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Hello and welcome to the June edition of the Parenta magazine!

Up and down the country, students are taking their GCSEs and considering what their next steps will 
be. Here at Parenta, we’ve seen an influx in the demand for apprenticeship training and there are 
plenty of opportunities for school-leavers to choose from! Right now is the perfect time for settings to 

make the most of funding for apprenticeships – find out why in our article on page 38.  

This month there’s a focus on healthy living with BNF Healthy Eating Week taking place on 11th June. Turn to page 36 
to find out how you can register for this and make some positive changes in your setting. On 17th June, we’re also 
celebrating Father’s Day with a craft activity for your children to try.   

We’re incredibly lucky to have a range of industry experts writing for us on different topics each month. For this edition, 
Helen Garnett has tackled “Selective mutism: suffering in silence” and new author Sean MacBlain has explored some 
of the theories of learning by Jerome Bruner. 

Congratulations to Stacey Kelly who is the winner of our Guest Author of the Month competition for April! If you’d like to 
write for us and be in with the chance of winning a £50 voucher, turn to page 33 for more details.  

Remember, we love hearing about what your setting has been getting up to! Please send your stories and photos to 
marketing@parenta.com for your chance to be featured in a forthcoming edition of the Parenta magazine. 

Best wishes, 
Allan    
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Set hearts aflutter with Butterfly 
Education and Awareness Day

Butterfly Education and Awareness Day (BEAD) takes place on the first Saturday of June each 
year. 2018 will be the 8th annual BEAD, an initiative started by the Association for Butterflies in 
America. This is a non-profit organisation which is dedicated to the welfare of butterflies, helping 
to promote the conservation and research of these beautiful winged insects.

Not only are they pleasing to look at, butterflies are important pollinators - just like bees! They also provide a brilliant 
example of metamorphosis, shown in the process of changing from a caterpillar to an adult butterfly.

Butterflies are cold-blooded
Butterflies are cold-blooded and can’t fly if their body 
temperature is less than 30 degrees Celsius. This means 
that, when the weather is cold, butterflies are completely 
immobile and cannot escape predators. On cooler days, 
they must warm up by shivering and basking in the sunshine 
before they can take flight. 

They have no mouth 
Butterflies have a straw-like mouthpiece called a proboscis 
to suck up their food with. When not being used, it’s curled 
up under their chin. Butterflies can only consume liquids, 
such as nectar, from flowers. However, some species have 
been known to feed off sap and others have a taste for 
decaying animals. 

They use their feet to ‘taste’ plants
Butterflies use their feet to ‘taste’ a plant before deciding 
whether or not it’s a good place to lay their eggs. A female 
will drum the leaves with her feet until the plant releases its 
juices. Then, chemical receptors on her legs will be able to 
determine whether the leaf will be a good fit for her young 
to feed off once they’re hatched. 

Butterflies like to drink from muddy puddles
Butterflies drink from puddles to supplement their usual 
liquid diet of nectar. They need minerals and salts, which 
can be found in muddy puddles. This behaviour is most 
often observed in male butterflies, as the minerals in the 
water help them produce healthy sperm for the female to 
use. 

Butterflies are good at deterring predators
Butterflies have lots of ways of preventing themselves from 
getting eaten. Some fold their wings in such a way that they 
can easily blend in with their surroundings. Others do the 
exact opposite by having bright colours on their wings which 
carry a simple message: “Stay away!” In nature, insects with 
vibrant and colourful markings deter predators, as they’re 
often toxic. 

Ideas and activities to 
celebrate Butterfly Education 
and Awareness Day: 

 • Explore the life cycle of a 

butterfly

 • Invite an enthusiast to 

come to your setting to 

talk about butterflies and 

their habitat

 • Get up close to hundreds 

of butterflies with a visit 

to a local tropical indoor 

garden or butterfly house

 • Find a reliable caterpillar 

supplier and purchase 

a start-up kit to raise 

butterflies in your setting

 • Look carefully at the live 

caterpillars, observing 

them using magnifying 

devices

 • Plan a  ‘release 

ceremony’ when it’s time 

to free the butterflies into 

the outdoors, close to an 

appropriate food source

 • If you need help 

identifying a butterfly, be 

sure to make a note of 

its colour and markings, 

then visit https://butterfly-

conservation.org/50/

identify-a-butterfly.html

Here are 10 fascinating facts about butterflies:

1

2

3

4

5

Once hatched, they can’t fly straightaway
A butterfly which has newly emerged from its chrysalis can’t 
fly straightaway. When the butterfly is still developing, their 
wings are folded neatly around their body. Once it hatches 
from the chrysalis, it must pump blood into its wings to help 
them expand. Once they’ve reached full size, the butterfly 
must then wait a few hours for its body to dry and harden 
up before it can fly.  

Butterfly wings are actually see-through
When you look at a butterfly, they are a marvel of beautiful 
colours. But their wings are actually transparent and covered in 
thousands of scales which reflect light in different colours. Under 
those scales, the wings are formed of a protein called chitin. As 
the butterfly ages, its scales fall off and you can often see the 
transparent wings exposed underneath. 

Butterflies have an external skeleton
Like all insects, butterflies have six jointed legs and three 
body parts: the head, the upper body (thorax) and the 
abdomen. Unlike humans, whose bones are internal, 
butterflies have an external skeleton (exoskeleton). The 
thickness of the butterfly’s exoskeleton varies depending on 
the vulnerability of the organs underneath. The abdomen 
has the thickest protection as it contains essential organs 
used in egg laying and digestion. 

It was believed that butterflies had a taste for dairy 
There are several theories surrounding how the butterfly got 
its name. Evidently, it’s a combination of the 2 words ‘butter’ 
and ‘fly’. The insect’s name is possibly based on an old 
belief that they would consume uncovered butter or milk.  A 
second theory is that many species of butterfly have wings 
with a distinct yellow hue. 

They have a very short life
We are all familiar with the life cycle of a butterfly, which is 
made up of four parts: egg, caterpillar, chrysalis and the 
fully-formed adult. Sadly, butterflies have a short average 
lifespan which is typically just 2 to 4 weeks.  However, some 
species can live much longer. The longest lifespan is that of a 
monarch butterfly, which can live up to 12 months.

6

7

8
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https://butterfly-conservation.org/50/identify-a-butterfly.html
https://butterfly-conservation.org/50/identify-a-butterfly.html
https://butterfly-conservation.org/50/identify-a-butterfly.html


6 Parenta.com June 2018 7

All of our early sensory 
experiences underpin the 
wiring of our brains in a 
foundational way, and it 
is clear how some early 
experiences track into later 
educational skills: mark-
making becoming writing, 
for example. For other early 
experiences, the link is not 
clear until it is broken.

Shrinking outdoor play 
spaces
For example, some of the 
foundational experiences 
to our vestibular sensory 
system (there are more than 
five senses, if you’re curious 
to learn more download 
the free leaflet The Sensory 
Projects Seven Senses here) 
are those associated with 
rough and tumble play. 
How often when you were 
growing up did you roll down 
a grassy bank? How often do 

The rise in sensory issues 
– what is going on?

In my last article, I talked about how the sensory environment has 
an influence on a child’s development and also on how changing 
the environments you offer them can change their behaviour. I also 
mentioned that for children with particular needs, an attention to their 
sensory experiences may be especially pertinent. In recent years, you 
have probably experienced a rise in the number of children presenting 
within your setting with sensory needs. This is something settings across 
the UK are reporting, so you are not alone.

Joanna Grace

Joanna Grace is an 
international Sensory 
Engagement and Inclusion 
Specialist, Trainer, Author, 
TEDx speaker and Founder 
of The Sensory Projects.

Consistently rated as 
Outstanding by Ofsted, 
Joanna has taught in 
mainstream and special 
school settings, connecting 
with pupils of all ages and 
abilities. To inform her 
work, Joanna draws on her 
own experience from her 
private and professional life 
as well as taking in all the 
information she can from the 
research archives. Joanna’s 
private life includes family 
members with disabilities 
and diverse conditions and 
time spent as a registered 
foster carer for children with 
profound disabilities. 

Joanna’s books Sensory 
Stories for children and 
teens and Sensory-being for 
Sensory Beings sell globally. 
She has a further five books 
due for publication within 
the next two years, including 
four children’s books. 

Joanna is a big fan of social 
media and is always happy 
to connect with people 
via Facebook, Twitter and 
Linkedin

Website:
thesensoryprojects.co.uk

There are many causes for 
this rise, not all of them 
are known. We are getting 
better at recognising 
and diagnosing sensory 
conditions, so it is not that 
they are actually on the rise, 
just that we are spotting 
them now when once we did 
not. This is a great piece of 
progress which means these 
children stand an improved 
chance at thriving within 
education and life. 

Generational differences
Another cause of the change 
is our different experiences 
of early life. In my last article, 
I talked about my own 
unusual sensory experiences 
growing up and said that 
these have been foundational 
to my identity and cognitive 
abilities. We are currently 
meeting a generation of 
children who have grown up 
with a lot more screen time 
in early life than did previous 
generations. These children 
will be equipped with skills 
related to those screens and 
doubtless, those skills will be 
relevant to the future they will 
grow into. But the time spent 
on screens is time not spent 
elsewhere, so they have lost 
a set of skills that previous 
generations would have 
acquired by the same point in 
their lives.

today’s children do this? How 
much time did you spend 
on a swing? How much time 
do today’s children spend 
swinging? Did you spin until 
you were dizzy and then 
run in a wiggly line? How 
often do today’s children 
do this? As well as screens, 
our children’s access to 
these experiences has been 
restricted by the shrinking 
of outdoor play. Where my 
grandfather’s generation 
played in an area around 
their home that was as far as 
they could cycle in a day, my 
parents’ generation played 
closer to home. I played in 
the street and in the nearby 
fields (or, in my case, boat 
yards), yet my own child 
plays in the garden. The 
space is shrinking and with 
it, the movements within 
it. Your vestibular system 
informs your understanding 
of movement and balance. 
You need it in order to sit still 
and focus. You need it to sit 
on a chair, to stand in a line, 
to sit on the carpet without 
sprawling and bumping into 
your friends. Our children 
start in our settings at a 
vestibular deficit which 
can appear like a sensory 
processing disorder, but it is 
actually more of a delay on 
what we expect rather than 
an actual disorder.

Understanding Sensory 
Processing Disorder 
Be clear - Sensory 
Processing Disorder 
itself exists separate to 
dif ferences in sensory 
processing experienced 
by children with dif ferent 
upbringings (another one 
to consider is children in 
your setting who may have 
had to spend a prolonged 
period of time in hospital 
when they were born or 
during their early years – 
this is another very dif ferent 
sensory environment for 
the brain to develop in). 
Sensory Processing Disorder 
is a physical dif ference 
in the brain. For a super 
simple explanation, imagine 

each of your senses has a 
volume control on it and in 
some people’s brains those 
controls are set to unhelpful 
levels and in other people’s 
brains those controls are not 
set, rather they are going 
haywire - fluctuating up and 
down and making focus 
incredibly dif ficult. 

Sensory Processing Disorder 
often co-occurs with autism, 
so if you have young people 
on the autistic spectrum or 
suspected of being on the 
spectrum, it is highly likely 
that they are experiencing 
some degree of sensory 
processing difficulties – 
considering this may help 
you to account for some of 
the behaviours you witness.

Being sensitive to sensory 
needs 
Whatever the cause of the 
difference, be it a disorder or 
a delay, understanding and 
supporting these children is 
critical. Punishing someone 
for difficulties with their 
sensory processing is akin 
to punishing a person who 
uses a wheelchair for not 
being able to walk. To do 
so is to heap mental health 
challenges onto someone 
already facing significant 
physical challenges. With 
the person who uses 
a wheelchair, we have 
something tangible that we 
can see which reminds us 
of their differing needs from 
their peers. With people with 
neurodiverse conditions and 

sensory needs, however, 
there is nothing to see so they 
are all the more vulnerable 
to the secondary disabilities 
that come about through the 
misunderstanding of their 
primary condition.

Think sensory and be extra 
vigilant for these young 
people in your care.

If you would like to explore 
more about Sensory 
Processing Disorder you 
could do no better than to 
start with the wonderful array 
of free informative films on 
Youtube provided by Sensory 
Spectacle – an organisation 
specialising in the lived 
experience of Sensory 
Processing Disorder. 

How often 
when you were 
growing up did 
you roll down 
a grassy bank? 
How often do 
today’s children 
do this?

http://www.thesensoryprojects.co.uk/guides
https://www.youtube.com/watch?v=_PbWFcVcaWQ
https://www.amazon.co.uk/Sensory-Stories-Children-Special-Educational/dp/1849054843
https://www.amazon.co.uk/Sensory-Stories-Children-Special-Educational/dp/1849054843
https://www.amazon.co.uk/Sensory-Stories-Children-Special-Educational/dp/1849054843
https://www.amazon.co.uk/d/Books/Sensory-Being-Focus-People-Pmld/1911186116
https://www.amazon.co.uk/d/Books/Sensory-Being-Focus-People-Pmld/1911186116
https://www.facebook.com/profile.php?id=100009285343907
https://twitter.com/jo3grace
https://www.linkedin.com/in/joanna-grace-a9248042/
http://www.thesensoryprojects.co.uk
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Father’s Day 2018: how did it all begin?

On 17th June, the nation will dedicate a day to members of the family who we consider to be 
father figures. For many countries, Father’s Day traditionally falls on the third Sunday in June. 
Unlike Mother’s Day, this event is celebrated by the UK and the USA on the same day.

Whilst France, Greece and Saudi 
Arabia also celebrate Father’s Day 
in June, other countries like Fiji, 
Papa New Guinea, and Australia 
all celebrate in September.  This is 
thought to be because, in the Northern 
Hemisphere, spring is March to June. 
The reverse is true for countries in the 
Southern Hemisphere, where spring 
falls from September to December. 

It all began over 100 years ago…
The history of Father’s Day can be 
traced back to Washington and a 
lady called Sonora Smart Dodd. After 
hearing a Mother’s Day sermon at 
another church in 1909, Dodd called 
upon her local pastor to say that a 
similar day should be held to honour 
fathers. Dodd was the daughter of 
an American Civil War veteran who 
single-handedly raised 6 children. 

Dodd initially suggested that the day 
be celebrated on 5th June 1910, which 
was the anniversary of 
her father’s death. 
However, this did 
not leave much 
time for the 
pastors to 
prepare their 
sermons. 
Therefore, 
it was 

decided that the celebration would be 
postponed until the third Sunday in 
June. 

On the day, Dodd selflessly delivered 
Father’s Day gifts to those who were 
too ill to leave their homes. 

In the 1920s, Dodd went to study 
at the Art Institute of Chicago and 
stopped promoting awareness of 
the celebration. Without her efforts, 
the familiarity of Father’s Day faded 
somewhat. In the 1930s, Dodd 
returned to her hometown of Spokane, 
Washington, and took up the reins for 
the cause once more. This time, she 
began raising awareness of Father’s 
Day at a national level. 

Initially, there was some resistance 
to recognising Father’s Day. Many 
Americans thought it was another 
attempt by retailers to copy the 
commercial success of Mother’s Day. 

Even the papers mocked Dodd’s 
idea.   

Making the 
day an official 

national holiday 
In 1966, President 
Johnson issued a 

statement honouring 
fathers, 

which supported the idea that the third 
Sunday in June would be Father’s Day. 
It was President Nixon who, in 1972, 
made the day a permanent national 
holiday in the USA. He said it was “…
an occasion for the renewal of the love 
and gratitude we bear our fathers.”

There are, however, alternative 
theories as to how the day came 
about. Some people believe Father’s 
Day to have roots in paganism. Many 
Pagans believe that the sun was the 
father of the universe and, because 
the summer solstice ( longest day) 
takes place on a similar date to 
Father’s Day, there are those who 
believe that this was actually the 
original link.

Traditions on Father’s Day 
On the day, people traditionally post 
or hand-deliver Father’s Day cards. 
Many people try to visit their fathers 
in person and gather the whole family 
for a meal. Some dads are lucky 
enough to receive breakfast in bed or 
a home-cooked Sunday roast dinner, 
as well as gifts. But it’s not just fathers 
who are honoured on this day. Those 
who are considered to hold a fatherly 
role in the family, such as grandfathers 
or stepfathers, are similarly cherished 
and celebrated.   

Father’s Day craft activity

YO U  W I L L  N E E D : 

 ► Black Sharpie/felt tip pen
 ► Foam paintbrush
 ► 2 different colours of paint 
 ► Scissors 

 

 ► Ruler
 ► Hole punch
 ► String/ribbon
 ► A coloured paper plate

With your ruler and black pen, draw a 
tie-shaped outline on the paper plate.

1
Let children choose a colour of paint. 

Using the foam part of the paintbrush, 
help children to paint angled stripes 

onto the tie. Leave to dry.

2 Now, with the second colour paint, help 
children to use the end of their foam 

paintbrush or their fingertip to print a few 
polka dots across the tie. After they have 
done this, leave the tie to dry once more.

3

Once the paint is fully dry, cut around 
the tie shape. 

4

Use the hole punch to make two holes at 
the top of the tie and weave a ribbon or 

string through the holes.

5

 It doesn’t matter if they paint outside of the lines – 
we will be cutting this out later on!
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My teacher believed I could…so I did!

Children’s author Richard Dodd talks about the teacher who inspired him to fulfil his dream of 
having a book published and how he hopes to encourage young children to do the same.

The year was 1996, I was just ten 
years old and had written one of 
my first stories in Year 6, at Junior 
School in Chatham, Kent. The story 
was read aloud to the class, as 
an example of good writing – it 
was a proud moment. Now, I was 
a very short kid, and very shy too, 
but I enjoyed the moment. Until 
the ending of the story. You see, I 
ran out of time with it and ended 
the story with ‘it was all a dream’ 
– my teacher was not impressed. 
All of the pride I had been feeling 
vanished as she openly mocked my 
ending and everyone laughed. I did 
my best to hide under the table! 

After the class ended, Miss 
Devonshire took me aside and told 
me something I will never, ever 
forget. She said that she really liked 
my story and that she believes in 
me. She also said that when (not if ) 
I had my first book published that 
I should dedicate it to her. Twenty 
years later, when I had finished my 

first book, I was able to do exactly 
that. She was the first person to 
truly believe in me and it meant 
the world. I wasn’t convinced that 
she knew just how massive that 
moment was for me and neither 
of us had any idea just how big it 
would become over time.

Miss Devonshire had moved and 
remarried since I had left junior 
school, so I was unable to locate 
her to thank her and show her 
my book. However, with the help 
of the local newspaper, I was 
able to track her down, speak 
to her, and send her copies of 
my book to her new school in 
Yorkshire. She is now a Head 
Teacher – a sure testament 
to how wonderful she is 
at her job. I was able 
to tell her all about her 
influence on me and how 
much she had inspired 
me – and continues 
to do so. Through 

My teacher believed 
I could… so I did!

Richard Dodd

Richard has been writing for 
as long as he can remember. 
English was a subject he 
enjoyed in school as it just 
made sense to him. He loved 
to read and requested his 
own bedroom so that he could 
have a bookcase! His favourite 
childhood authors included 
Enid Blyton, R. L. Stine, M. D. 
Spenser, and Charles Dickens.
 
Characters, stories and even 
words he has taken in through 
all of those books have stayed 
with Richard for two decades. 
He firmly believes that books 
are integral in a person’s 
upbringing and that those 
experiences will stay with them 
throughout their lives.
 
He can recall parts of those 
books in their entirety, from 
the tone of voice described by 
the author to certain scenes 
from The Famous Five or Secret 
Seven. Richard loves fiction 
and the idea of escaping and 
therefore creating an escape 
for a reader is the very reason 
he writes. 

Richard has written four books, 
three in the Fluffy the Magic 
Penguin series and a stand-
alone book called ‘The Secret 
Passageway’. 

Facebook:
www.facebook.com/
richarddodd.author/

Email:
Richard.dodd@upburypress.
co.uk

Website:
www.upburypress.co.uk

any moment of self-doubt, through 
any times of hardship, her words 
are there as a reminder and that is 
a huge part of why I made it as an 
author.

My favourite part of being an author 
is visiting schools. Not only does this 
give me chance to interact directly 
with my target audience, discuss 
books and test out new ideas – but 
it also gives me a chance to pass on 
some of the inspiration which meant 
so much to me as a child. I just love 
visiting schools and discussing the 
themes of my books – friendship, 
loyalty, kindness and giving. The 
younger children love the baby 
penguin books and the older ones 
love the newer book. Ultra-Girl 
is about a ten-year-old girl who 

develops superpowers and vows 
to fight crime in her town. This 
book leads to very interesting 
discussions about superheroes 
in comics, TV shows and 
movies. Mostly about the lack 
of female characters and 
their representation on and 
off screen. It also allows to 
dress up as Batman and wear 
a cape! Themes discussed 
include whether children believe 

boys or girls are stronger. By the 
time I leave their school, my hope 

is that they see that strength is 
defined by an individual – 

not by gender. 

I now have my own publishing 
company and have taken on other 
authors, including an American guy 
who I met online and had bought 
one of my Fluffy books. None of this 
would have been possible without 
the support I have received and Miss 
Devonshire provided the very first 
level – all of those years ago. I think 
I would have been a writer anyway, 
with or without those words of 
support, but I may not be published 
or have had the bottle to publish 
my work. Teachers are so important 
and that’s why I visit schools, in an 
attempt to spread that advice and 
hopefully inspire a new generation.

Miss Devonshire is also behind my 
newest project – which is aimed 
at publishing children’s stories 
before they leave primary school. 
The hope is that this will encourage 
future writers. At the age of ten, 
I would have loved to have been 
a published writer. With my own 
publishing company, I can now make 
that happen for children and get 
their work published and listed as 
an actual book for their friends and 
family to purchase.  

https://www.facebook.com/richarddodd.author/
https://www.facebook.com/richarddodd.author/
mailto:Richard.dodd@upburypress.co.uk
mailto:Richard.dodd@upburypress.co.uk
http://www.upburypress.co.uk
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Setting the record 
straight: Diabetes 
Awareness Week

Diabetes – what is it?
Diabetes is a serious lifelong condition 
and there are two main types – Type 
1 and Type 2. There are others, but 
these are much rarer. Regardless of the 
type of diabetes someone has, what 
they all have in common is a condition 
which causes their blood sugar levels to 
become too high. 

In someone without diabetes, when we 
eat or drink, our bodies normally break 
down the carbohydrates into glucose. 
This is then released into our blood. 
Our bodies need glucose to fuel our 
cells. A hormone called insulin, which 
is produced in the pancreas, allows the 
glucose in our blood to move into our 
cells. This very clever organ can sense 
how much sugar is in your blood, and 
releases the right quantity of insulin for 
the glucose to get into your cells. 

Type 1 and Type 2 diabetes
If you have diabetes, it means that either 
your pancreas doesn’t make insulin 
(Type 1) or the insulin that’s produced 
doesn’t work effectively, or isn’t 
produced in large enough quantities 
(Type 2). In both cases, this leads to a 
build-up of glucose in the bloodstream. 
Over a long period of time, high glucose 
levels in your blood can damage your 
eyes, kidneys, heart and feet. 

Undetected diabetes can cause 
a variety of symptoms, which are 
commonly referred to as the 4 T’s:
• Thirsty
• Toilet ( frequent urination)
• Tired
• Thinner (weight loss)

Other symptoms include: cuts and 
grazes healing very slowly and coming 

down with infections such as thrush. If 
you notice these symptoms in a child 
you care for, you should let the parents 
know and advise them to take their 
child to the doctor straight away.  

Type 1 diabetes is the less common 
form – about 10% of people have this. 
When you have Type 1, your body 
attacks the cells in your pancreas that 
are insulin-producing, so you can’t 
make any. It isn’t caused by factors 
such as lifestyle or diet. 

Type 1 diabetes is much more 
commonly found in children. In fact, 
there are nearly 30,000 children and 
young people in the UK with this form of 
diabetes. 

About 90% of people affected by 
diabetes have Type 2. It’s more 

frequently diagnosed in people over 
the age of 40 and is often linked 
with being overweight. Whilst it’s still 
relatively uncommon in children, the 
number of children with this type of 
diabetes is rising, due to a childhood 
obesity epidemic. Type 2 diabetes can 
be managed through a healthy diet 
and increased physical activity, but 
medication is often needed as well. 

Management of diabetes 
Diabetes is often managed through 
injections of insulin. For example, a 
child with Type 1 diabetes will need 
an injection four (or more) times a day 
with an insulin pen. Children who are 
younger are likely to need help with 
injections or have an adult do this for 
them. 

For older children and adults, there’s 
also the possibility of using an insulin 
pump. This is a battery-operated 
device which provides a regular dose of 
insulin throughout the day. The insulin 
is introduced via a tiny, flexible tube 
which is inserted under the skin. The 
tube can be left for 2 or 3 days before 
it needs to be changed and moved to 
a different location. Unlike an insulin 
pen, this device needs to be constantly 
attached to a person’s body, with only 
short breaks for activities such as 
taking a shower. 

When supporting a diabetic child, it 
can be helpful to note that certain 
physical activities, such as exercise, 
and other factors like stress or illness 
can influence blood sugar levels. If a 
child’s blood glucose level is too low 
they will feel dizzy, unwell and have 
problems concentrating. If it’s too high, 
they may also feel tired, thirsty and 
need the toilet a lot. Blood glucose 
levels need to be carefully monitored by 
trained staff to correct any imbalances 
(by eating snacks and/or taking insulin) 
as necessary.

Find out more about the condition at 
www.diabetes.org.uk. 

You can also share your story on 
social media using the hashtags 
#diabetesweek #talkaboutdiabetes

But how much do you know about diabetes?Have a go at the questions below to find out! 
What is diabetes?
A condition meaning that your body can’t effectively control your blood sugar levels
An infection passed on by skin-to-skin contact

Type A and Type B 

A hormone that helps to regulate the amount of glucose in the blood

Type 1 and Type 2

A type of sugar 
A hormone that increases your appetite 

There aren’t two main types

A.  
1.  

2.  

3.  

4.  

A.  

A.  

B.  

B.  

B.  
C.  

A lifelong condition which affects your heart 
C.  

C.  

What are the two main types of diabetes?

What is insulin?

What organ(s) in the body produce(s) insulin?Liver
Kidneys
Pancreas

A.  
B.  
C.  

5.  How does someone who has diabetes usually manage the condition?
They don’t, it usually goes away by itselfBy swallowing insulin tablets
By using an insulin pen or pump. Diet and exercise play a key part, too

A.  
B.  
C.  

This year, Diabetes Awareness Week is set to take 
place on the 11th June. It’s an annual event aimed 
at people coming together and raising awareness 
of diabetes, as well as sharing their stories. This 
year’s theme is ‘Setting the record straight’.

According to diabetes.co.uk, there are around 3.5 
million people diagnosed with the condition in the 
UK today. That equates to around 5% of the total 
population. Worryingly, it’s predicted that this figure 
will rise to 5 million people by the year 2025.  

Answers: A, B, A, C, C
Answers are at the bottom of page 13

https://www.diabetes.org.uk/diabetes-the-basics/what-is-type-1-diabetes
http://diabetestimes.co.uk/diabetes-uk-responds-to-latest-child-type-2-figures/
https://www.diabetes.org.uk/diabetes-the-basics/what-is-type-2-diabetes
https://www.parenta.com/2018/01/08/national-obesity-awareness-week/
https://www.parenta.com/2018/01/08/national-obesity-awareness-week/
https://www.diabetes.org.uk/
https://www.diabetes.co.uk/diabetes-prevalence.html
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Some insights into theories of 
learning: Jerome Bruner

We have known for some time that learning commences even before birth, however, we do not, 
as yet, fully understand how children learn. To help us understand, we can look at how theorists 
have sought to explain learning. Though offering different and even conflicting explanations, 
theorists have, nonetheless, provided us with a means by which we can better describe and 
explain those complex aspects of our children’s learning and development that we observe every 
day. As a parent, and more recently as a grandparent, I have found the different theories on 
children’s learning that I have studied to be most valuable in helping me understand why and 
how my children and now my grandchildren, learn. The first theorist I will look at is the American 
psychologist Jerome Bruner (1915-2016).

Bruner has helped 
us enormously in our 
understanding of children’s 
learning – it is an interesting 
fact that, whilst he was born 
blind due to cataracts, he, 
nevertheless, went on to 
overcome this condition and 
become a highly successful 
and internationally acclaimed 
academic. Bruner challenged 
much of the educational 
practice of his time (1950s, 
60s and 70s), arguing that 
young children should be 

encouraged to be active 
participants in their own 
learning, as opposed to being 
mainly recipients of facts and 
information from adults, which 
was all-too-often the case in 
most educational settings. 
More particularly, he proposed 
that greater importance should 
be given to understanding the 
processes by which children 
learn and the unique qualities 
each child brings to every new 
learning experience. 

The core elements to 
children’s learning
Bruner suggested three core 

elements that are central 
to children’s learning, 

namely: acquiring 
new knowledge, 

transforming and 
manipulating that 

knowledge and checking new 
knowledge. We can observe 
examples of this where children 
are introduced to new learning 
tasks and environments (see 
example later on) and start to 
acquire new knowledge; they 
then transform and manipulate 
the new knowledge by, for 
example, applying it in different 
situations such as play 
activities and problem-solving 
tasks, and they then check their 
new knowledge through talking 
with the adults supervising 
their learning. Bruner further 
suggested that individuals 
interpret the world around 
them using three ‘modes’, 
which he called, the Enactive, 
Iconic and Symbolic modes. 
We can think of these in the 
following way: The Enactive 

mode, sometimes 
thought of as 

‘muscle memory’, 
refers, for example, 
to those physical 
actions we 
might observe 
in infants, the 

Iconic 

mode refers largely to images 
and the Symbolic mode to 
words, and symbols. With the 
Enactive mode, an infant’s 
sight of objects becomes 
increasingly linked to their 
physical movements; an infant 
lying in a cot may, for example, 
accidentally knock a rattle with 
their hand, which produces 
a noise. The infant may then 
turn their head to look at the 
rattle and in this way their 
physical movement becomes 
linked to the rattle and the 
sound it makes. It is through 
such actions that children’s 
learning develops, even in their 
first days and months. With the 
Iconic mode children can then 
begin to ‘think’ about objects 
that are not actually there in 
front of them because they 
have images of these objects. 
A young child playing in one 
room may, for example, think 
about a toy in another room or 
outside in their garden because 
they are able to conjure up an 
image of the toy even though 
it is not physically in front of 
them. 

Whilst the Iconic mode is of 
course extremely useful 

to a young child it is 
restricted to the 

physical features 
of objects, 
such as their 
shape, colour 
and size. To 

think about abstract things 
and feelings or emotions such 
as kindness and sadness, 
however, the child requires 
language and it is this that is 
key to the Symbolic mode. The 
difference between the Iconic 
mode and the Symbolic mode 
can be considered as follows: 
a child may, for example, see 
a photograph of a cat or play 
with a toy plastic model of 
a cat – the photograph and 
the toy plastic model both 

represent the cat in a real way 
to the child – they can see 
the animal in the photograph 
and they can see and feel the 
shape of the plastic toy animal, 
the letters C-A-T, however, 
when they appear on a page, 
do not do this. They do not 
have the visual features of the 
picture or the physical features 
of the plastic toy model; they 
only represent what a ‘cat’ 
is because everyone agrees 
that these letters, when put 
together in a particular order, 
identify this type of animal. As 
language develops, children 
can remove themselves 
physically from situations 
whilst continuing to think about 
them. They can even begin 
to talk with others in more 
sophisticated ways about 
events they think might happen 
in the future. Importantly, 
they can increasingly work 
on problem-solving activities 
with other children and 
adults, and reflect on these 
problems afterwards.  Bruner 
was also keen to emphasise 
how engaging in reading and 
writing supports young children 

with reflecting more deeply not 
only about their own ideas but 
also, those of others. 

The role of adults in 
children’s learning
Bruner was very interested 
in the strategies children use 
when they are learning new 
tasks and especially when they 
are engaged in problem-solving 
tasks. He saw the role of 
adults as being very important 
in supporting children with 
developing strategies that are 
effective and that help them 
with their learning. This led 
him to develop the concept 
of Scaffolding where adults 
refrain from overly controlling 
children’s learning activities, 
but instead, work alongside 
them to build on the knowledge 
they have already mastered 
by directing their learning. 
Scaffolding can be especially 
helpful when used with 
children who are experiencing 
difficulties grasping a new 
concept or when they are 
being introduced to a new 
concept that presents them 
with a significant challenge. 
Bruner also promoted the idea 
of Discovery Learning, where 
adults working with young 
children create environments 
where children can have new 
opportunities to learn through 
exploration. To help in this 
process it is important, Bruner 
believed, for adults working 
with children to have a good 
understanding of their existing 
knowledge, which they can 
then build on and develop even 
further. This way of thinking 
about children’s learning has 
been referred to as the ‘spiral’ 
curriculum where adults provide 
children with choices and then 
create opportunities for them 
to apply and develop their new 
learning. The following example 
illustrates many of Bruner’s 
ideas on learning:

Example
Imagine a cold morning when 
the ground outside has been 
covered in frost or snow. The 
children are playing outside 
exploring the frosted surfaces 
by making patterns in the 
frost with their gloved hands. 

This is a great opportunity to 
start introducing new words 
to describe the frost such as, 
‘icy’, ‘freezing’, ‘chilly’, ‘wintry’, 
‘glistening’, ‘sparkling’, and so 
on. The children’s senses will 
make connections between 
the coldness, the feel of the icy 
surfaces and the patterns they 
are making and, in this way 
will become linked to these 
new words. Opportunities 
also present to help develop 
their co-ordination and fine-
motor skills by encouraging 
them as part of their play 
and exploration to use tools 
such as sticks to make marks 
and even write letters – some 
might even be able to write 
their name in the frost. Some 
may play others to build a 
snowman and begin problem-
solving tasks. Once indoors, 
the children will be keen to 
talk about their activities and 
this will enable the adults to 
reinforce their use of the new 
words they have learned by 
encouraging discussion. 

In summary, Bruner’s theory 
has a great deal to offer 
practitioners in Early Years 
settings as well as parents 
of young children; it puts 
children at the centre of the 
learning experience and 
emphasises the importance of 
language and of progression 
in children’s thinking 
through adults allowing and 
encouraging children to be 
active participants in their own 
learning. His theory should 
be recognised as one that 
challenged how children in 
previous decades were, all-
too-often, expected to sit in 
silence and be, simply, passive 
recipients of information. 

For further information on 
how an understanding of 
Bruner’s ideas and those of 
other theorists can support 
practice in the early years, see 
the following link to my latest 
book: MacBlain, S.F. (2018) 
Learning Theories for Early 
Years Practice. London: Sage:  
https://uk.sagepub.com/
en-gb/eur/learning-theories-
for-early-years-practice/
book259408 

Sean MacBlain

Dr Sean MacBlain is a 
distinguished author whose 
most recent publication 
is: MacBlain (Sage, 2018) 
Learning Theories for 
Early Years Practice. Other 
publications include: 
MacBlain (Sage, 2014) 
How Children Learn; Gray 
and MacBlain (Sage, 
2015) Learning Theories in 
Childhood, now going into 
its 3rd edition; MacBlain, 
Long and Dunn, (Sage, 
2015) Dyslexia, Literacy and 
Inclusion: Child-centred 
Perspectives; MacBlain, 
Dunn and Luke (Sage, 2017) 
Contemporary Childhood; 
Sean’s publications are used 
by students, academics and 
practitioners worldwide. 

He is currently a senior 
academic at Plymouth 
Marjon University where 
he teaches on a range of 
undergraduate programmes 
and supervises students at 
Masters and Doctoral level. 
Sean worked previously as a 
Senior Lecturer in Education 
and Developmental 
Psychology at Stranmillis 
University College, Queens 
University Belfast and for 
over twenty years as an 
educational psychologist 
in private practice. Sean 
lives with his wife Angela in 
Somerset, England.   

Engaging in 
reading and 
writing supports 
young children 
with reflecting 
more deeply not 
only about their 
own ideas but 
also, those of 
others

https://uk.sagepub.com/en-gb/eur/learning-theories-for-early-years-practice/book259408
https://uk.sagepub.com/en-gb/eur/learning-theories-for-early-years-practice/book259408
https://uk.sagepub.com/en-gb/eur/learning-theories-for-early-years-practice/book259408
https://uk.sagepub.com/en-gb/eur/learning-theories-for-early-years-practice/book259408
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Referrals from nurseries 
and schools for children’s 
mental health support 
are rising, charity says

Children’s charity the NSPCC has revealed that the number of 
education settings seeking mental health support for pupils has 
risen by more than a third in the last 3 years.

It found that the average age of the youngest child at referral in 
2017/18 was just three and a half years old. 

The data came as a result of a 
Freedom of Information request 
sent by the charity to 66 NHS Trusts 
in England, asking for the number 
of referrals from education settings 
to Child and Adolescent Mental 
Health Services (CAMHS) in the 
years 2014-15, 2015-16, 2016-17 
and 2017-18. 

‘Education settings’ were defined 
in this context as local authority 
maintained schools, academies, 
pupil referral units, nurseries, and 
independent schools and providers. 

The charity found that more than 
half of referrals from settings in 
England in the past 3 years were 
from primary schools. 

The data also revealed that 
there were 123,713 referrals from 
education settings between 
2014/15 and 2017/18. However, the 
NSPCC believes the true number 
to be much higher, as some NHS 
Trusts were unable to provide 
information spanning the full four 
years. 

The Royal College of Paediatrics 
and Child Health (RCPCH) said 

that the figures highlight the 
pressures mental health services in 
England are under, adding that the 
number of referrals received from 
primary schools was “particularly 
concerning”. 

In almost a third of referrals for 
which data had been provided, 
specialist treatment from CAMHS 
was denied to children.  

NSPCC Chief Executive Peter 
Wanless said: “Our research shows 
schools are increasingly referring 
children for specialist mental health 
treatment, of ten when the child is 
at crisis point.”

He continued, “We have seen a 
marked increase in counselling 
about mental health, and fully 
expect it to continue. It is vital that 
Government urgently provides 
more funding to Childline and help 
children who don’t have access to 
support elsewhere.”

Childline, a counselling service 
for young people, reported a 26 
percent increase in the number of 
sessions related to mental health 
issues over the past 4 years. 

This snapshot of the mental health 
of children in England from the 
NSPCC follows a damning report 
published by the Health and Social 
Care Committee last week. The 
report was highly critical of plans 
outlined in the Government’s 
proposed Green Paper on 
Transforming Children and Young 
People’s Mental Health Provision.  

MPs from both committees 
criticised the Government for 
‘missing’ the early years in its 
mental health strategy. The report 
said: “A lack of focus on the early 
years means that opportunities 
are being missed to promote 
emotional resilience and prevent 

mental health and well-being 
problems later in life. 

“There is no consideration given 
to the important role that health 
visitors and children’s centres 
can have in promoting emotional 
wellbeing in the early years or of 
the adverse impact reductions 
in funding for these areas might 
have on support for the 0 to 5 age 
group.”  

A Government spokesperson said: 
“Making sure children and young 
people get the right support when 
they need it is imperative. That is 
why are allocating £300 million, 
over and above the additional 

£1.4bn being invested in specialist 
services, to provide more support 
linked to schools. This includes 
new mental health support teams 
to provide trained mental health 
workers to work closely with 
schools –including primary schools 
- to provide quicker support to 
children.

“We know we need to do more 
which is why we have extended 
our schools and NHS link pilot to 
deliver training in 20 more areas 
of the country this year. This will 
improve links between up to 1,200 
schools and their local specialist 
mental health service.”

A lack of focus 
on the early 
years means that 
opportunities are 
being missed to 
promote emotional 
resilience and 
prevent mental 
health and well-
being problems 
later in life

https://publications.parliament.uk/pa/cm201719/cmselect/cmhealth/642/64204.htm#_idTextAnchor004
https://www.gov.uk/government/consultations/transforming-children-and-young-peoples-mental-health-provision-a-green-paper
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Tops stop the use of 
single-use baby wipes

The family of 20 day nurseries have 
also found a number of irritants 
and chemicals in the commercially 
bought baby wipes which can 
aggravate delicate skin; whereas 
more natural, organic products 
can do the same job without 
those factors and they are actually 
cheaper.

93% of sewer pipe blockages in 
the UK are caused by baby wipes. 
Overflows of sewage into rivers 
during floods cause piles of wipes 
to build in rivers, which then 
may drif t into the sea, causing 
widespread pollution.  This is one 
of the main reasons Tops Day 
Nurseries have now stopped buying 
baby wipes – until manufacturers 
start making it without plastic.

Cheryl Hadland, Managing Director 
of Tops Day Nurseries said: “Several 
senior nursery staff with babies 
have been using homemade 
baby wipes for years, we have 
now piloted DIY baby wipes in our 
nurseries and have decided to do 
this permanently. After introducing 
the glitter ban in 2017, stopping 
the use of single-use plastics in 
the nurseries and changing from 
plastic to glass milk bottles, to 
name just a few of our sustainable 
efforts, we are always looking for 
ways to improve our practice in an 
environmentally friendly way.”

Tops Day Nurseries have recently started making their own baby wipes for face/hand 
wiping instead of using commercially bought wipes.  This is due to the baby wipes 
available on the market all containing one-use plastic which, as we all know, are very bad 
for the environment.

18 Parenta.com
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Selective mutism: 
suffering in silence

SM is a chronic social 
anxiety disorder. Typically, 
these children speak at 
home but not in school, 
hence the ‘selective’ part 
of the disorder. Around 1% 
of children suffer from SM, 
with the first symptoms 
occurring around 1-3 years, 
where a child hides away 
or is reluctant to speak to 
someone unfamiliar. This 
looks like shyness and isn’t 
picked up as a problem. 
However, SM becomes more 
noticeable around the ages 
of 4-6 when the child is at 
primary school. 

The cause of SM is unknown 
but is more common in 
socially isolated families, 
bilingual ethnic minority 

backgrounds, or families 
with high levels of shyness 
and anxiety. 

Often parents and teachers 
don’t seek treatment 
because they assume the 
condition will go away on its 
own. After all, many children 
come to pre-school hesitant 
to speak.  Sometimes SM 
does go away. All too often 
it doesn’t, and continues 
on through school life and 
into early adulthood, fear 
and embarrassment always 
lurking. 

Typically the SM child:
 ¥ Avoids eye contact
 ¥ Visibly freezes when 

asked to speak
 ¥ Tries to hide or ‘fade 

away’ 
 ¥ Looks blank or 

expressionless
 ¥ Avoids making any sort 

of noise
 ¥ Does not laugh out loud 

or giggle

An early assessment of 
SM and the subsequent 
support are vital. Often this 
disorder is not identified 
until Reception, and even 
then the child does not get 
the help they need until two 
or three years later. This has 
a significant impact on the 
child’s long-term outcomes. 

Research shows clearly that 
the sooner a child with SM 
gets identified, the easier it 
is to treat. 

Supporting the SM child
The SM child needs a 
profound connection with 
their key person at the 
setting. The warmth and 
love offered in this unique 
relationship reduces the 
high levels of anxiety. 

However, too much attention 
can also trigger anxiety. A 
warm and friendly presence 
will support an SM child 
more than an intensely 
attentive one; attentiveness 
itself can be debilitating. 

All strategies must start 
with empathy. The child is 
not being manipulative or 
defiant in not speaking. 
We need to recognise the 
triggers that increase the 

A non-speaking child has a profound 
effect on the pre-school environment. Their 
silence speaks volumes. For the child with 
selective mutism (SM) it is not their choice. 
Most children with SM have a great desire 
to speak, but severe anxiety makes it 
impossible.

Often this 
disorder is not 
identified until 
Reception, and 
even then the 
child does not 
get the help 
they need until 
two or three 
years later

Helen Garnett

Helen Garnett is a mother 
of 4, and a committed and 
experienced Early Years 
consultant. She co-founded 
a pre-school in 2005 
and cares passionately 
about young children and 
connection. As a result, 
she has written a book, 
‘Developing Empathy in 
the Early Years: a guide for 
practitioners’. She has also 
co-written an Early Years 
curriculum and assessment 
tool, at present being 
implemented in India. Helen 
is also on the Think Equal 
team, a global initiative led 
by Leslee Udwin, developing 
empathy in pre-schools and 
schools across the world. 

anxiety levels, and what 
best alleviates that anxiety. 
The best strategy is a home 
visit where the child is at 
ease and more likely to 

speak. This creates a small 
but vital connection between 
setting and child. 

Alongside empathy comes 
encouragement and 
reassurance. Our aim is not 
to ‘get the child to speak’ 
but to reduce anxiety. The 
anxiety created by having to 
speak shuts down the ability 
to speak. If we maintain a 
quiet confidence that the 
child will speak when they 

are ready, and we accept 
wholeheartedly that they 
find speaking dif ficult, this 
will significantly decrease 
the child’s sense of fear and 
isolation. Make this explicit, 
‘You don’t need to use your 
words today’. 

Choice is a major factor for 
success in the treatment 
of SM. In giving the child 
choices, they gain some 
control over their anxiety 
levels. Keep these choices 
simple, ‘Would you like to 
play with the cars or the 
trains?’ ‘Would you like to 
go outside or stay inside?’ 
Make sure that the child 
knows a nonverbal response 
is acceptable, e.g. ‘Show me 
which one you want’. 

Build up a connection using 
non-verbal activities. Have 
some fun making ‘noises’ for 
toy cars or animals. Provide 
activities that require using 
the mouth by expelling air, 
such as blowing bubbles. 
Play some noisy games 
such as ‘What’s the time, Mr 
Wolf?’ Sing favourite songs 
over and over. Encourage 
laughter. The child is more 
likely to speak when they 
are unaware of themselves 
and having a good time. 

Praise all ef forts to 
communicate, whether 
verbal or non-verbal. Keep 
this praise relevant and 
gentle, ‘Great waving!’ 
‘That’s a nice smile!’

And finally, it is within 
warm, trusting relationships 
that SM children can find 
genuine relief from anxiety, 
where expectations are 
realistic, and the child’s 
complex needs are 
appreciated. The child 
wants to speak, but the 
words just won’t come out. 

Anxiety starts to fade when 
the child realises there 
is nothing to fear. Fear 
alleviates when a child 

Our aim is not 
to ‘get the 
child to speak’ 
but to reduce 
anxiety

realises that they don’t have 
to speak, that they have a 
choice, and that someone 
understands. 

At this point, the words will 
finally have the chance to 
come out. For good. 

https://www.amazon.co.uk/Developing-Empathy-Early-Years-Garnett/dp/1785921436
https://www.amazon.co.uk/Developing-Empathy-Early-Years-Garnett/dp/1785921436
https://www.amazon.co.uk/Developing-Empathy-Early-Years-Garnett/dp/1785921436
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Spotlight on...
Amelia Kury

Every month, we put the spotlight on a 
member of the Parenta team. This time 
around, it’s our Careers Advisor. Amelia 
plays a key part within our recruitment team, providing young 
people with valuable advice on apprenticeships and helping 
them decide the best route to get into childcare.

Tell us more about your role within 
Parenta…
My main role at Parenta is to attend 
careers events to speak to students 
about apprenticeships in childcare. If 
they are interested, we will help them 
to find an apprenticeship which is 
why I sit within the recruitment team. I 
speak to teachers and will run smaller 
workshops in schools to let students 
know about the childcare industry and 
what a job in a nursery would involve – 
the good, the bad and the messy!

I will work with local authorities, 
training providers and other 
organisations that support people to 
let them know about our vacancies 
and promote our apprenticeships too. 
Lastly, I look into schemes that can 
offer our apprentices discounts or 
travel schemes and share them with 
our learners.

Why did you decide to join the 
Parenta family?
I had been working with children in 
care and care leavers for three years 
and I was ready for the next step 
in my career with new challenges! 
I had done two apprenticeships 
myself, one very high quality with 
lots of support, and another when 
I was younger with no learning 
involved! I had campaigned for high-
quality apprenticeships by speaking 
at Parliament and a number of 
conferences and had promoted 
apprenticeships locally with the 
National Society of Apprentices (NUS). 
I think this is what pushed me to work 
with apprentices and Parenta seemed 
like a nice company to work for. Since 

joining Parenta, I have learnt so much 
and I love working with such a friendly 
and supportive bunch of people.

What do you find most rewarding 
about what you do?
I love meeting interesting young 
people and helping them to decide 
where to start their career. I like 
chatting with potential candidates 
and showing them sensory bottles 
and explaining that the role is all 
about supporting the development of 
children.

What do you think makes Parenta 
stand out as a software and 
training provider in the early years 
sector?
I think that Parenta only working in 
childcare makes us dif ferent. Our staf f 
understand the unique challenges 
that the sector faces, particularly as 
so many have come from childcare 
themselves. Our recruitment service 
also makes us dif ferent, we know what 
managers are looking for and help 
candidates who are passionate about 
working in early years to begin their 
careers. 

In the coming months, what do you 
hope to achieve in your role?
I hope that we have supported more 
apprentices than ever to start a course 
in the next few months and that we 
continue to provide high-quality training. 

What do you enjoy doing in your 
spare time?
I am a Girlguiding leader on a 
Wednesday night and do lots of 
activities with the girls like kayaking, 

craft or our annual ‘Chip Shop Hike’. 
Most recently, we did a sponsored 
sleep-out to raise money for the 
homeless charity, Porchlight. I am 
also a member of CrossFit and like 
to keep active with yoga too. I have 
just completed the Moonwalk (26.2 

miles through the night) to raise 
money for a breast cancer which was 
probably the hardest thing I have ever 
done mentally or physically but it felt 
amazing passing the finish line.

I had campaigned 
for high-quality 
apprenticeships 
by speaking at 
Parliament and 
a number of 
conferences

VIEW HERE

Make a difference, sponsor a child...

FIND OUT MORE

For as little as 56p per day, you can change a child’s life.
Become a sponsor now and help another child look forward to a much brighter future.

Sponsorship brings real hope to the children who need it 
most, helping them feel loved and safe in the knowledge 
that someone truly cares. You’ll be able to see firsthand 

the difference you’re making with regular updates, letters 
and drawings from your sponsored boy or girl. 

Invest in tomorrow’s
generation of childcarers
What are the benefits of employing an apprentice?

FIND OUT MORE

• If they’re 16-18, you won’t pay a penny for their training
• You can watch them grow and progress
• You can meet your future recruitment needs
• You can mould them into your own style of practitioner
• You could be eligible for a grant to help cover your costs

https://www.parenta.com/2000/05/29/the-ultimate-stain-removal-guide-by-muddy-puddles/
https://www.parentatrust.com/sponsor-a-child
https://www.parenta.com/childcare-apprenticeships-employers/
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Survey reveals a fifth of childcare 
practitioners are against digital 
technology in nurseries

Capellas Nursery in Solihull receives 
Millie’s Mark – demonstrating 
quality in First Aid

Research carried out by reviews site 
daynurseries.co.uk found that 21 percent 
of nursery owners, managers and staff 
think that there are very few benefits for 
children when it comes to using technology 
in nurseries.

Whilst some parents say to ‘embrace 
it’ as their children are growing up in 
a digital world, others worry about the 
effects it has on children’s motor skills and 
attention span. Some fear it may limit their 
imaginations.

Settings in the UK have taken differing 
approaches with some – such as Asquith 
Day Nurseries – investing a lot of money 
in tablets and digital technology, whilst 
others have embraced a forest school 
approach by running outdoor nurseries.

The daynurseries.co.uk survey revealed a 
need for official screen-time guidance for 
youngsters under five, which does not exist 
currently in the UK.

Ben Clay, pedagogy manager at the 
London Early Years Foundation, is of the 
mindset that “an early year’s environment 
is not truly enabling if it isn’t keeping up to 
date with the real world”.

He added: “However I also think childcare 
settings must be more confident at 
recognising ICT substitution, we should 
only be encouraging and promoting the 
use of technology when it enables us to 
perform a task better or more efficiently. 
Colouring in games and Jigsaw apps are a 
poor substitute for the real thing and they 
deny the children from a wide range of 
development opportunities.

“If Maria Montessori was alive she would 
have done technology but shaped within 
her teaching principles. We have to 
recognise children’s real world.”

Tom Shea, owner of Childfirst nurseries, has 
found his dislike towards digital technology 
for children has grown over time.

He said: “I believe that many of the 
issues we are facing at present are, at 
best, supported by, if not caused by, the 
rapid and inappropriate use of screen 
and new technology; from the lack 
of personal interaction, the effect on 
muscle development – particularly motor 
development in hands, the encouragement 
of sedentary behaviour to discourage the 
use of the ‘real world’ to discover rather 
than the ‘virtual world’ where children can 
experience everything without leaving their 
seat leading to obesity.”

He believes that “nurseries need to 
understand that children feeling mud 
between their toes and painting with real 
paint is better than ‘painting’ on screens, 
and that by spending large amounts of 
money on screens and new fads, they are 
doing potential damage. It was never a 
surprise that Bill Gates and Steve Job didn’t 
allow their children to have access to the 
technology until they could be discerning 
and had experienced real opportunities in 
the real environment.”

Usage of smartphones and tablets has 
become the societal norm, with adults 
and teenagers spending hours glued to 
their phone and checking their devices 
first thing every morning and last thing at 
night.

A recent study by the University of London, 
Birkbeck and King’s College London found 
some toddlers aged 12 to 18 months were 
spending as much as five hours a day on 
touchscreen devices.

Researchers are still divided as to whether 
digital technology is of benefit to young 
children or damaging for them.

Last year, researchers at Stranmillis 
University College in Northern Ireland 
looked at the impact that iPads and tablets 
have on children’s learning and found 
that iPads in the classroom had a positive 
impact on young children’s literacy, 
numeracy and communication skills.

However, another study, carried out last 
year by the University College of London, 
concluded that screen time can impact 
infant sleep and possibly harm their brain 
development.

The British study found that every hour 
infants spent on devices was linked to 16 
minutes less sleep. The researchers believed 
that blue light emitted from screens can 
negatively affect the body clock.

1,125 nursery owners, managers and staff 
responded to the survey carried out by 
daynurseries.co.uk.

A recent survey has revealed that nearly one in five staff do not think it is beneficial for young 
children to use tablets or computers at nursery.

Capellas Nursery who work in partnership with Solihull Sixth Form College have today announced 
that it has received national recognition for going above and beyond the minimum requirements in 
paediatric first aid. 

This is a highly selective award with 
Capellas being the first Nursery in 
Solihull to receive it. With its robust 
processes and documentation, the 
nursery staff strive to keep children safe 
by minimising risks and accidents which 
gives parents that greater reassurance.

Capellas Nursery Solihull has been 
awarded Millie’s Mark by National Day 
Nurseries Association in collaboration 
with the Department for Education and 
Millie’s Trust. Millie’s Mark is named after 
Millie Thompson, who tragically died as 
a result of choking in a nursery in 2012. 
Her parents Dan and Joanne Thompson 
have campaigned for all staff to have 
paediatric first aid training and having 
Millie’s Mark demonstrates that nurseries 
have met this. In addition, it shows they 
work hard to keep these crucial skills in 
the forefront of employees’ minds, so they 
are competent and can apply them in any 
situation.

Dame Caroline Spelman, MP for Solihull 
commented:

“I would like to extend hearty 
congratulations to the all of the staff at 
Capellas Nursery in Balsall Common 
on achieving ‘Millie’s Mark’ accredited 
status. This award will undoubtedly 
serve to reassure parents of their 
outstanding to commitment to the health 
and wellbeing of children at the nursery, 
which caters for babies and children up 
to 5 years old”.

“Having already been commended by 
Ofsted for their inclusive approach, I 
am delighted to see that the nursery 
continues to strive towards achieving 
excellence in all fields”.

Dr Martin Sullivan, Principal of The Sixth 
Form College, Solihull, commented: 
“Congratulations to Capellas on 
achieving this prestigious quality mark. 

We have many staff at the College who 
use the nursery for their own childcare 
needs and they speak warmly of the 
service provided, so this accolade comes 
as no surprise to us. We enjoy working 
with Capellas and look forward to a 
bright future together.”

Purnima Tanuka, Chief Executive of 
National Day Nurseries Association 
(NDNA) adds: “Achieving Millie’s Mark 
is a great achievement for the nursery, 
it shows that all staff are fully trained in 
paediatric first aid and that they have 
reflected on their current practice to 
improve confidence and competence. 
Becoming a Millie’s Mark Nursery is 
a clear indicator to parents that this 
Nursery has met the highest standards 
and gives them reassurance that their 
children are safe.”
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Preventing infections in 
early years settings

Infections are the cause of a great deal of ill health in early years settings.  Lethargic and grumpy 
children are not such a pleasure to work with, and what infects children often infects adults, 
spreading not only the germs but also more grumpiness! 

Common colds are so taken for 
granted that the impact upon 
young children can be under-
estimated. Decreased levels 
of activity, increased irritability 
and less sociable behaviour 
are cited as examples of 
how children can be affected 
by a cold virus.  Frequent 
colds and other illnesses that 
are regarded as minor can 
impact negatively on a child’s 
developmental outcomes.  
In addition to the impact 
upon children, infections can 
be a cause of stress as a 
consequence of staff absences 
which puts pressure on other 
colleagues who are having to 
cover their work.  Parents too 
can be put under pressure 
when their children are unwell 
and unable to attend their 
setting.  Therefore, the case 
for preventing infection is 
compelling.

Causes of infection
Infections are caused by micro-
organisms (meaning that they 
are living cells that can only 
be seen with a microscope); 
viruses are responsible 
for conditions such as the 
common cold and chickenpox.  
Bacteria, for example 
salmonella, staphylococcus 
and streptococcus cause many 
illnesses such as diarrhoea 
and vomiting and meningitis.  
Fungi is responsible for thrush 
infections, which is most 
common in children in their 
nappy area or skin folds.

Infections are most frequently 
spread by inhaling (breathing 
in), ingesting (eating or 
swallowing) or inoculation 
(through the skin when the 

protective barrier has been 
penetrated).

Looking back to the past
In the middle of the 19th 
century, the mortality rate for 
children under the age of 5 
was high: many succumbed 
to life-threatening health 
problems.  Babies were 
especially vulnerable and as 
many as 50% died before their 
first birthday.  The main cause 
of these deaths was a range of 
illnesses caused by infections.  
During Victorian times, living 
conditions started to improve, 
clean water and sewerage 
meant that there was less 
contamination by infection-
carrying micro-organisms.  
Also, scientists developed 
greater knowledge about 
the causes and prevention 
of infection. During the last 
century, the invention of 
immunisations and antibiotics 
were important milestones that 
have saved many children from 
death or disability caused by 
infections.

Common infections in early 
years settings
The practitioners who 
participated in my research 
had experience of a number 
of infections that commonly 
affected their children.  Besides 
the common cold, other 
infections such as chickenpox, 
conjunctivitis, norovirus (causing 
diarrhoea and vomiting) and 
hand, foot and mouth were 
frequent causes of illness. 

Nobody wants to see a child 
unwell because of an illness, 
and it is worth considering 
that some children are more 

vulnerable to the impact of 
infection than others.  Children 
with chronic (ongoing) health 
conditions such as asthma 
or diabetes are likely to 
experience a prolonged period 
of illness as a consequence 
of an infectious disease.  The 
most common trigger of 
asthma is the rotavirus, which 
causes a ‘cold’ or respiratory 
symptoms. So, alongside 

the symptoms associated 
with such an infection, which 
include high temperature and 
lethargy, there is an increased 
risk of a child with asthma 
having an asthma attack. An 
asthma attack is a terrifying 
experience for children and 
asthma remains a significant 
cause of death in this country.  
Other children who are 
regarded as vulnerable to 

the impact of infection are 
those with complex medical 
needs. Infections that may 
have minimal impact on 
children without ongoing 
health issues may make 
children with complex medical 
needs severely unwell and, 
in some cases, respiratory 
infections can prove potentially 
fatal. Again, this highlights 
the importance of protecting 
children from infectious 
diseases as much as possible.

Putting it into practice
Preventing infection in 
early years settings can be 
regarded as a safeguarding 
responsibility, this is because 
promoting children’s health 
is part of the responsibility of 
all professionals who work 
with children.  The single most 
significant way of preventing 
infection is to reduce the 
spread of micro-organisms 
caused by touching, so close 
attention must be paid to 
handwashing procedures.  
Such is the evidence to support 
this claim that the World 
Health Organisation have a 
handwashing day to highlight 
its importance in promoting 
health by reducing the spread 
of infection.

Whilst it may appear obvious 
that handwashing is something 
we should all do, there is 
a risk that we can become 
complacent about how and 
when we wash our hands.  
This is especially important 
when we are responsible for 
modelling good handwashing 
habits for children to copy.  
Good handwashing habits take 
time to develop, supervision 
of children takes time too.  
Practitioners highlighted to me 
that staff in pre-school settings 
are often vigilant about 
supervising handwashing, 
but when children transition 
to Reception, and the ratios 
of children to staff increase, 
supervision can be trickier.  
As always, teaching children 
using playful approaches 
is an effective strategy to 
adopt and there are several 
videos of handwashing 
songs on YouTube that 

may be helpful to use with the 
children in your setting.

Immunisations play a vital 
role in preventing infection.  
However, this is another 
area where we can become 
complacent.  We may know 
the names of the infectious 
diseases that immunisation 
programmes prevent, but it is 
less likely that we understand 
or remember the ways that 
diseases affected children 
in bygone days. Infections 
such as polio and diphtheria 
frequently left children with a 
legacy of disability and often 
resulted in death. 

Working with parents
Working with parents to 
develop a consistent and 
shared approach to preventing 
infection is vital, but not without 
its challenges.  Developing 
and implementing a robust 
sickness policy can mean that 
children need to be away from 
the setting with subsequent 
difficulties for parents who 
do not have flexibility in their 
work patterns.  Some parents 
have certain health beliefs, 
for instance, there may be 
limited understanding about 
the nature and treatment of 
infections.  A global threat to 
how infections are managed 
is the misuse and overuse 
of antibiotics, therefore, an 
understanding of safe and 
effective use of antibiotics is an 
important consideration as part 
of your medication policy. 

The presence of an infection 
can provoke strong reactions 
from parents who may not 
understand the background 

to a child being 
diagnosed 
with an 

infection.  One 
example is 

when a 
child 
with 

complex medical needs 
developed MRSA and, because 
of media reporting, parents 
were aware of the infection but 
needed reassurance that their 
child was not susceptible to 
the infection in the same way.  
The practitioners who were 
managing the situation found 
the HPC website invaluable in 
giving them evidence-based 
guidance that they could use to 
reassure the parents that their 
children were safe.

Parents often have strong 
feelings about having their 
child immunised as laid out 
in the government’s childhood 
immunisation policy. Whilst 
it is important to support 
parents’ wishes where possible, 
it is also part of a setting’s 
responsibility to safeguard all 
children’s health by ensuring 
the vast majority of children 
are immunised.  There are very 
few children for whom medical 
exemption from immunisations 
is advised.  One example of 
exemption is for children who 
are receiving drugs which 
suppress their immunity as part 
of cancer treatment or for those 
who have received an organ 
transplant. In the UK, it is not 
mandatory to have children 
immunised before starting 
school, but in some countries, 
such as the United States, it is a 
legal requirement that parents 
provide evidence of their child’s 
‘shots’  before they start school.

Conclusion
Preventing infection plays a 
key role in keeping children 
safe and maximising their 
participation in their early 
education, as well as improving 
their wellbeing.  It may not 
be possible to eradicate all 
infection, but there may be 
more that can be done to 
reduce the incidences of 
illness caused by infection.  
Careful scrutiny of the causes 
of children being unwell and 
a review of policies, including 
those that are aimed at 
keeping the environment as 
hygienic as possible, is time 
well spent, especially if it 
reduces the stress levels for 
everybody in your setting!  

Jackie Musgrave

Jackie Musgrave joined 
the Open University as 
Programme Lead for Early 
Childhood in October 2017. 
Before that, she worked in 
the Centre for Children and 
Families at the University of 
Worcester from April 2012 
as the Course Leader for the 
BA (Hons) in Early Childhood 
(Professional Practice). 

Jackie trained as a General 
Nurse and she did post-
registration training to 
become a Sick Children’s 
Nurse at Birmingham 
Children’s Hospital.  Her 
professional interests as 
a Practice Nurse included 
chronic disease prevention 
programmes, childhood 
immunisations and women’s 
health promotion. 

Jackie graduated with a 
Master’s degree in Early 
Childhood Education from 
the University of Sheffield, 
gaining a distinction for 
her dissertation as well 
as being awarded the 
Rutland Prize for Early 
Childhood Education. Her 
doctoral research explored 
the effects chronic health 
conditions on young 
children and ways in which 
practitioners could create 
inclusive environments for 
these children. 

Jackie’s research-based 
book, Supporting Children’s 
Health and Wellbeing was 
published by Sage in May 
2017. 

https://www.amazon.co.uk/Supporting-Childrens-Health-Wellbeing-Musgrave/dp/1473930324
https://www.amazon.co.uk/Supporting-Childrens-Health-Wellbeing-Musgrave/dp/1473930324


What our customers say

We love the new and improved 
homepage. We were able to have 
changes done to our webpage 
in a very short and convenient 
time. Samantha did a fantastic job 
arranging and changing things 
according to our needs and wishes. 
Thank you.

- Jasmin Rahman, Blooming Buds Nursery

Linda, my assessor, was 
brilliant. She helped me 
whenever I needed it and 
I rarely had to ask for 
guidance as she always 
gave it to me and more.

- Charlotte Carver

I love my assessor, Pippa Cain, she is amazing! Pippa has tailor-made 
my course to fit around me as a individual to make sure I succeed. 
She is an asset to your company. I found the internet portals an added 
farce and distracting and it is only through Pippa streamlining the 
course into a straight line of contact between her and myself [that] I 
found it manageable. She has gone above and beyond her job role 
to show understanding, compassion, enthusiasm and support as a 
assessor. I found this course daunting as I have a SEN so even though 
my confidence as a childcare practitioner is there at work and I strive 
to seek and utilize my knowledge, I find it hard to put it onto paper. 
This is where Pippa has given me confidence to improve my career 
prospects on what I can achieve after years of self doubt. I will always 
be thankful for what she has done and the positive effects she has 
had on my life - not just for me but in turn for what prospects I may 
now be able to give my children through gaining my qualifications 
and the tools this has given me to help support my parenting.

- Dawn Carter, Prospect Nursery Horsforth

Amazing support for students 
and made easily accessible 
for students who are juggling 
work, parent life and other 
commitments.

- Aarabi Thavendrarajah, Cannon 
Barn Montessori

During my two years of being with Parenta my 
experience has been phenomenal. Having Dawn 
Fryer as a tutor was the best thing I could have 
asked for, as she helped me through struggles 
that know one could have helped with. She also 
supported me with other issues outside of work 
and helped me with my course when I needed 
it. I couldn’t have chosen a better company and 
tutor to complete my qualifications. Thank you for 
everything.

- Georgina Hunt, The Nursery at St Peter’s

Very helpful at all times 
and I’m so impressed with 
the service [that] I have 
recommended Parenta 
to several people and will 
continue to do so.

- Laurrie Jack, Blue Skies Nursery

Really helpful, if you ever 
need anything, their tutors 
are always an email or 
phone call away and get 
back to you really quickly.

- Katie Nilsson

Love them. And love Pippa. She is 
fab and always more then happy 
to help! She always has a smile 
on her face, which makes me 
happy when I see her. Thanks 
Pippa for all you’ve done for me.

- Jamie-lee Riley, Prospect House 
Pudsey

This is the second BTEC I have taken 
through Parenta and [I] have had the 
same tutor both times. Her support has 
been incredible - she has always gone 
over and above to help me. It has been 
a joy to work with her, she is a credit to 
your company.

- Jayne Williams, Sheepsetting Pre-school

The course I did was very informative and helped me draw 
on previous experience and carry subjects learnt into my 
old job. During the course I lost my job [but] my tutor Clare 
Drew was amazing at helping me stay positive and focus 
on getting the tasks completed to finish the course. Along 
with Julie Norton and Sarah Geater I was able to complete 
my maths functional skills [which is] something that has held 
back my confidence previously. I passed after three attempts 
and they were all really happy as they know I worked hard 
to achieve the success. I am able to carry forward everything 
learnt into new roles in my new career paths. Thank you 
Parenta and to Clare Drew for believing in me.

- Ruth Harper, previously Little Bears Day Nursery

W H A T  O U R  C U S T O M E R S  S A Y
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The language of love...

Several years ago I attended a conference which shared details about love languages.  This changed my 
understanding of feeling loved and also inspired me to further research this area. 

Just like some of us prefer to learn in a hands-on kinaesthetic way, while others might prefer to learn through 
listening, we have different ways that we like to give and receive love.  The idea originated in relation to couples1 and 
has since been extended by Chapman and Campbell to parents/carers2 and school children3.  Loving is organised 
into 5 languages2: Words of Affirmation, Quality Time, Physical Touch, Receiving Gifts, and Acts of Service.

As part of their research, Chapman and Campbell asked young people how they felt loved.  They often heard responses such 
as, ‘Well, my mum tells me she loves me, but she never spends any time with me’ or, ‘My dad plays with me but he has never 
hugged me…’  They suggest that if we can identify our children’s love languages and the ways that they prefer to feel loved, 
then we can speak the same language as them and reassure them that they are loved. “By speaking your child’s own love 
language, you can fill their ‘emotional tank’ with love”2. The same can apply in our early childhood settings – if we consider how 
our children prefer to give and receive love we can build better attachments and enable them to feel safe and secure.  Although 
we do not always use the word love, we have a professional love for the children in our care and we want them to feel secure, 
loved and valued.  Here are some ideas on how we can identify and then speak the same language as our children:

Children who respond to verbal praise 
and encouragement.  For example, a 
child who glows with pride when you 
have praised their contribution. Offering 
words of affirmation to a child makes 
them feel proud, worthy and valued.  
If we recognise this as one of our 
children’s love languages we can:

Children who want to spend time with 
you.  For example, a child who actively 
seeks out adult attention and wants to 
be near you in the setting. Spending 
quality time with a child tells them that 
they are important, and that we want 
to spend time with them.  When we 
recognise that a child’s love language is 
quality time we can:

Children who want to be cuddled, 
hugged or held and want to cuddle, 
hug and hold others.  For example, a 
child who sits on your lap, holds your 
hand, strokes your back, or snuggles 
into you during a story. Offering children 
positive physical touch makes children 
feel wanted, loved and helps to build a 
secure attachment.  All children need 
a basic level of physical touch and our 
setting’s policies should acknowledge 
this, however, if we notice that a child 
we look after craves more physical touch 
than others, we can:

Words of Affirmation Quality Time Physical Touch
Children who love to give and receive 
gifts and presents.  For example, a child 
who brings you a treasured stone in the 
garden and tells you that you can keep 
it! Offering children gifts in addition to 
other love languages can reinforce the 
idea that you care.  If we think that one 
of our key children appreciates gifts, we 
can:

Children who like to do things for others 
and enjoy having things done for them. 
For example, a child who offers to 
help you or who is thrilled when you 
offer to get them their shoes or coat.  
We are often teaching children to be 
independent, however, in order to feel 
loved and cared for some children want 
to be physically looked after through acts 
of service. If this resonates with one of 
our key children we can:

Tamsin Grimmer

Tamsin Grimmer is an 
experienced early years 
consultant and trainer and 
parent who is passionate 
about young children’s 
learning and development. 
She believes that all children 
deserve practitioners who 
are inspiring, dynamic, 
reflective and committed to 
improving on their current 
best. Tamsin particularly 
enjoys planning and 
delivering training and 
supporting early years 
practitioners and teachers to 
improve outcomes for young 
children.

Tamsin has written two 
books - Observing and 
Developing Schematic 
Behaviour in Young Children 
and School Readiness 
and the Characteristics of 
Effective Learning.

Website: 
tamsingrimmer.co.uk

Facebook:
facebook.com/earlyyears.
consultancy.5

Twitter:
@tamsingrimmer

Email:
info@tamsingrimmer.co.uk

I really like the idea of considering love as a language and it fits with ideas from Reggio Emilia which considers young children 
as learning through a hundred different languages.  Loving is included in the poem The child is made of one hundred4 and is a 
form of meaningful expression that we rarely consider with an early childhood setting.

So let’s learn a new language this summer – the language of love!

For references and further reading please visit: bit.ly/tamsinjune

Receiving Gifts Acts of Service

 ¥ Tell them that they are special and 
regularly use words of endearment 
and affection towards them.

 ¥ Take photographs of their creations 
or pictures and display them with 
messages stating why they are so 
valued in your setting.

 ¥ Cheer them on in games and 
verbally encourage them when they 
try to achieve things.

 ¥ Verbally praise their efforts by 
labelling the praise, for example, 
‘Wow, I love the colours you have 
chosen!’ 

 ¥ Use encouraging words with 
children, for example, ‘You can do 
it!’ or ‘I like the way you shared your 
bike with Sarah.  Taking it in turns is 
a great way to play with a friend.’

 ¥ Explain to them that it’s OK to 
make mistakes and value every 
contribution they make, regardless 
of their levels of success.

 ¥ Plan in specific time to spend with 
them during the week.

 ¥ Include them in daily activities and 
organise rotas to enable them to be 
with adults frequently.

 ¥ Listen and respond to their attention-
seeking behaviour, it means that they 
need more attention.

 ¥ Offer them undivided and focused 
attention in small groups or on a 1:1 
basis.

 ¥ Share meals together and ask them 
about their interests and fascinations.

 ¥ Create photo books about times we 
have spent together in the setting and 
reminisce together.

 ¥ Always greet them by getting down 
to their level and with a hug.

 ¥ Allow them to cuddle up or sit on 
your lap during a story.

 ¥ Comfort them with a cuddle if they 
are tired or upset.

 ¥ Offer them a ‘high 5’ or gently 
squeeze their shoulder when 
praising them.

 ¥ Gain their attention using their name 
whilst gently touching their arm.

 ¥ Play games that require physical 
touch like circle games (holding 
hands), rough and tumble or 
clapping games.

 ¥ Offer them positive touch throughout 
the day, for example, massage their 
back/shoulders, rub lotion into their 
hands or engage in a ‘thumb-war’ 
for fun!

 ¥ Hold the child in mind and make 
resources specifically for them.

 ¥ Pick a daisy or collect a shiny stone 
from the garden and offer it to them.

 ¥ Bring back a shell from the beach at 
the weekend as a gift for them.

 ¥ Value the ‘treasures’ that they give 
us for example, put that feather on 
display!

 ¥ Use tangible rewards with them 
alongside labelled praise.

 ¥ Follow their interests and plan 
activities that specifically cater for 
them.

 ¥ Plan to do things specifically for 
them.

 ¥ Ask them to help with tasks at 
several points during the day.

 ¥ When a child asks for help, respond 
sensitively, decide if their emotional 
tank needs refuelling and if it does, 
jump in to help!

 ¥ Mend that toy that they have asked 
us to fix.

 ¥ Sit next to a child to help them work 
through a problem or task.

 ¥ Occasionally set up their favourite 
toys, rather than always encouraging 
the child to get them out.

 ¥ Make a list of their favourite 
activities and weave these into our 
weekly planning.

http://www.tamsingrimmer.co.uk
http://www.facebook.com/earlyyears.consultancy.5
http://www.facebook.com/earlyyears.consultancy.5
https://twitter.com/tamsingrimmer
mailto:info@tamsingrimmer.co.uk
mailto:info@tamsingrimmer.co.uk
http://bit.ly/tamsinjune


Write for us for a chance to win £50
We’re always on the lookout for new authors to contribute insightful 
articles to our monthly magazine.

APRIL’S WINNER
S t a c e y  K e l l y

If you’ve got a topic you’d like to write 
about, why not send an article to us and be 
in with a chance of winning? Each month, 
we’ll be giving away £50 to our “Guest 
Author of the Month”. 

Here are the details:
 • Choose a topic that is relevant to early 

years childcare   
 • Submit an article of between 600-900 

words to marketing@parenta.com
 • If we choose to feature your article in our 

magazine, you’ll be eligible to win £50 
 • The winner will be picked based on 

having the highest number of views for 
their article during that month

This competition is open to both new and 
existing authors, for any articles submitted to 
feature in our Parenta magazine for 2018. The 
lucky winner will be notified via email and we’ll 
also include an announcement in the following 
month’s edition of the magazine.  

Got any questions or want to run a topic by us? 
For more details email
marketing@parenta.com

Stacey Kelly was the winner of our guest author 
competition in April. Here she is with her £50 

voucher. Congratulations Stacey! 
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www.jobs.parenta.com

Advertise your vacancy on our job board for FREE - get in touch for more info
contact@parenta.com

Childcare Apprentice Required:

Patchwork Montessori Nursery Maidenhead Berkshire SL6 1XA 

Little Roos Day Nursery Maidenhead Berkshire SL6 0QH 

Carolyn's Childcare Great Missenden Buckinghamshire HP16 0RZ 

Ducklings Childcare Huntingdon Cambridgeshire PE29 2HA  

The Wishing Tree Nursery Brighton East Sussex BN1 8NT 

Green Roots Emsworth Hampshire PO10 8JD

Blossom Day Nursery Basingstoke Hampshire RG24 9XA 

Tiny Tots Daycare Nursery Waltham Cross Hertforshire EN7 6DX 

Boys and Girls Nursery Rickmansworth Hertforshire WD3 4EG 

Well Place Day Nursery Tonbridge Kent TN11 8BH 

Monkey Puzzle Tatsfield Westerham Kent TN16 1JX  

Monkey Puzzle Edenbridge Edenbridge Kent TN8 5AN 

Cre8tive Play @ Sharen Jane’s Ltd Ashford Kent TN24 8ES 

Northover Fruit Tree Nursery Bromley Kent BR1 5JR 

Bronte Nursery Gravesend Kent DA11 0HU 

Dawn To Dusk Day Nursery Swanley Kent BR8 7TE

Bassingham Little Treasures Childminders Lincoln Lincolnshire LN5 9LN 

Parsons Green Fulham London SW6 3QA 

Oak Tree Day Nursery Brixton London SW2 4SB 

Marylebone Village Nursery Marylebone London W1U 3QY 

Honey’s Childminding Manor Park London E12 6HW

Docklands Day Nursery Leytonstone London E11 1BN

First Step Day Nursery Norwood London SE19 3PU

Hornsey Road Children’s Centre Holloway London N7 7EN

Mace Montessori North Finchley London N12 8TP

Beaumont House Day Nursery Twickenham Middlesex TW1 4AZ 

The Homestead Nursery Uxbridge Middlesex UB9 6LY 

Cygnets Childcare Redhill Surrey RH1 2QE 

Monkey Puzzle Weybridge Weybridge Surrey KT13 8QR 

Bluebells Day Nursery Horsham West Sussex RH13 8JE 

mailto:marketing%40parenta.com?subject=
mailto:marketing%40parenta.com?subject=
http://jobs.parenta.com/job/sl6-1xa-nursery-apprentice-required-patchwork-montessori-nursery/
http://jobs.parenta.com/job/sl6-0qh-nursery-apprentice-required-little-roos-day-nursery/
http://jobs.parenta.com/job/hp16-0rz-childminder-apprentice-required-x-1-carolyns-childcare/
http://jobs.parenta.com/job/pe29-2ha-level-3-nursery-apprentice-required-ducklings-childcare/ 
http://jobs.parenta.com/job/bn1-8na-nursery-apprentice-required-the-wishing-tree-nursery/
http://jobs.parenta.com/job/po18-9hs-nursery-apprentice-required-green-roots/
http://jobs.parenta.com/job/rg24-9xa-nursery-apprentice-required-blossom-day-nursery-2/
http://jobs.parenta.com/job/en7-6dx-nursery-apprentice-tiny-tots-daycare-nursery/
http://jobs.parenta.com/job/wd3-4eg-nursery-apprentice-required-boys-girls-nursery-rickmansworth/
http://jobs.parenta.com/job/tn11-8bh-nursery-apprentice-required-well-place-day-nursery/
http://jobs.parenta.com/job/nursery-apprentice-155/
http://jobs.parenta.com/job/tn8-5an-nursery-apprentice-required-monkey-puzzle-day-nursery-edenbridge/
http://jobs.parenta.com/job/tn24-8es-apprentice-required-cre8tive-play/
http://jobs.parenta.com/job/br1-5jr-nursery-apprentice-required-northover-fruit-tree-nursery/
http://jobs.parenta.com/job/da11-0hu-apprentice-required-bronte-nursery/
http://jobs.parenta.com/job/br8-7tenursery-apprentice-required-dawntodusk-4/
http://jobs.parenta.com/job/ln5-9ln-childminding-apprentice-required-bassingham-little-treasures-childminding/
http://jobs.parenta.com/job/nursery-apprentice-187/
http://jobs.parenta.com/job/nursery-apprentice-required-oak-tree-day-nursery-sw2-4sb/
http://jobs.parenta.com/job/w1u-3qy-nursery-apprentice-required-marylebone-village-nursery/
http://jobs.parenta.com/job/e12-6hw-childminders-apprentice-required-honeys-childminding/
http://jobs.parenta.com/job/e11-1bn-nursery-apprentice-required-docklands-day-nursery/
http://jobs.parenta.com/job/se19-3pu-nursery-apprentice-required-first-steps-day-nursery-ltd/
http://jobs.parenta.com/job/n7-7en-level-3-nursery-apprentice-required-hornsey-road-childrens-centre/
http://jobs.parenta.com/job/n12-8tp-apprentice-required-mace-montessori-school/
http://jobs.parenta.com/job/tw1-4az-nursery-apprentice-required-beaumont-house-day-nursery/
http://jobs.parenta.com/job/ub9-6ly-nursery-apprentice-the-homestead-nursery/
http://jobs.parenta.com/job/nursery-apprentice-required-cygnets-childcare-rh1-2qe/
http://jobs.parenta.com/job/kt13-8qr-nursery-apprentice-required-monkey-puzzle-weybridge/
http://jobs.parenta.com/job/bluebells-day-nursery-rh13-8je-apprentice-required-x-1/
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Empowering children 
with self-awareness

Stacey Kelly

Stacey Kelly is a former 
teacher, a parent to 2 
beautiful babies and the 
founder of Early Years Story 
Box, which is a subscription 
website providing children’s 
storybooks and early years 
resources. She is passionate 
about building children’s 
imagination, creativity and 
self-belief and about creating 
awareness of the impact 
that the Early Years have 
on a child’s future. Stacey 
loves her role as a writer, 
illustrator and public speaker 
and believes in the power of 
personal development. She is 
also on a mission to empower 
children to live a life full of 
happiness and fulfillment, 
which is why she launched 
the #ThankYouOaky Gratitude 
Movement. 

Sign up to Stacey’s Premium 
Membership here and use the 
code PARENTA20 to get 20% 
off or contact Stacey for an 
online demo. 

Website:
www.earlyyearsstorybox.com

Email: 
stacey@earlyyearsstorybox.com

Facebook: 
facebook.com/
earlyyearsstorybox

Twitter:
twitter.com/eystorybox

Instagram: 
instagram.com/
earlyyearsstorybox

LinkedIn: 
linkedin.com/in/stacey-kelly-
a84534b2/

Discovering your purpose
Everybody is different and 
each person has their own 
purpose. Self-awareness 
allows people to confidently 
discover their own place in 
the world and to walk along 
their own unique life path, 
rather than the path of the 
person that they think they 
are, or the person that they 
think they should be. Fully 
understanding what makes 
you tick and why supports 
you to live a life that is true 
to yourself, which then has 
the potential to bring you 
fulfilment and happiness. 

The most successful leaders 
in the world have 2 things in 
common: 

• They have an incredible 
imagination and can 
think of concepts that 
move the world forward 
in amazing ways. 

• They have self-
awareness, which 
allows them to accept 
their own strengths and 
weaknesses and live 
their life by consciously 
creating it, rather than 
reacting to external 
factors.

Failure is a part of success
So many people see 
weakness as failure, but 

what they do not realise is 
that people are imperfect by 
nature and failure is a part of 
success. We talk about some 
people being an ‘overnight 
success’, but all that this 
means is that we have seen 
their breakthrough moment. 
The reality is that they have 
probably had many years of 
ups and downs, failures and 
wins before this point. We 
weren’t put on this earth with 
all of the answers and it is 
the people who acknowledge 
this that give themselves 
the opportunity to learn and 
grow. Successful people play 
to their strengths, but they 
also identify their weaknesses 
so that they can 
improve and 
develop. By 
acknowledging 
and accepting 
weakness, it 
also gives 
them the 
confidence 
and tenacity to 
keep going after 
they have failed, 
rather than feeling 
that they have to get 
it right every time. By 
avoiding or denying 
our weaknesses, 
we are passing up 
on the opportunity 
to become the 
best versions 
of ourselves, 

because through every 
challenge comes growth. 

Seeing life through a clear 
lens 
Emotions also impact our 
lives in a big way. Many 
people avoid talking about 
them and often find it 
easier to point the finger 
at someone else rather 
than looking inwardly. 
By acknowledging and 
understanding our emotions 
we can then manage them 

and act consciously, 
rather than 
becoming 
emotionally 
reactive and 
disempowered. 
So many 

people live their lives held to 
ransom by the dramas that 
surround them and sadly 
feel like they don’t have 
choices. Self-awareness 
allows people to see their 
life through a clear lens, 
rather than through reaction 
and impulse. It also allows 
people to understand the role 
that they play in any given 
situation and the impact 
that they might have on 
others. This 
creates 

more balanced and respectful 
relationships, which again, in 
turn, contributes to happiness 
and success. 

The power of personal 
development 
Having always believed 
in the power of personal 
development and seeing the 
profound impact that self-
awareness has had on my 
own life, I have always put 
great emphasis on nurturing 
emotional well-being and 
looking inwardly. Throughout 
my teaching career, I always 
took the time to look beyond 
a child’s behaviour and to 
gain an understanding of why 
they did what they did. If a 
child was shouting out and 
being disruptive, rather than 
feeling frustrated, I would 
try to see their behaviour 
as a signpost to something 
deeper rooted. Nine 
times out of ten they were 
struggling with something 
and they would rather be 
the centre of attention for 
being funny, rather than be 
seen as the person that 
didn’t understand. 
Children 
learn through 

example. By 
being aware 

of my 

own thoughts and feelings 
in that situation and then 
managing them, rather than 
reacting to them, it allowed 
me to be in a position to 
provide a safe space for 

children to do the same. This 
allowed them to develop their 
own self-awareness and 
gave them the opportunity to 
grow and learn, rather than 
continue with the cycle of 
their own negative behaviour.

The power of stories
Becoming a mum was the 
most profound moment of 
my life and it was then that 
nurturing self-awareness 
became the heart of 
everything that I do. When 
my daughter was 4 months 
old, I got the idea to write 
and illustrate storybooks 
and then 3 years 
later ( in a moment 
of parenting 
chaos), I decided 
to put my 

teacher’s cap on and create 
some resources to keep her 
entertained in an afternoon. 
I quickly downloaded some 
of my illustrations from my 
books and made some fun 
activities. Not only did my 
little girl love them and learn 
so much, she also started 
talking about the characters I 
had used and referring back 
to the story I had taken them 
from. I asked her questions 
about the thoughts and 
feelings of the characters 
in different scenes of the 
book and then asked her 
how she would feel in the 
same situation. Before my 
eyes, a magical moment 
happened and I realised that 
I had found a fun way for my 
little girl to make sense of 
herself and the world around 
her. It was in this moment 
that my mission as a parent 
then became my mission in 
life and my business Early 
Years Story Box was born. By 
nurturing self-awareness and 
imagination in little learners, 
we give them the potential 
to build a foundation for 

happiness and success. 
This also gives them the 
opportunity to grow 
into the best version of 
themselves.

The gift of self-awareness
Giving children the opportunity to develop their self-awareness is 
the greatest gift we could give them because it is the foundation of 
happiness and success. 

Self-awareness is the ability to understand why you think, feel and act 
the way that you do. It’s also knowing and accepting your strengths and weaknesses and having the 
ability to judge the impact that you have on not only yourself, but on the people around you. 

I realised that I 
had found a fun 
way for my little 
girl to make sense 
of herself and the 
world around her

https://www.earlyyearsstorybox.com/
https://www.earlyyearsstorybox.com/
https://www.earlyyearsstorybox.com/gratitude/
https://www.earlyyearsstorybox.com/gratitude/
https://subscriptions.earlyyearsstorybox.com/membership-options/
https://www.earlyyearsstorybox.com/
mailto:stacey@earlyyearsstorybox.com
http://www.facebook.com/earlyyearsstorybox
http://www.facebook.com/earlyyearsstorybox
http://www.twitter.com/eystorybox
http://www.instagram.com/earlyyearsstorybox
http://www.instagram.com/earlyyearsstorybox
https://www.linkedin.com/in/stacey-kelly-a84534b2/
https://www.linkedin.com/in/stacey-kelly-a84534b2/
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Why not get involved with 
BNF Healthy Eating Week?

The British Nutrition Foundation’s (BNF) Healthy Eating Week 
will be taking place from 11th-15th June. During this week, the 
charity aims to encourage people to focus on healthy eating and 
drinking, physical activity, and healthy lifestyles.

The week consists of five main 
challenges:

 ¥ Have breakfast
 ¥ Eat 5-a-day
 ¥ Drink plenty
 ¥ Get active
 ¥ Make a change

Taking part in these challenges is 
a great way for settings and other 
organisations to show their commitment 
to supporting the health and wellbeing 
of children and employees. Last year’s 
Healthy Eating Week was the most 
successful yet, with over 9,681 nurseries 
and schools signing up, representing 4.2 
million pupils. 

How to get started:
 ¥ Register your setting for Healthy 

Eating Week at www.foodafactoflife.
org.uk

 ¥ Nominate someone who will be 
responsible for co-ordinating the 
week’s activities

 ¥ Gain support from catering staff and 
colleagues to take part

 ¥ Plan some key activities for the 
week which support the five main 
challenges ( listed above) 

 ¥ Spread the news – send a letter 
to parents/carers explaining what 
you’re doing and why; display a 
‘What we’re doing’ poster where 
everyone can see it

In the run-up to Healthy Eating Week, 
tweets will be sent from @Foodafactoflife 
giving handy advice and tips for schools 
and nurseries. On social media, you can 
share your stories and photos to show 
your setting is taking part using the 
hashtag #BNFHEW18.

Have a go at preparing a healthy 
breakfast smoothie. Show the 
children which ingredients make up 
the recipe. This is a good opportunity 
to ask questions such as “What’s this 
fruit called?”; “Have you tried it?”; 
“What does it taste like?” You could 
also ask the children what they had 
for breakfast and explain why it’s 
important to eat a healthy breakfast. 

HAVE BREAKFAST

Involve the children in a fruit tasting 
experience and bring along some 
unusual fruits (perhaps star or dragon 
fruit). Before you start, hold up what 
fruits you’re using and see how many 
the group can name. Ask children 
what their favourite fruit is and why. 
This is a great chance to discuss the 
importance of including a variety of 
fruit in your diet. 

EAT 5-A-DAY

Offer the children at least 6-8 
unsweetened drinks every day, such 
as milk or water. As a group, you 
could set your children a hydration 
goal to drink the equivalent of a bath 
full of drinks during Healthy Eating 
Week. This is around 80 litres! Draw a 
big bath chart to display in your room 
and give children a blue dot sticker 
each time they have a drink.

DRINK PLENTY

Under 5’s should be active for at 
least 3 hours a day, according to NHS 
guidelines. Walking, active play and 
ball games all count as being active. 
Set mini challenges throughout the 
week such as throwing a bean bag 
to a friend and back 3 times without 
dropping it, or bouncing a ball 3-5 
times without stopping. You could 
even consider starting each morning 
with a dance routine! 

GET ACTIVE

How you decide to make a healthy 
change in your setting is totally up to 
you. BNF suggest visiting the Start4Life 
information section on the NHS website 
for inspirational ideas or the Early Years 
Nutrition Partnership (EYNP) website. 
There are also lots of resources on 
eating well and leading an active 
lifestyle on BNF’s own website - 
www.nutrition.org.uk

MAKE A CHANGE

Once you’ve registered your setting, BNF will send you regular email updates with 
the latest news and links to free resources to support your week. These will be 
specifically tailored depending on whether you’re a nursery, school or other type of 
organisation. 

Here are just a few of the suggested activities to support each of the 5 challenges:
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During May and June, over 
5 million students in England 
will be taking their GCSE 
exams. Once they receive their 
results this summer, they’ll be 
considering what next steps 
to take for their careers. For 
some, this will mean starting 
an apprenticeship.

Apprenticeships remain a core part 
of the Government’s agenda, with a 
commitment to drive up apprenticeship 
starts to 3 million by the year 
2020. This demand for vocational 
qualifications is likely to increase 
in anticipation of post-Brexit skills 
shortages. 

It ’s also been over a year since the 
introduction of the Apprenticeship Levy, 
which required employers with an 
annual pay bill of £3 million or more 
to invest in apprenticeship training. 
Alarmingly, new data analysis by The 
Open University has found that £1.28 
billion of the £1.39 billion paid into the 
levy pot still hasn’t been accessed by 
UK employers.

Time is now running out to access 
this money – employers were given 
a 2-year window to ‘use or lose’ the 
levy pot, af ter which time the funds 
will be handed over to HMRC. If more 
employers don’t invest in work-based 
learning, over £1 billion will go to 
waste.

Along with the introduction of the 
Apprenticeship Levy, the rules around 
who can qualify to be an apprentice 
have changed too. Previously, funding 

ground up, whilst supporting the day-
to-day running of your business. For 
employers with a pay bill of less than 
£3 million, the Government covers 
90% of the apprentice’s training costs. 
If your apprentice is 16-18 years old, 
the Government provides grants which 
cover 100% of the training costs.

Upskilling your workforce
With no age funding restrictions 
in place, school-leavers aren’t the 
only ones to benefit. Companies 
can put their existing staf f onto an 
apprenticeship and offer progression 
routes which are comparable to a 

Bachelor’s degree or beyond. Happily, 
the number of people taking up higher 
and advanced level apprenticeships 
has climbed steadily from 37% in 2011-
12 to 47% in the last academic year.

Tailored to your business needs
For many childcare businesses, it can 
be hard to recruit the right person to fill 
a vacancy. Hiring an apprentice enables 
businesses to train staff in the specific 
skills required for their workplace. You’ll 
be able to mould your apprentice from 
the beginning, as well as have input 
into their learning so that this feeds into 
key business objectives.

Is now the 
right time 
to hire an 
apprentice?

Did you know?
We have a team who specialise in helping you find your ideal childcare or 

business administration apprentice, at no cost to you.
All we ask is that we provide the training. 

Contact our recruitment team now on contact@parenta.com or call 0800 002 9242 and press option 3.

wasn’t available for those over the age 
of 24 and only half of 19 to 24-year-olds 
could access it. The funding restrictions 
have now been relaxed, meaning 
employers can upskill their existing, 
older staff members who weren’t 
previously eligible for funded training. 

What are the benefits of 
apprenticeships for my 
business?

Cost-effective training
Apprenticeships are a cost-ef fective 
way to train an employee from the 

See a boost in productivity
There’s lots of evidence to suggest that 
apprentices can boost the productivity 
of your business. A study carried out for 
the Centre for Economics and Business 
Research (Cebr) found that each 
apprentice enables a productivity gain 
of more than £10,000 per year for their 
employer. In addition to this, companies 
with an established apprenticeship 
programme reported that productivity in 
the workplace had improved by a huge 
76%. 

What else must I consider?

Funding rules state that, as an employer, 
you must provide “off-the-job” training 
to your apprentice. The focus of this 
training is to teach new skills, rather 
than assessing existing ones, and 
must equate to at least 20% of the 
apprentice’s contracted working hours. 

Additionally, whilst there’s funding help 
to cover training costs, you must ensure 
you pay the National Minimum Wage 
for apprentices for first 12 months of 
the course. After this point, the National 
Minimum Wage for the learner’s age 
group will apply.

If you were to take on a school leaver or 
a 19 to 24-year-old who is also a care 
leaver or on a local authority Education, 
Health and Care Plan, there’s an 
additional £1000 grant available.

How do I choose the right 
training provider?

It’s important to spend time 
researching which training 
provider will best meet 
your needs. Check their 
completion rates and see 
how they compare with 
national averages. For 
example, Parenta’s 
year to date overall 
completion rate 
for childcare 
apprenticeships 
is 76%. How does 
this compare to 
elsewhere? The 
national completion 
rate for apprenticeships 
is 66.2% and for childcare 
apprenticeships specifically, 
67.9%. 

As a childcare business, it’s important 
to choose a training provider who has 
specific knowledge and experience 
of the early years sector. Finding a 
company who understands the unique 
challenges of working in a childcare 
means they’ll be better placed to 
deliver a high-quality apprenticeship 
compared to a training provider without 
this specialism.

You should also check how the training 
will be tailored to meet the specific 
needs of the learner. For example, 
Parenta’s team of assessors all have 
a wealth of experience working 
in childcare. They provide tailored 
support for learners’ needs on a 1-2-1 
basis and are available to contact 
throughout the apprentice’s course by 
phone or email. 

What’s the verdict?

Whilst the focus is on driving up 
apprenticeship starts, now’s the perfect 
time for both non-levy and levy-paying 
employers to take advantage of the 
funding available for apprenticeship 
training.  

Apprenticeships aren’t just beneficial 
for school leavers, they’re also a 
great way for employers to upskill the 
existing workforce and plan for skills 
gaps in the future. They’re a valuable 
commodity for your business, offering 
both a cost-effective method of training 
staff and a sure-fire way to boost 
overall productivity.  

https://www.fenews.co.uk/press-releases/16744-1-28-billion-sitting-unused-in-apprenticeship-accounts
https://www.fenews.co.uk/press-releases/16744-1-28-billion-sitting-unused-in-apprenticeship-accounts
http://www.bbc.co.uk/news/business-42977824
http://www.bbc.co.uk/news/business-42977824
mailto:contact%40parenta.com?subject=
https://cebr.com/reports/uk-to-gain-18bn-from-apprenticeships/
https://cebr.com/reports/uk-to-gain-18bn-from-apprenticeships/
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• 

Software
NURSERY MANAGEMENT SOFTWARE

• Save hours by reducing your planning time by 50%

• Speedy invoicing to all your parents in minutes

• Instant view of all your financial reports

• Manage payments and track debt

FOOTSTEPS

• Our online EYFS curriculum enabling you to easily      

    identify each child’s development pathway

DAYSHARE

• Online diary software helping you share all   

   activities with parents

Training
•  Level 2 Childcare

•  Level 3 Early Years Educator Diploma

•  Level 5 Childcare Leadership Qualification

•  Business Admin Level 2 and Level 3

•  Advanced Qualifications in Team Leading and      

    Management

Recruitment
We can help with recruitment of

16- to 18-year-old apprentices at your setting:

• We’ll advertise the role for you for free

• Sort out and shortlist CVs

• Help you find a candidate that matches your requirements

Parenta Products

parenta.com

0800 002 9242 
contact@parenta.com 

www.parenta.com

Parenta, 2-8 London Road, Rocky Hill, Maidstone, Kent, ME16 8PZ
Reg No 05249690

Contact a member of our friendly 
team for more information.

PARENT PORTAL APP

• Bringing parents closer to their child’s day at your   

   nursery by providing a timeline of their progress

• Download our Parent Portal App on Android or IOS
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