussed in January’s

Examples of the kind of skills that practitioners took on as part of
their role included administering medication, not just orally, but in
some cases, they had taken on the responsibility of administering
rectal diazepam for children with epilepsy.
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issue of the Parenta
magazine. However,
what I found when I
worked with Foundation
Degree students was
that their responsibilities
in supporting children’s
health and wellbeing
were much broader. Not
only were they creating
policies in their settings to
meet the health promotion
that is embedded in the
EYFS, but they were taking
on highly skilled tasks for
children that helped them
to remain healthy.
Examples of the kind of
skills that practitioners
took on as part of their role
included administering
medication, not just
orally, but in some
cases, they had taken
on the responsibility
of administering
rectal diazepam for
children with epilepsy.
Administering inhalers
for children with asthma
was commonplace, as
was applying cream
to prevent dryness and
itchiness associated with
eczema. Less commonly,
some practitioners took
on tube feeding or care
of a tracheostomy for
children with complex
medical needs. As well
as managing specific
conditions, practitioners
were very aware of their
responsibilities in relation

to promoting good health
by preventing infection, not
just by ensuring good levels
of hygiene, but by being
knowledgeable about
childhood immunisations.
Conflicts of interest
between the setting and
parents
The practitioners and
students who participated
in my research told me
about the ways they
worked with parents to
support children’s health
and wellbeing. In many
cases, there were conflicts
of interest and tensions
between a setting’s policy
and parental choices. One
area of particular tension
was when packed lunches
did not comply with healthy
eating policies. Another
area that could create
difficulty was trying to
reinforce the sickness policy
of a setting, especially
when a child was not
healthy enough to be in the
setting, but parents had
sent their child in because
of work commitments.
It seemed natural that
the very rich findings that
emerged from my research
into how practitioners
support children’s health
and wellbeing should
be written up as a book
which is called Supporting
Children’s Health and
Wellbeing! The book

has been written with
students and practitioners
and the aim is to merge
the extensive experience
that practitioners have
developed in practice
with the underlying theory
relating to child health.
Most importantly, the
book aims to illustrate
many of the complexities
of children’s health in
an accessible way and
each chapter offers
considerations for practice.
In order to introduce you to
some of the responsibilities
that practitioners identified
in the research in relation
to their role in supporting
children’s health and
wellbeing, here is chapter 1
of the book. In this chapter,
the terms ‘health’ and
‘wellbeing’ are unpacked
and the factors that impact
on children’s health are
explored. I hope you
enjoy the chapter. In
future editions of the
Parenta magazine,
I will be highlighting
other ways in which
practitioners support
children’s health and
wellbeing.

Jackie Musgrave
Jackie Musgrave joined
the Open University as
Programme Lead for Early
Childhood in October 2017.
Before that, she worked in
the Centre for Children and
Families at the University
of Worcester from April
2012 as the Course Leader
for the BA (Hons) in Early
Childhood (Professional
Practice).
Jackie trained as a General
Nurse and she did postregistration training to
become a Sick Children’s
Nurse at Birmingham
Children’s Hospital. Her
professional interests
as a Practice Nurse
included chronic disease
prevention programmes,
childhood immunisations
and women’s health
promotion.
Jackie graduated with a
Master’s degree in Early
Childhood Education from
the University of Sheffield,
gaining a distinction for
her dissertation as well
as being awarded the
Rutland Prize for Early
Childhood Education. Her
doctoral research explored
the effects chronic health
conditions on young
children and ways in which
practitioners could create
inclusive environments for
these children.
Jackie’s researchbased book, Supporting
Children’s Health and
Wellbeing was published
by Sage in May 2017.
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Are we keeping children “too” safe?
“...the more risks you allow children to take, the better they learn to take care of
themselves. If you never let them take any risks, then I believe they become very prone
to injury. Boys should be allowed to climb tall trees and walk along the tops of high
walls and dive into the sea from high rocks... The same with girls. I like the type of child
who takes risks. Better by far than the one who never does so.” - Roald Dahl
How often do we hear worried
parents shout “Be careful!” or
“You’ll hurt yourself!” to their
children when they’re out and
about? In their duty of care,
childcare practitioners can feel
similarly protective of children.
They may go so far as to believe
that they must ensure every play
experience is 100% safe.
However, children are natural
risk-seekers and risk-takers.
Without this curiosity and
exploring their boundaries,
children would never walk, climb
stairs or learn how to ride a bike.
Practitioners must therefore
strike a balance between hands-

off supervision of children in
a controlled environment and
keeping them safe. Whilst
it’s true that children have a
growing awareness of risk, they
don’t always appreciate the
range of hazards in their play
environment.
Having freedom in a controlled
environment
The role of caregivers is to allow
children the freedom to play
and explore whilst supporting
them to manage any potential
risks to their safety. But this is
easier said than done! Where
practitioners feel unsupported by
senior members of staff or fearful
of repercussions from parents,

they’re less likely to make
provision for risky play.
The danger here is that, if children
aren’t able to learn about risk in a
controlled environment, they may
seek to play in an uncontrolled
environment where the risks to
their safety are that much greater.
Risky play, by its very definition,
holds an element of physical risk
of injury for the child. It pushes
them outside their comfort zone
and exposes them to uncertainty.
Ellen Sandseter, a professor
at Queen Maud University in
Trondheim, Norway, has identified
six categories of risk. These are:

Great
heights
- climbing
trees
or scaling
structures which
seem high for the
child, giving them a
sense of achievement at
having reached the top.
Rapid speeds - playing
on bikes, sledges, skis,
skates, swings or slides
which allow children to feel
the thrill of speed.

Most settings will already have a
risk assessment policy which helps
staff properly assess the trade-off
between the risk and benefits of
doing certain activities. This policy
should be clear and well understood
by all staff members.
When deeming whether there’s a
risk to the child and whether that
risk is acceptable, practitioners must
take into account the following:
••
••
••

Holistically, it’s important that
Dangerous tools - being
settings communicate to parents
trusted to use “adult” tools
about the importance of risky play.
or machinery like hammers,
For example, how it helps to
mallets and saws, where there’s
develop children’s gross motor
a risk of harming oneself or others.
skills (such as jumping and
climbing) as well as improving
Dangerous elements children are often warned about their confidence and self-esteem.
the dangerous nature of fire and Any potential anxiety from parents
can be discussed and eased by
deep water and therefore these
referring back to the setting’s
elements are naturally a source of
risky play policy
great interest to them.
Rough and tumble - children love
to play fight, tumble and chase
each other, seeing who has the
physical strength and endurance to
come out on top.
Getting lost - younger children
enjoy playing “hide and seek” where
they’re temporarily separated from
their friends. As children get older, they
enjoy experiencing the potential risk of
getting lost in an unfamiliar place.

14
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The likelihood of the child
coming to harm
The severity of that harm
What benefits and rewards will
come as a result of the activity

Embracing risky play
Last year, the head of Ofsted,
Amanda Spielman, voiced
her concerns about the
creation of “overly riskfree environments”. She
said childcare providers
must not shy away from
taking youngsters on trips

to the park or engaging in outdoor
activities due to health and safety
fears.
At the Nursery World business
summit, Spielman added that,
while risk should be taken seriously
and children supervised properly,
children’s “natural instincts to
discover and explore” must not be
stifled.
Accidents can and do happen, and
it’s true that practitioners should
be able to foresee and manage
these adequately - to a certain
degree. However, children cannot
be wrapped in cotton wool, as
important lessons are learnt by
children when they fall over or
accidentally slip.
Additionally, how practitioners react
to accidents will directly impact
on children’s interpretation and
management of risk. Practitioners
can talk to children about how the
accident happened, and discuss
ways to prevent it happening again,
rather than imposing an outright
ban on a certain activity.
It’s important to remember that
risky play is an invaluable part of
childhood. Rather than trying to
provide a truly “safe” and risk-free
environment, children benefit from
having plenty of opportunities to
safely explore boundaries, test limits
and learn about managing risk.

April 2018
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It’s all in the mind!

Parenta Products

This month, we’re exploring how to support children’s development of theory of mind.

Software

Training

NURSERY MANAGEMENT SOFTWARE

• Level 2 Childcare

• Save hours by reducing your planning time by 50%
• Speedy invoicing to all your parents in minutes
• Instant view of all your financial reports
• Manage payments and track debt

FOOTSTEPS
• Our online EYFS curriculum enabling you to easily
identify each child’s development pathway

DAYSHARE
• Online diary software helping you share all 		

Eddie (3 years old) had been upset when his mum left him in the morning. His
childminder rang his mother so that Eddie could speak to her and put the phone to
Eddie’s ear. Eddie said, ‘Look what I made, Mummy!’ and held up his picture for his
mother to see.

• Level 3 Early Years Educator Diploma
• Level 5 Childcare Leadership Qualification

This is a cute scene and one that
has been replicated over the land!
Eddie does not realise that his
mother can’t see his picture over
the phone. He thinks that just
because he can see it, she can too.
This is about theory of mind, which
is the ability to understand that just
as you have your own thoughts,
feelings and beliefs, other people
have their own thoughts, feelings
and beliefs. When we are truly
empathetic towards another person
and put ourselves in their shoes,
this is theory of mind in action.

• Business Admin Level 2 and Level 3
• Advanced Qualifications in Team Leading and 		
Management

Recruitment
We can help with recruitment of
16- to 18-year-old apprentices at your setting:

• We’ll advertise the role for you for free
• Sort out and shortlist CVs
• Help you find a candidate that matches your requirements

activities with parents

• Bringing parents closer to their child’s day at your
nursery by providing a timeline of their progress

• Download our Parent Portal App on Android or IOS

0800 002 9242
contact@parenta.com
www.parenta.com
Parenta, 2-8 London Road, Rocky Hill, Maidstone, Kent, ME16 8PZ
Reg No 05249690

However, it really starts to develop
more fully at around 4 years old
when children begin to understand
that other people have their own
thoughts, feelings and beliefs. They
can also begin to understand that
sometimes someone has a false
belief. Imagine you open your
favourite box of chocolates to find
that it has conkers inside. Your

parenta.com

In a short video clip Cameron (4
years old) is shown a playdough
container that doesn’t contain
playdough and he is asked what
is inside. He guesses playdough
and finds that it is full of candy. He
is asked what his cousin would
think is in the box and he answers
candy. This demonstrates that he
is, as of yet, unable to realise that
other people do not know what he
knows. A year later this scenario
is repeated in a similar way with a
chocolate bag that actually contains

No or limited theory
of mind makes it
difficult to realise why
people do and say the
things they do and to
understand different
perspectives.
cars, and in another clip Cameron,
now 5 years old, demonstrates his
theory of mind as he realises that
his Grandma would guess that the
chocolate bag would actually have
chocolate in it.
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PARENT PORTAL APP

Theory of mind is all about social
interaction and begins developing
at a young age when babies
of around 6 months old can
distinguish between animate and
inanimate objects. As they grow
and develop, young children will
be able to engage in joint attention
with other people (around 12
months) and learn how to sense the
direction of another’s gaze (around
18 months). The ability to engage
in pretend play and imagine that
an object is something else (around
2 years) also contributes to their
understanding of theory of mind.

Contact a member of our friendly
team for more information.

colleague comes in and looks at
the box – what do they think will
be inside? Chocolates? This is an
example of a false belief, where
someone believes something to be
true that is not true because they do
not have the same knowledge as
you.
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When these false belief activities
are completed with 3-year-old
children, they are not able to guess
correctly, whereas most 5-yearolds realise that another person
does not have their knowledge.
This involves predicting what one
person thinks, feels and believes
about what another person is
thinking, feeling and believing.
Theory of mind also involves

Groups who find theory of mind
particularly difficult include:
• • Children under 5 (or older for
faux pas/ metaphor etc.)
• • Adults and children with
specific needs, for example,
autistic spectrum disorder
(ASD), Asperger’s syndrome
(AS), major depressive disorder
(MDD), mesial temporal lobe
epilepsy (mTLE), schizophrenia

There are many reasons why we should teach
children about theory of mind. It will help them
to develop self-regulation and teaches them a
social language. It can assist them to manage
their own feelings and, in turn, move the child
from being egocentric to being more sensitive
about how other people feel.
complex language such as idioms,
metaphors and sarcasm which
can usually be understood at
around 6 or 7 years old. This is
why, when an adult uses a phrase
such as ‘It’s raining cats and
dogs’, we find our young children
run to the window to look!
Some experts believe that theory
of mind develops over a lifetime
and certain groups of people
find it particularly difficult. No or
limited theory of mind makes it
difficult to realise why people do
and say the things they do
and to understand different
perspectives. It can also
make a person vulnerable
in the sense that they
may not understand the
true intentions of another
person which could
become a safeguarding
issue. Limited theory
of mind can also make
it harder for groups to
role play, engage in
storytelling or pretend
play and ultimately more
difficult to make friends
and socialise.
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••
••
••

Adults or children who are deaf
or those with hearing loss
People with lower competence
in language or social
communication difficulties
Adults or children with damage
to specific areas of the brain.

As children get older, they also
become more socially competent
picking up on subtle social
etiquette such as
faux pas:

Lisa (5 years old) was given a
present for her birthday from her
Uncle John. She unwrapped it in
front of him – it was a pink, sparkly
tiara and wand set. ‘Urggh – I
hate pink’ she said and threw it
onto the floor!
This is a classic example of faux
pas, when you ‘put your foot in
it’. As a grown-up we inwardly
cringe at this social mistake,
however, at 5 years old, Lisa
does not yet understand about
other people’s feelings and social
etiquette. Children are learning
from experience and from imitating
others and thus they may learn the
social rules prior to understanding
why those rules are in place. For
example, they may know that
they are not supposed to point at
the large lady sitting on the bus
sitting in front of them, long before
they understand why they are not
supposed to do this.
Generally speaking, understanding
of faux pas does not develop
until around nine to eleven years
old. This is much older than we
probably think and older than the
age when an adult will brush away
comments believing them to be
cute rather than rude. However,
although children may not have
fully developed theory of mind, we
can still support them in learning
the rules about social interaction.
There are many reasons why
we should teach children about
theory of mind. It will help them
to develop self-regulation and
teaches them a social language.
It can assist them to manage their
own feelings and, in turn, move
the child from being egocentric
to being more sensitive about
how other people feel. It can
also support children to develop
feelings of empathy.

Strategies to support children’s development of theory of mind:
•• Teach children to be emotionally literate
• • Help children to be aware that other people have their own
thoughts and feelings
• • Consider different perspectives in games and stories
• • Teach how to read non-verbal cues and gestures
•• Role-play and rehearse different social situations
•• Use visual aids to support teaching about abstract concepts
•• Teach sign language to aid communication.

Here are some ideas of activities to try which will support
children with their theory of mind:

•• Help children to recognise different facial expressions and
follow eye gaze by playing ‘hotter and colder’ with facial
expression and eye gaze to help the child find a hidden toy
• • Overemphasise your body language and ask the children to
guess how you feel
• • Play a ‘guess the gesture’ game
• • Play the ‘what if?’ game e.g. What if I was singing loudly and
mummy was trying to get my baby sister to sleep. What should
I do?
• • Engage in pretend play
• • Read stories and talk about what a character might do next,
how they feel and what could happen…
• • Plan activities that encourage children to think about feelings
and emotions and what they mean
• • Tell jokes, use figurative language and idioms, explaining what
you mean
• • Explain other people’s behaviour in past, present and future
scenarios
• • Use Social Stories to support understanding
• • Use the language associated with thinking, feeling and
believing; feel, forgot, think, know, guess, thought, believe,
understand, excited, angry, sad, happy etc.

Tasmin Grimmer
Tasmin Grimmer is
an experienced early
years consultant and
trainer and parent who
is passionate about
young children’s learning
and development. She
believes that all children
deserve practitioners who
are inspiring, dynamic,
reflective and committed to
improving on their current
best. Tamsin particularly
enjoys planning and
delivering training and
supporting early years
practitioners and teachers
to improve outcomes for
young children.
Tamsin has written two
books - Observing and
Developing Schematic
Behaviour in Young
Children and School
Readiness and the
Characteristics of Effective
Learning.
You can contact Tamsin via
Twitter @tamsingrimmer,
her Facebook page,
website or email info@
tamsingrimmer.co.uk

When we have an understanding of the ages and stages of development
relating to theory of mind, we can respond more appropriately to young
children, understanding that sometimes the things they say are not
unkind or rude, instead they are demonstrating that they have not yet fully
developed theory of mind, just like Eddie and Lisa above.
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Write for us for a chance to win £50
We’re always on the lookout for new authors to contribute insightful
articles to our monthly magazine.

Schoolchildren raise £180
for the Parenta Trust
On the 23rd February, a group of friends from Chandag Junior
School in Keynsham came together to raise money for the
Parenta Trust.

If you’ve got a topic you’d like to write
about, why not send an article to us and
be in with a chance of winning? Each
month, we’ll be giving away £50 to our
“Guest Author of the Month”.

Here are the details:
••
••
••
••

Let us know how
you’d like to get
involved at https://
www.parenta.com/
support-the-parentatrust/

Choose a topic that is relevant to early
years childcare
Submit an article of between 600-900
words to marketing@parenta.com
If we choose to feature your article in
our magazine, you’ll be eligible to win
£50
The winner will be picked based on
having the highest click-through rates
for their article during that month

This competition is open to both new and
existing authors, for any articles
submitted to feature in our Parenta
magazine for 2018. The lucky winner will
be notified via email and we’ll also include
an announcement in the following month’s
edition of the magazine.
Got any questions or want to run a topic by
us? For more details email
marketing@parenta.com

FEBRUARY’S WINNER
Tamsin Grimmer
Tamsin Grimmer was the winner of our guest
author competition in February. Here she is with
her £50 voucher. Congratulations Tamsin!

Eva, Emily, Lily and Kitty sold
homemade cakes, handmade hair
scrunchies, pillows and necklaces
on their school drive to help fund the
build of the charity’s next nursery.

the Kampala slums, heard about
how the schools were making a
difference to other children in Africa
and wanted to help. I really couldn’t
believe how much we had raised!

Eva Presland decided after Christmas
that she wanted to do something to
help the Parenta Trust. Her parents,
Suzi and Dave, sponsor a girl called
Gift in Good Shepherd Nursery School
and have visited Uganda to see the
work of the charity firsthand.

“I was amazed about how generous
people were because some people
gave money and didn’t buy anything.
When I heard how much we’d made
I got a bit teary but I was so happy
because the money really can help
change lives.”

Eva asked her head teacher’s
permission to organise the
fundraiser, put up posters to
advertise it and even asked if it
could be featured in her school’s
newsletter.

The Parenta Trust will be
commissioning their sixth pre-school
this year, to help orphaned and
disadvantaged children benefit from
a basic education. Since the charity
was started in 2013, a total of 4
schools have been built and a fifth
school has been commissioned.

The event took place from 3 pm for
half an hour and the girls’ efforts
were rewarded with great success,
raising £180 in total.
Eva said: “I saw the photographs of
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Could your setting
help raise vital
funds to build the
Parenta Trust’s
next pre-school?

Parenta.com

The charity depends on the
generosity of its supporters and
fundraisers to keep carrying out its
life-changing work in Africa.
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What our Customers Say

Parenta Trust Rally

WHAT OUR CUSTOMERS SAY

I used Parenta to get my Level 3. My tutor was
Melanie Payne and she was great! She came and
met me close to my home so it wasn’t far for me to
travel; when my laptop broke we did discussions
and she allowed me to do my work on her laptop.
She really helped me - if I didn’t understand a
question, she’d explain it in a different way for me to
understand better.

27 th June -1 st July 2018

She was really helpful, I’m so pleased she was my
tutor. - Olivia Linton
The Parenta Trust is committed to
building a new pre-school every year in
Eastern Africa, providing the gift of an
education for up to 250 disadvantaged
children each time.

I’m so excited to get started! I’ve really
learned a lot from this and I’m thirsty for
more. You’ve been really helpful and
supported [me] throughout this last year
and I’m really grateful for everything.
Thank you so much 🙂
- Alison Rowe’s Level 2 learner, who is
now ready to start her EYE

So excited about this
website, thanks a million
- Over the moon !!!!
- Kelly at Sansway House
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Children attending a Parenta Trust
school will benefit from a uniform, a
daily hot meal, a gift at Christmas,
school supplies and the knowledge
that they can change their lives for the
better.
The next Parenta Trust Rally will take
place on 27th June - 1st July 2018.
For those that haven’t heard much
about the event before, this is a banger
car rally which starts at Parenta HQ in
Maidstone and finishes 5 days later in
Monaco, having travelled through 8
countries!
For more information or to sign up,
click here or visit: parenta.com/
aboutthetrust/maidstone-to-monaco

Why do we celebrate Easter
with bunny rabbits and eggs?
Easter is a Christian festival and celebrates the belief that Jesus rose
after he was crucified, an event which is called the resurrection.
According to the Bible, Jesus died on Good Friday and his body was laid in a tomb guarded by a watch of
Roman soldiers. Two days later, when Mary Magdalene came to anoint his body, she discovered that the
stone covering the tomb’s entrance had been moved and Jesus’ body was nowhere to be found. People
of the Christian faith believe Easter Sunday is the day Jesus rose again.
Eggs and their link to
Christianity
From a Christian
perspective, eggs are said
to represent the empty
tomb that Jesus was
resurrected from.
In times gone by, it was
forbidden by the church to
eat eggs and other animal
products in the week
leading up to Easter (Holy
Week). Instead, eggs were
decorated and given as
gifts to children. Sometimes,
they were painted red

to symbolise the blood
sacrificed by Jesus.
The first chocolate Easter
eggs appeared in the early
19th century, in France
and Germany. These eggs
weren’t hollow and the
chocolate was, in fact,
very bitter. The story of the
Easter bunny was said
to have become popular
around this time.
When the Easter bunny
hopped on the scene
Rabbits are an ancient
symbol linked with fertility.
Indeed, the phrase “at it
like rabbits” refers
to how successful
these animals are
when it comes to

breeding. Whilst rabbits go
hand in hand with spring’s
new beginnings, it’s not
always clear how an egglaying bunny came to be.
Far from being linked with
Christianity, the Easter
bunny has its roots in
Paganism. An Anglo-Saxon
legend tells how the pagan
Goddess of Fertility, Eostre,
transformed a wounded
bird into a hare so that it
could survive the winter.
However, the hare kept
the ability to lay eggs. Each
spring, the hare decorated
these eggs and give them
to the Goddess as a sign of
its gratitude.
Many young children
believe that the Easter
bunny comes to visit them,
laying eggs which are
hidden around their
garden and home. This

belief has given rise to
Easter egg hunts which still
remain popular today.
The changeable date of
Easter
Each year, the date of
Easter changes and can
fall between the 22nd
March and 25th April.
It’s calculated as the first
Sunday after the first full
moon, following the first
day of spring. The full moon
at this time is known as
a Paschal (Passover) Full
Moon.
This year, Easter will take
place from the 30th March
to 2nd April.

CRAFTY CORNER

Easter bunny hat activity
YOU WILL NEED:
► ► Scissors
►► Stapler
► ► Glue
► ► Pencil
► ► 1 or 2 pieces of coloured paper/card

1

2
Measure the head of the person who will be
wearing the bunny hat. You may need to use two
pieces of card/paper to ensure you reach all the
way around.

3

With a pencil, draw two large bunny-shaped ears
on the pink paper. Then, draw two smaller ears
on the white paper. Cut out all of the ear shapes.

Decorate your headband and, using a pen, draw
eyes, a nose and bunny teeth on your headband.

5

6

Let us know how you plan
to celebrate Easter in your
setting. Share your stories
and photos by sending
them to marketing@
parenta.com!

Did you
know?

Parenta.com

Cut the pieces of coloured paper down the
middle to create a strip to go around the head of
the person wearing them. If you need to use two
pieces of paper, glue each of them together at the
ends to create the headband.

4

Glue the smaller white bunny ears into the middle
of the pink ones and decorate the ears.
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► ► White and pink coloured card/paper (one of each
colour)
►► Decorations of your choice (pens, stamps, stickers,
googly eyes)

You can
try
colours b dyeing eggshe
lls differe
y
nt
the follow hard boiling the
m and a
ing item
d
s into the
ding
you ach
ieve the
desired water until
colour:
Beetroo
t - red
Tea bag
- dark b
ro
Onion s
kin - yell wn
o
w/gold
Red cab
ba
Spinach ge - light blue
leaves green

7

Glue or staple the finished ears onto the long strip
of paper that you cut earlier.

Now, glue or staple the headband into a circle shape so that it fits easily onto
your chosen person’s head and leave it to dry. Once dry, it’s ready to wear!
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Understanding autism
People who have autism see, hear and feel their external environment in a way
which is different to those without the condition. Autism often overloads the body’s
senses, so stimulants such as the sound of a dog barking or even a particular pattern
on a carpet can become intolerable.
Understanding human social
interaction is another challenge
for someone with autism. Basic
social cues and body language
can be difficult to interpret,
making communication with
others confusing. It’s common
for someone with autism to have
a very literal interpretation of
language, making sarcasm and
jokes harder to understand.
There is no “one size fits all”
aspect to autism, therefore those
who have the condition may have
different stimulatory triggers and
resulting responses. Autism is
described as a “lifelong condition”
because there’s no cure for it and
those who have it are affected
from birth.
For all its apparent challenges,
it’s important to remember many
people with autism see it as a
positive and crucial part of
their personal identity.

How many people have autism
in the UK?
In the UK, there are around
700,000 people living with autism.
This equates to more than 1 in 100
of the population.
Autism occurs in all racial and
ethnic groups but seems to affect
more men than women. It’s
difficult to define an exact ratio
of how many men compared to
women that the condition affects.
However, The National Autistic
Society website states that, in
2015, the ratio of men to women
supported by the charity’s adult
services was approximately 3:1.
Why does it occur?
The research carried out so far
suggests that autism is caused
by a number of genetic and
environmental factors but the
exact cause is still unknown.
What’s clear is that the condition
is not caused by the person’s
upbringing.
How is autism diagnosed?
A diagnosis of autism can be
given when a child is fairly young,
even just 2 years old. However,
many children don’t receive a
formal diagnosis until they’re
much older or have reached

adulthood. Whilst autism affects
people in different ways, a
diagnosis is usually suspected
when an individual displays the
following:
••

••
••

restricted and repetitive
patterns of behaviours, such
as repeatedly lining toys up in
a particular order
persistent difficulties with
social communication and
social interaction
restrictive activities or interests
since early childhood to the
extent that these “limit and
impair everyday functioning”

If a child is of pre-school age,
parents can ask their health
visitor or GP to carry out a
‘screening interview’ called
M-CHAT (Modified Checklist for
Autism in Toddlers). This will not
give a definitive diagnosis, but it’s
a way of indicating whether the
child may be autistic.
Following the screening interview,
if the health visitor or GP then
thinks the child may be autistic,
they can be referred for a
formal diagnosis by a team of
professionals.

World Autism Awareness Week takes place on
26th March. This event encourages schools,
workplaces and families to take part in activities to
fundraise and promote awareness of autism. This
is led by the National Autistic Society, the largest
charity for autism in the UK.
What strategies are there to help children with autism?
There are many support strategies that can be used, but their success
will vary depending on the individual. Here are some of the common
approaches:
Stick to a routine
Children with autism tend to thrive more when there’s a predictable structure or routine in place for
them to follow. As far as possible, it can be helpful to schedule mealtimes, play times and bed at
the same time each day. If there’s unavoidable disruption to a schedule, then let the child know in
advance if possible.
Use visual aids
Visual supports can be used to improve communication with people on the autism spectrum. They
provide structure, routine and their interpretation is more concrete than spoken language. You can use
laminated cards with symbols for daily tasks like lunchtime, playtime, going home etc and these can be
used on a ‘now and next’ basis.
Be aware of low and high arousal environments
Within the child’s environment, it can be helpful to carry out an audit. Ask yourself: are there auditory
or visual stimulants which are likely to make communication challenging and behaviour difficult to
manage? Whilst it may not be possible to control every aspect of the child’s environment, it can be
useful to reduce/remove any stimulants which are likely to trigger a a difficulty in concentrating or
increased anxiety.
Use as little language as possible - ‘less is more’
As spoken language can be easily misinterpreted, it can be helpful to use simple, clear instructions.
As far as possible, don’t use long rambling sentences and lots of unnecessary words. Say the child’s
name and then the thing you’re asking them to do. For example, rather than saying ‘Come on Ben,
let’s sit on the carpet’, say ‘Ben, sit down’.
Allow time to process what you’ve said
Children with autism can have a processing delay of several minutes. So, if you find that a child
isn’t doing what’s been asked of them straight away, it may be that they’re still taking time to
process what you’ve said. Be patient. You may be pleasantly surprised when you find the child did
understand you, they just needed time to process the instruction.
It’s important to remember that children and adults with autism, no matter where they are on the spectrum, are
not defined by their diagnosis. They are people with strengths and weaknesses like any other.
Jon Dunn is the founder of All About Health, a business which supports healthy living in autism. He said:
“Knowing the reality of autism and its challenges and difficulties for individuals and families, it’s great to see
a boost in autism awareness locally and nationally. By generating more awareness and understanding,
individuals with autism can be given the right support to fulfil their full potential and achieve great things.’’
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Empowering
children with
gratitude

easy to focus on what we
don’t have in life and to
get caught up in thinking
about the past, or the
future, which can at times
lead to negative feelings.
By practising gratitude we
bring ourselves back to
the present moment and
focus on the things that
add value to our lives,
rather than the things that
hold us back. If you think
about it, when you are in
a state of appreciation,
it is very difficult to
experience negative
emotions, which is why
gratitude is so powerful.

Gratitude is a powerful tool
that has been proven to
reduce anxiety, increase
happiness, improve health
and build self-esteem
We teach children to say ‘thank you’ but do we ever really teach them about gratitude? It is
wonderful for children to use their manners. However, teaching them why they are grateful
gives positive meaning to those 2 words that we say so freely.
Gratitude is a powerful
tool that has been
proven to reduce anxiety,
increase happiness,
improve health and
build self-esteem, yet
this simple practice is
something that can, at
times, get overlooked.
By saying ‘thank you’
and then acknowledging
why we are grateful, we
get a deeper level of
appreciation because
we are highlighting the
benefit or value of what
we are grateful for. This
then creates a more
optimistic outlook on life.
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Starting each day
positively
What we focus on grows,
which is why it is so
important to teach children
how to cultivate a positive
mindset. Sometimes we
all have what is known
as ‘one of those days’
where everything that
can go wrong, does go
wrong. This is because our
thoughts create feelings,
which then create results.
If we are feeling negative,
this generates negative
thoughts that then lead
to us either making bad
choices or attracting

negativity. Gratitude is an
amazing way to create
positive feelings and
break any negative cycle
that we may be in. It also
ensures that we start the

Knowing the positive
benefits of gratitude, I
start most days filling
in my gratitude journal.
I spend just 5 minutes
writing down what, or

By teaching children this practice
at a young age, they will grow
up seeing the beauty in life and
appreciating the small things
day in a positive way,
which means we are more
likely to avoid having ‘one
of those days’!

who I am grateful for
and why. One day my
little girl asked me what
I was doing. She is only
4 years old so I thought

she might be a little
young to understand, but I
simplified it and started to
explain that I was saying
all of the things that make
me feel grateful and why.
I started by saying ‘Thank
you for my pen, because
it means I can draw really
pretty pictures and make
my storybooks’. I then said
‘Thank you for my cup,
because it means that I
don’t have to drink off the
floor’. Well, she loved this
one and found it hilarious!
I said a few more and
then all of a sudden my
daughter shouted out
‘Thank you for my school,
because I can play’ and
‘Thank you for my friends,
because they are kind to
me’. She absolutely loved

thinking of different things
to be grateful for and
what really struck me was
how much her little face
beamed as she said each
one.
Introducing a circle of
gratitude
It was in that moment
that I thought how
amazing it would be if
every childcare setting
started each day with
a little gratitude circle,
so I launched the
#ThankYouOaky Gratitude
Movement. Not only
does this start each day
with a positive outlook,
it also teaches children
to appreciate what they
have got, rather than what
they lack. It can be very

Stacey Kelly
Stacey Kelly is a former
teacher, a parent to 2
beautiful babies and the
founder of Early Years
Story Box, which is a
subscription website
providing children’s
storybooks and early
years resources. She is
passionate about building
children’s imagination,
creativity and self-belief
and about creating
awareness of the impact
that the Early Years have
on a child’s future. Stacey
loves her role as a writer,
illustrator and public
speaker and believes in
the power of personal
development. She is also
on a mission to empower
children to live a life full of
happiness and fulfillment,
which is why she launched
the #ThankYouOaky
Gratitude Movement.

If everyone regularly
practised gratitude, we
would live in a kinder
and happier society.
By teaching children
this practice at a young
age, they will grow up
seeing the beauty in
life and appreciating
the small things. In this
fast-paced, digital world,
where everything is so
readily available, we
can sometimes forget to
appreciate the simple
things. Gratitude is a
wonderful way of allowing
both adults and children
to acknowledge what
Use the code PARENTA40
to get 40% off Stacey’s
they do have and to see
Premium Membership
that even through dark
or contact her to find
times, we do, in fact, have
out more on stacey@
many things to be grateful
earlyyearsstorybox.com.
for. What we believe and
You can also follow Stacey
on Facebook, Twitter,
our perception will often
Instagram or LinkedIn.
shape our path. If we can
empower children to
cultivate a positive
Dow
mindset they
n
your load
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Spotlight on...
Claire Piper

Ofsted criteria. I look at individual
assessor qualification pass rates
to help us identify areas for
improvement or to celebrate areas
of success.

Every month, we put the spotlight on
a member of the Parenta team. This
time around, it’s our Head of Quality
and Curriculum. Claire ensures that, as a training
provider, Parenta continually delivers high quality
training and assessment for our learners. Claire also
reviews our assessors’ practice to highlight their
successes and identify areas for improvement.
What’s your role within Parenta?
As the Head of Quality and
Curriculum, I am responsible
for ensuring that quality and
compliance is maintained within
the Training Department, ensuring
that the assessor delivery is of a
high standard and that we comply
with external governing body
requirements, such as Ofsted,
The Education and Skills Funding
Agency and our Prime funder
requirements.
How do you ensure that
we’re compliant with Ofsted’s
requirements?
The requirements are vast and
therefore it is important that I
remain on top of any changes as
they occur. In order to ensure this,
it is my role to keep abreast of any
changes to the Ofsted Common
Inspection Framework.
From a quality and compliance
perspective, it is essential that we
are continuously working to make
improvements to our practice. I
write a training self-assessment
report annually which documents
our areas of good practice and
areas for development against
all the Ofsted criteria. This report
is supported with evidence such
as qualification pass rates and
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success levels by learner age
group, for example. I then use
the areas identified as requiring
development to write our quality
improvement plan. I return to this
plan monthly to ensure that we
are making progress in a timely
fashion. An example is where
I have made improvements to
the learner progress review
system, ensuring that we are
fully compliant with Ofsted’s
requirements for learner personal
development and welfare.
I lead on regular quality
compliance checks and inspections
from our funders and other
external organisations, such as
the Matrix Standard, which aims
to ensure that we are providing
robust and impartial Initial Advice
and Guidance to our learners.
How do we find ways to improve
the quality of our assessors’
work?
Training is subject to regular
external audits, which includes
the quality of our assessor delivery
practice. We complete rigorous
internal quality assurance checks
on the assessment, teaching and
learning and learner progress
review practice. We also complete
regular observations on assessors

directly working with learners in
the workplace and grade these
observations against the Ofsted
criteria for the quality of teaching
and learning. I oversee this

From a quality
and compliance
perspective, it is
essential that we
are continuously
working to make
improvements to
our practice
process and complete moderation
to ensure that the system is robust,
accurate and fit for purpose. We
use these observation systems
to set targets and these feed
into individual assessor’s annual
performance reviews.
I have also devised a new internal
audit system that will provide a
more thorough system to review
the assessor practice in areas
such as planning, feedback,
progress reviews, functional
skills, employability and personal
development support and will
be grading this against the

How does safeguarding feed into
what you do?
Safeguarding and the Prevent
Duty is essential to ensure that our
learners are protected and their
welfare is maintained; it is our duty
as a training provider to adhere to
all requirements with regards to
safeguarding and Prevent. These
elements are inspected by our
funders and Ofsted under the title
‘Leadership and Management’.
If we do not get this element
of practice correct, it would not
matter how strong our leadership
was judged in other areas, we
would not be able to do well in an
Ofsted inspection. Therefore it is
imperative that our safeguarding
practice is always 100% compliant
with legislation and government
guidance.
I am currently reviewing and
updating our safeguarding
practice and in April 18 starting a
safeguarding meeting for key team
leaders and managers to lead on
and regularly review safeguarding
practice.
grati
tude
What do you think makes
Parenta stand out as a training
provider?
We are lucky to have a highly
experienced assessing team who
hold a wealth of knowledge from
both the early years and training
sectors. Our assessing team is
highly motivated, dedicated to
supporting learners and working in
partnership with employers to train
staff. Our delivery model means
that we are able to individualise
training to meet the learner’s
specific needs and this is reflected
in the strong results and pass rates
that we achieve that are above
national averages.

What do you find most rewarding
about your role?
Seeing the impact that the training
has on our learners. We get great
testimonials and learner progress
reviews detail the distance that
learners have travelled from point
of entry to completing their course.
All these things are essential to
indicate our quality provision and
commitment to making our service
remarkable. We have many longstanding assessing staff and it
is also great to see assessors
develop and hone their skills over
time, particularly teaching and
learning practice.
What are your team working
towards in the coming months?
I am currently reviewing training
policies and procedures to ensure
they are fully up to date and
compliant with legislation, Ofsted
and Government guidance. I will
be rolling out our new internal
audit process to help eliminate
administration errors and improve
assessor delivery practice against
Ofsted and funding requirements.
Alongside the Specialist Skills
Tutors, we are building learner
resources and internal training
programmes to support assessors
with English, maths and ICT
delivery. I am developing additional
resources and systems to improve
the support for our learners with
additional learning needs and also
developing internal teaching and
learning training for the assessors.
Tell us something about yourself
that most people don’t know…
I spend a considerable amount of
time with my younger sister who
has severe mental and physical
disabilities. She has overcome
many issues in her life and is an
absolute joy and inspiration to
all. I love music and going to see
live bands, however I am not at
all musically talented; that being
said I do a pretty good rendition of
‘Twinkle, Twinkle Little Star’ on the
triangle.

Training with
Parenta
We help lots of childcare
providers train their staff
every year. Taking a
training course enables
your staff to reach their full
potential and make the
most of their time with the
children.
Below are the training
courses we offer:
•• Childcare Apprenticeships
•• Level 2 Children and
Young People’s Workforce
Certificate
•• Level 3 Childcare Early
Years Educator Diploma
•• Childcare Assessor
Award
•• Level 2 Diploma Business
Administration
•• Level 3 Diploma Business
Administration
•• Level 2 Diploma Team
Leading
•• Level 3 Diploma
Management
•• Level 4 Diploma
Management
•• Level 5 Childcare
Leadership Qualification

Visit parenta.com/
childcare-courses for
more information
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What should I
do to be ready
for GDPR?

www.jobs.parenta.com

Childcare Apprentice Required:
Banana Moon Croydon

CR0 4FJ

The Treehouse Nursery

EN9 3EL

Bright Little Stars

HA7 1GB

Shiny Star Nursery

N13 5EL

Little Pebbles Hendon

NW9 6BA

Early Bloomers Day Nursery

SE22 9DD

Parsons Green Nursery

SW6 3QA

Osterly Park Day Nursery

TW7 5AZ

Playdays Nursery

W14 9HB

Boys and Girls

WD17 2PA

Meadow View Childcare

AL6 0PL

Mallards Wood Daycare

IG8 7DG

Cornerstone After School Club

RM13 8PJ

Little Einstein’s

DE13 0JT

Nightingale Nursery

DE74 2RS

Bright Eyes Day Nursery

GL50 3QQ

Boxmoor Preschool

HP1 1PA

Rhymetime Rushden

NN10 0HH

Ducklings Childcare

PE29 2HA

Nursery Rhymes

GL53 0NR

Early Years Leaning Academy

CV1 4BX

Windsor House

LE4 5DU

Early Inspirations

M12 4GJ

Early Inspirations Gorton

M18 7NE

Noah’s Ark Preschool

RG22 5SN

Little Roos Day Nursery

SL6 0QH

Business Admin Apprentice Required:
Little Clovers Nursery

LS11 0DN

Advertise your vacancy on our job board for FREE - get in touch for more info
contact@parenta.com

GDPR stands for ‘General Data Protection Regulation’
and is a new EU law. Once in force, it will give individuals
greater control over their own personal data. Regardless
of the UK’s plans to leave the EU next year, this will still
be a legal requirement for all organisations.
The new regulations don’t come into force until 25th
May. However, there are plenty of things you can do now
to ensure you’re well on your way to becoming “GDPR
ready” by the appointed deadline. Turn the page for our
tips on GDPR.
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Remember that you
need to obtain express
permission to contact
parents after the 25th
May 2018. Make sure
that parents have ‘opted
in’ to receive your
communications before
the deadline. This includes
being on your mailing lists.
April 2018
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1 Carry out a data audit
One of the most important things you can do now is
carry out an audit of all the personal data you hold on
children, parents and staff members. As part of your
audit, record where the information came from and
who can access it.
Consider the following:
►► What data do you have? - Remember, GDPR
is only concerned with personal data such as
names, addresses, digital images and health
information.
►► How is it stored? - Think of how your sensitive
data is kept secure.
►► Who do you share data with? - Examples include
HMRC, family members and other settings.
►► What do you hold the data for? - Examples
include safeguarding, billing and communication
with parents.
Your data audit will need to cover the information
you hold both digitally and on paper. Any personal
data which is collected but does not serve a clear and
functional purpose will need to be kept to a minimum.

2 Appoint a Data Protection Officer
Not every organisation will be required to appoint
a Data Protection Officer as part of GDPR, but it’s
good practice to have one. There are a few specific
instances where you must do so, such as:
►► If you’re a public authority, such as a maintained
nursery or part of a maintained school or
academy. If you’re part of a maintained school,
there may already be a Data Protection Officer you
can go to for guidance.
►► If you carry out ‘large scale’ processing of special
categories of data (or data relating to criminal
convictions and offences). This is more likely to
apply to you if you’re a pre-school or a nursery.
For reasons of potential conflicts of interest, the person

you employ as your Data Protection Officer should
not the person who runs your setting. However, they
should report directly to the senior management team.

3 Display privacy notices
The new regulations call for “concise, transparent,
intelligible and easily accessible” privacy notices. A
privacy notice lets parents or staff members know how
information about them is recorded, used and stored.
You’ll need to display a privacy notice whenever
consent is required as the lawful basis for processing
personal data. Remember, personal data is classed
as anything that can be used to identify a specific
person, such as their name, address or date of birth.
If you use a registration form for new parents, you can
include your privacy notice at the bottom of the form.
You’ll need to include a signature or tick box to confirm
that parents have read and understood the privacy
notice.

4 Keep staff informed
Your staff are likely to handle huge amounts of
personal data every day, therefore it’s good for them
to be aware of the new rules introduced by GDPR.
They should be aware of how to keep personal
data safe from a breach – this is when someone
accidentally loses, destroys or gives unauthorised
access to personal data. Having this knowledge will
also be helpful in answering parents’ queries about
how their data will be used and stored by your setting.

5 Know the rights of individuals
The GDPR has granted a new set of rights which
enables individuals to have greater access and
control over their personal data. The ones which will
most likely affect your childcare business are:
The right to access data
Parents can request access to the data you hold on
them. Except in certain circumstances, such as if
the request is excessive, you must not charge a fee
for this. Under the new rules, if parents ask for this

Parents must give you clear consent to process their child’s personal data, as
children under 16 cannot provide this. You must check whether the person you’re
asking has full parental responsibility to be able to give this consent.
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information, you must provide this to them within 1
month.
The right to rectification
Parents have the right to request that information
about them or their child is amended if it’s
incomplete or inaccurate. Again, there’s a time limit
of 1 month for you to carry this out after it has been
requested.
The right to be forgotten
Parents have the right to ask you to delete the data
you hold on them or the child. There are instances,
however, where you can refuse to do this. For
example, the Statutory Framework for the Early
Years Foundation stage states that “Records
relating to individual children must be
retained for a reasonable period
of time after they have left the
provision”. In this instance,
other legislation overrides
the new rights given to
individuals under the
GDPR.
The right to be
informed
As transparency is a key
part of the new rules,
you must tell parents the
reason for processing
their or their child’s
personal data. You also
need to tell them how long
you’ll hold that data for and
who it will be shared with. This is
called ‘privacy information’. You must
provide privacy information to parents at
the time you collect personal data from them.

6 Put data sharing agreements in place
It’s good practice to have a data sharing agreement
with everyone outside of your organisation with whom
you share personal data. For example, when:
►► Your local authority asks for a headcount form
and you need to provide children’s addresses and
dates of birth.
►► A child is doing a split placement between you
and another setting, and you’re sharing personal
data or keeping joint records. This can often
happen when a child’s care is split between a
childminder and nursery.
►►

You have a training provider
for an apprentice in your setting.
If you’re supplying personal
data about that apprentice,
you need a data sharing
agreement with the training
provider.
A data sharing
agreement will set out
rules between two
parties about sharing
an individual’s personal
data. It will cover such
issues as what data is
being shared and why, who
will have access to it and
what procedures you’ll follow if
there’s a data breach.

A note on achieving compliance

The right to object to processing
Parents have the right to object to the processing of
their personal data, for example, for the purposes of
direct marketing. A good example of this is a request
to be removed from your mailing list. In this instance,
you must stop processing their personal data as
soon you receive the request.

Whilst it’s difficult at this stage to understand how the
GDPR rules will be enforced, the penalties for noncompliance are severe. If your setting is found to be
in breach of regulations after being investigated, you
could face fines of up to 4% of your annual turnover.
This is not of your profit – but your turnover! You could
also face prosecution and ultimately imprisonment.

The right to data portability
Under the new rules, parents have the right to
obtain, move and transfer their personal data (or
their child’s) across different services. To comply with
GDPR, you must provide this data in a structured,
commonly used and machine-readable format. An
example of this would be a CSV file.

Of course, it will take time to review your current
procedures for collecting data and to carry out an
audit of what personal data you hold. It will take
longer still to put new policies and notices in place to
make sure you’re GDPR compliant. However, so long
as you can evidence that you’re taking clear steps
towards achieving compliance now, you’re on the
right path.
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S.P.A.C.E. for music
Early years education has been recognised as a potential force in providing equal
opportunities for all children, regardless of the situation into which they are born. Having
delivered early years music in parent groups, nursery groups, and even teacher training
sessions, I have seen several areas in which music has changed lives.
OCIAL

HYSICAL

It was the early 80’s and we had been
called in from outside play in the early
afternoon - very unusual at my nursery.
Not sure if we were about to be told
off, we sat down and after a while, a
new lady sat in front of us with a guitar.
Singing and playing the same songs
we sang at nursery, we were spell
bound. By the early 90’s I had taught
myself to play the guitar.

By the late 2000’s, I was taking my
guitar to local nurseries and singing
nursery rhymes, along with my own
new little baby. I started learning
songs that were new to me, yet out
of copyright they were so old, and
began attending specialist music
courses over weekends and summer
holidays, full of skipping, jogging and
games.

Positive experiences are powerful
in the early years. Bowlby wrote
extensively on the importance of a
primary care giver, while Bandura’s
experiments with an inflated “Bobo”
doll showed how likely children
would be to imitate behaviour. This
tendency to imitate is often used
by early years teachers in teaching
action songs. Early childhood music
education researchers, like Bernarr
Rainbow (1981), wanted to see how
accurately young children could keep
a beat. Rainbow found that children
were better at keeping a beat by
walking than clapping, and even
then, fewer than half of them could
match the beat accurately.

In fact, a music composer called
Emile Jacques-Dalcroze found that
adults, too, were better at keeping
the beat with their feet than their
hands back in the early 1900’s –
even highly proficient musicians! He
trained them to associate natural
movements like walking, jogging
and skipping to musical rhythms,
and greatly improved their ability to
perform any musical piece, not just
the ones they had practised.

CADEMIC
During the late 2000’s, I started a
distance degree in psychology and,
learning how to research, discovered
that the most respected science
journal, Nature, had published a
study by Laurel Trainor (2006). It
showed that children who had had a
full year of specialist music sessions
improved their ability to learn,
sparking off interest in the academic
benefits of music.
Additional studies tried to show that
listening to classical music improved
learning (“Mozart effect”), but very
quickly, this was proven to be as
effective as chewing gum while
studying – effective in the short term,
but no long-term benefits. More
recently, a primary music teacher
in Bradford, James Rotheram,
was in the Guardian, crediting his
school’s improvement from special
measures to outstanding as a result
of increasing the average student’s
music instruction from 1 hour to 6
hours per week using the Kodály
approach. This singing-based
approach is currently being trialled
for its educational benefits in a
project being funded by the Education
Endowment Fund.

REATIVE
After I finished my psychology
degree, alongside publishing
theme-based preschool music
teaching manuals, I had caught
the research bug and began a part
time master’s degree at Cambridge,
specifically focusing on the types
of music activities most successful
with preschool children. I found that
children responded best to activities
where they were not personally
singled out, activities involving
instrument play, and improvisation
involving creative movement and
creative instrument play.
My own studies confirmed that
children learnt most effectively
through Kolb’s process of
experiential learning: concrete
experience, observation,
conceptualisation (understanding),
and experimentation. Kodály’s ideas
of presenting, preparing and practice
are similar, and can be extended by
Kolb’s concept of experimentation –
or in musical terms, improvisation.
The importance of improvisation, or
imaginative musical play, was also
emphasised in Susan Young’s (2009)
work, developing ways to create
opportunities for children to use their
experience to make up new songs.

MOTIONAL
While searching for an opportunity to
complete research training through
PhD study, a group of experienced
education and healthcare friends and
I created Think Cre8tive Group C.I.C.
Focussing on the emotional skills
not being met through traditional
educational and medical training, we
are taking on projects overcoming
different health issues and building
emotional resilience through music
intervention.
The effect of music in diseases
including dementia and Parkinson’s
are becoming better known, while
studies on music for depression
and anxiety are gradually starting
to surface. The lack of side-effects
from music, unlike medication,
is welcoming, but further study
is needed to confirm whether
merely listening to music or actually
performing music produces the same
benefits. Studies in singing for health
are becoming more common, with
significant benefits being shown in
areas as different as loneliness in the
elderly to COPD (chronic obstructive
pulmonary disease) and post-natal
depression. This is particularly exciting
in the area of resilience in early years,
but requires significant changes to the
focus of early years training.

Frances Turnbull
Frances is a musician,
researcher and author.
She is also the founder of
music education business
Musicaliti. Frances is
passionate about creating
the best opportunities
possible for children through
the medium of music.
As part of her business,
Frances delivers music
sessions in primary schools,
pre-schools and afterschool
clubs for babies and
toddlers in Bolton. During
these sessions, children are
inspired to create music
using a wide variety of
music materials. As part
of her work, Frances also
teaches specialist music
education techniques to
early years providers.
Frances is the author of
“Learning with Music:
Games and activities for
the early years“, which was
published by Routledge in
August 2017.
Find out more about
Musicaliti at
www.musicaliti.co.uk

In preschool education, the question has always been why some children
achieve and others do not. Now we know that opportunity, background
(family income) and interactive communication make a huge difference in
final career training and choices, income, and independence. The question
now is whether there is any experience or training that may compensate for
background/income. My money is on music.
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iPads and online
safety in the Early
Years
Back in 2010 when iPads and other comparable
tablets first appeared, their potential to change the
way children were educated was revolutionary.
There are three noticeable
features which have the potential
to make a positive difference to
early education: portable and
lightweight, they eliminate the
need for separate input devices
(such as having an extra mouse
or keyboard) and lastly, they are
designed to house large numbers
of applications, many of which
are designed specifically for
children.
Unlike previous technologies,
iPads give the user the
opportunity to create their own
content, simultaneously using
texts, pictures and sounds, to
create dynamic and engaging
learning environments.
A recent survey by Randstad
Education found schools and
colleges are adopting the latest
technology, such as iPads, to
improve teaching and make
lessons more interactive and
engaging.
Victoria Short, managing director
of Randstad Public Services, said:
“Teaching tools have come a
long way since the days teachers
used to write on chalkboards
and present using an overhead
projector.
“By introducing the use of
iPads into early education has
facilitated the social aspect of the
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classroom. An article found in The
International Journal of Education
in Mathematics, Science and
Technology states “...using the
iPad frequently becomes a social
activity for young children as
they often talk and work together
while using the tool. It is possible
that the mobility of the iPad
contributes to the socialization
that takes place, because
children can see the screens of
other children easily and can
manipulate the touchscreen in
groups.”

Technology has arrived and
the teachers and classrooms
of tomorrow are here today

Clearly, iPads can be used as
great learning tools in Early
Years. But how can we ensure the
safe use of such devices?
In this case, prevention really is
better than cure. It is important
to talk to children about potential
online dangers and how they
can stay safe online. Educating
children so they feel comfortable
alerting an adult when something
unusual happens. For example,
do they know how to deal with
an unexpected pop-up? In this
instance, the child should tell
an adult who can remove it and
never click on it.
It is imperative these rules are
reminded regularly and are in
place to keep them safe, as
children are naturally inquisitive.
Displaying posters around

online safety can act as a
visual reminder, but early years
providers should ensure they
verbally remind children on a
regular basis.
Parents should always be
aware of what children are
doing/accessing online. Social
networking, chat rooms and
unsuitable websites should be
off limits and specialist software

should be installed to ensure
children are blocked access
to inappropriate sites. Start by
setting boundaries around online
use. For example, time limits
on how long they can use an
internet-enabled device each
day. Download a child-friendly
browser like Kiddle and ensure
children only have access to
apps or online games you have
authorised.

These boundaries should be
consistent, so share these with
anyone, such as friends and
family who look after or spend
time with your child.

child’s development. Technology
must be used safely; both early
years providers and parents must
protect children by educating
them on potential online dangers.

Learning through technology,
although growing, is just one
small part of a child’s early
years education. When used
alongside a varied curriculum,
technology can complement a

Victoria Short added: “Technology
has arrived, and the teachers and
classrooms of tomorrow are here
today.”
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To measure or not to measure?
Understanding emotional
resilience in early childhood
We seem to have reached another ideological crossroads in the field of early years
education and care, with practitioners being instructed to work from one extreme to
another. On the one hand, Ofsted recommend, with renewed vigour in Bold Beginnings
(2017: 5) that practitioners must place reading and other academic skills at the heart of the
curriculum because this is ‘at the heart of every successful curriculum’. This is at odds with
the likes of the distinguished Sir Anthony Seldon, who warns us that if children’s wellbeing
is not used in league table indicators for measuring wellbeing in our schools, we are
heading for an epidemic of mental health issues in children and young people. I think the
epidemic is already here, with 720,000 children and young people currently experiencing a
mental health problem in England and a 27% jump in hospital admissions for self-harm by
children aged three to nine in England in just five years (A Time to Deliver, 2016).
Sir Anthony Seldon (2017) explains
that:
“The evidence is totally clear that
wellbeing interventions enhance
wellbeing and allow students and
young people to cope best with
problems,” Sir Anthony said. “As
long as the only metric on which
schools are being assessed is their
exam performance, our schools
will never have the incentive to
take wellbeing as seriously as they
should.”
I have been a great admirer of
Sir Anthony Seldon’s work for
many years. His research on and
implementation of wellbeing has
penetrated political agendas, and
even some school and college
curricula. While I welcome his
passion and forthright approach
to addressing the ongoing issue
of mental heath and wellbeing in
schools and colleges, I feel that his
latest recommendation is flawed.
My justification is simple: how can
schools be measured against the
nurturing of those complex qualities
which manifest as wellbeing and
emotional resilience? Take this
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further and you will realise how
deeply entrenched and urgent
this issue is. Under our current
education system, early years
teachers and nursery practitioners
feel deeply frustrated by all the
demands placed on them due to
ever-growing orders to measure
and categorise children’s academic
ability. Attempting to do the same
to children’s wellbeing is not the
answer to the mental health crisis
we are grappling with in the United
Kingdom. While action is urgently
needed to address this epidemic,
league tables are certainly not the
solution.
Why we must not measure mental
wellbeing/emotional resilience:
•• Mandatory/Initial Teacher
Training does not consistently
address early brain
development or the impact of
adverse childhood experiences
(ACE’s)
•• Continual professional
development (CPD) lacks in
consistency, accredited delivery
of early brain development or
the impact of adverse childhood

••

••

experiences (ACE’s)
Teachers and nursery
practitioners are consequently
ill-equipped to identify and
support young children with
mental health issues
Current ‘behaviour
management’ policies and
procedures are at odds with
nurturing mental and emotional
wellbeing

••

••
••

Ingrained culture of reward
and punishment which fails to
meet children’s needs for coregulation and self-regulation
No-touch policies in (some) early
years settings
Teachers’ existing workloads/
pressure which result in mental
wellbeing being last on the
agenda – and therefore,
outcomes for children

So, how can anyone think we are
in a position to start measuring
wellbeing and emotional resilience
when so much of current policies
and procedures go against the
prioritising of children’s mental
wellbeing and emotional resilience?
Each of these challenges must be
addressed, as opposed to hauling
in researchers to get out their tools
to measure the unmeasurable. If
more thought is not given to the
impact of such potentially damaging
initiatives, we will be adding to the
same old issues that academic
league tables present us with –
schools fudging their data to reach
the top, while having no positive
impact on children’s wellbeing at
all – or their teachers’. Moreover, at
the risk of pointing out the obvious –
happier children are far more likely
to achieve anyway! So why don’t the
likes of the Department for Education

and Ofsted channel their resources
into revising their priorities and
outcomes for children, making
mental wellbeing the priority, so that

Self-regulation is the
greatest gift we can give
to children. Children who
experience nurturing
and stable care-giving,
go on to develop greater
resilience and the
ability to self-regulate
uncomfortable and
overwhelming
emotions
all teachers are fully trained and
enabled to truly nurture each child’s
emotional resilience, self-regulation
and ability to thrive at school (and
beyond).
Self-regulation is the greatest gift
we can give to children. Children
who experience nurturing and
stable care-giving, go on to develop
greater resilience and the ability to
self-regulate uncomfortable and
overwhelming emotions.

Consistently embedded
qualifications and CPD in the
neuroscience of early brain
development, alongside more
compassionate and useful
strategies which actually equip
children to manage overwhelming
emotions is what we must strive
for. This is critical in raising children
who can navigate their way through
relationships, friendships – and life.
Learning to manage one’s emotions
occurs over time as a result of
complex interactions both within
and external to the infant. What is of
great importance during this rapid
time of growth and change is how
the child’s varied (and often intense)
emotional states are recognised,
acknowledged and nurtured by
significant adults. These responses
help to create the neurobiological
foundations for healthy emotional
development and how the child
learns to manage their own
emotional responses. Furthermore,
each child’s neurobiological markers
are unique, based on their individual
experiences and temperament.
It is therefore our responsibility to
familiarise ourselves with their home
background, attachment experience
and history prior to attending the
setting. When you consider each of
the bullet-pointed challenges above,
you’ll see that we are caught up in
a seemingly inescapable system
which does not equip its workforce
to instil wellbeing and emotional
resilience, but rather, one which
brings it to its knees in demands
which go against nurturing these
vital qualities.
Let’s take two commonly debated
and disliked factors from the above
list: the damaging no-touch policies
and time out. Two ill-informed
strategies that only do harm. To
a young child who is still trying to
understand her own emotions and
how to manage these, being told to
sit in isolation, or that they cannot
have a cuddle when they want it,
sends all the wrong messages,
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with immediate negative impact on
the brain and body. With repeated
exposure to such adult responses,
the synaptic connections in the
developing brain wire in response to
those perceived rejections and hurt.
As Siegel and Payne (2014: 19)
explain:
When the response is to isolate the
child, an instinctual psychological
need of the child goes unmet. In
fact, brain imaging shows that the
experience of relational pain—like
that caused by rejection—looks very
similar to the experience of physical
pain in terms of brain activity.

Research has found
that most parents
and care givers do
not know about
resilience or how
to promote it in
children

Below is the framework within which
practitioners nurture and assess
children’s emotional resilience,
using the Highfield Resilience
Tracker. They find this far more
effective than the descriptors and
assessments laid down in the Early
Years Foundation Stage (EYFS) which
fail to give a true picture of the
whole child.

I HAVE

I AM

I CAN

Role Models

Autonomous & responsible

Seek trusting relationships

Trusting Relationships

Lovable & my temperament
is appealing

Communicate

Structure & rules at home
Encouragement at home to
be autonomous
Access to health, education
welfare, & security services
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The 4th century Chinese
philosopher, Chuang-tzu, is
quoted as saying reward and
punishment are the lowest forms
of education. I agree. The majority
(if not all) of schools operate under
archaic regimes of ‘behaviour
management’, using strategies
such as time out and the traffic light
system, which leave no room for
co-regulation. What happened to
‘time in’ with adults helping to guide
children’s emotional responses? We
need to move towards a culture of
recognition – recognition of feelings,
behaviour and learning ability.
Whole-brain approaches to instilling
positive behaviour are needed,
which do not isolate and humiliate
children for expressing themselves
in ways they only know how.

One most heartening and hopeful
example of outstanding practice
is provided by Highfield Nursery
School. Here, all practitioners
receive ongoing CPD in child mental
health and the neuroscience of early
brain development and adversity.
All new staff are inducted in their
neuroscience-informed policies and
procedures. Crucially, Highfield has
developed a unique resource - the
Highfield Resilience Tracker. The
head teacher, Lil Newton, told me
that:
Research has found that most
parents and care givers do not
know about resilience or how to
promote it in children. How parents
and other caregivers respond to
situations, and how they help a
child to respond, separates those
adults who promote resilience
in their children from those who
destroy resilience or send confusing
messages that both promote and
inhibit resilience.

Parenta.com

Loving, empathetic &
altruistic
Proud of myself
Filled with hope, faith & trust

Problem solve
Manage my feelings &
impulses
Gauge the temperament of
myself & others

The training and the Resilience
Tracker enable all staff to
nurture each child’s wellbeing
and support their emotional
vocabulary and behaviour in

The Government’s
ongoing obsession with
measuring everything
takes precedence,
which leaves vital
interventions like this
viewed as a novelty and
insignificant
line with their individual needs.
Resources like this, sadly, are not
widely used. The Government’s
ongoing obsession with
measuring everything takes
precedence, which leaves vital
interventions like this viewed
as a novelty and insignificant
in Ofsted’s list of priorities. Why
can’t practice like that achieved
at Highfield be the norm? I know
there exist pockets of similar
practice but this is not enough.
We all need to keep campaigning,
via social media and contacting
MPs, drawing on the support of
influential professionals across
the sector to get our message
across. The next generation is

already being set up for failure by
the current education system. The
sooner we act, the better.
Where do we need to be?
• • All Early Years qualifications
and CPD to have embedded
the neuroscience of early
brain development and the
impact of adverse childhood
experiences (ACE’s)
• • A trained lead for mental
health and wellbeing in every
school, college and university
• • Ofsted prioritising mental
wellbeing and having regard
to this during inspections of a
nursery/school/college
• • Safe spaces created within all
settings, where children can
go to ‘cool down’ if they are
feeling overwhelmed
• • Stronger focus on mental
health and wellbeing within
nurseries/schools
• • Improving links between
the NHS and nurseries and
schools
• • Helping schools to decide
what other support they can
provide
• • Finding alternatives to time out
and other archaic strategies
to ‘manage behaviour’
and moving towards more
responsive ways to nurture
positive behaviour

I want to leave you with a statement from the eminent Professor,
Bessel van der Kolk (2014: 351) who tells us:

The greatest hope for traumatised, abused and neglected children
is to receive a good education in schools where they are seen and
known, where they learn to regulate themselves, and where they
can develop a sense of agency. At their best, schools can function
as islands of safety in a chaotic world. They can teach children
how their bodies and brains work and how they can understand
and deal with their emotions.

This is where we need to be.
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