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The terrific twos
If we can learn to understand what is going on behind the experience of being a two-year-old, things can (hopefully!)
make for an easier and more peaceful time.
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hello

welcome to our family
Hello and welcome to the September edition of the Parenta magazine!
It’s that time of year again… (how can it be September already?!) The time when we are preparing for the new
academic year, sprucing up the rooms within our settings and getting ready for the children to return from their
summer holidays; rearranging furniture, clearing out cupboards, and even finding new ways to decorate the
environment. Too often, though, in our zealousness for creating “the perfect room”, there is a tendency to overdo
and overdecorate, especially when it comes to the classroom walls. Turn to page 14 for Sandra Duncan’s expert
advice as she sheds some light on why this happens so often, helps us discover the signs of over-decorated
walls and teaches us why “less is more”!
Over the last two editions of Parenta magazine, we have taken a deep dive into ways in which you can help your colleagues, staff and
young people with issues regarding peer-on-peer abuse, and safeguarding disclosures. We continue this month and look at what to do if
someone discloses a safeguarding issue, some of the ‘dos’ and ‘don’ts’ in these situations, and what happens afterwards.
As you have come to expect from Parenta magazine, we have a packed edition for you this month. Joanna Grace begins a new series
to help us with the “terrific” twos, Chloe Webster goes “back to basics”, Frances Turnbull looks at the benefits of music on mental health,
Gina Bale gives us some great insight into kinaesthetic learners, Mona Sakr looks at leadership when new staff arrive, and Kathryn
Peckham continues to explore how we can help children connect with and manage their emotions.
Everything you read in the magazine is written to help with the efficient running of your setting, and to promote the health, happiness and
well-being of the children in your care.
Please feel free to share the magazine with friends, parents and colleagues.
Allan
PS: For those of you who are attending the Childcare and Education Expo on 23rd and 24th September in Coventry, please do
come and visit us on stand B8 – it will be so good to meet you and be able to discuss in person any constraints you may have
and how we can help you with our software and training solutions – see you there!
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Childcare news
and views
Millions of parents could miss out
on ‘lifeline’ support
Charity Action for Children has
raised concern about a potential
growing crisis, after a third of lowerincome families across England
said they found it hard to access
child development and parenting
support for under-fives, despite the
government’s levelling up promises.
Parents on low incomes were 40%
more likely to have problems getting
early years support, a new report
found - amid warnings a huge
attainment gap between the rich and
poor will only get worse. The charity
is calling on the next Prime Minister
to ensure every family has access to
early years support, a key part of the
government’s levelling up agenda.
Rossanna Trudgian, head of
campaigns and public affairs at
Action for Children, said: “Every child
deserves a chance at having the best
start in life, that’s why we’re worried
that disadvantaged children are being
denied access to the services that
allow them to catch up and level up for
when they start school.
“We know from our own frontline
services that helping families as
early as possible is more effective
in the long-run so investing in high
quality child support and parenting
programmes in every community
should be a core part of the ‘levellingup’ agenda.”
More than four out of 10 parents
unable to access support said it
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impacted their mental health, leaving
them feeling isolated and lonely.
A Government spokesperson said: “We
have made an additional £3.7 billion
available to councils this year alone
to help them deliver key services and
support families.
“We’re also backing families with
better and earlier access to services
that keep them safe and healthy
by investing millions in expanding
a network of Family Hubs all over
England and with the Supporting
Families programme, which is helping
to keep up to 300,000 families together
safely and provide loving homes for
children. We have also set out plans
to tackle the choice and availability of
childcare.”
Purnima Tanuku, Chief Executive
of NDNA, said: “We cannot overemphasise the crucial importance
of a child’s first five years on the rest
of their life. This is a time when their
foundations for learning are laid.
“Missing this opportunity to support

children’s early learning and
development can result in paying
many thousands more to support
them in their later schooling and
working life.
“Also supporting those who look after
and educate our youngest children,
including their parents and early years
practitioners, is vital. But providers are
struggling from chronic government
underfunding and many nurseries
are having to close for good as costs
continue to rise above funding rates
and fees to parents. Our nursery
closures research repeatedly shows
that providers in areas of deprivation
are struggling the most and this is
where children have the most to gain
from their sessions.
“Making sure all children have access
to high quality early education
and care should be a priority for
government: it must be a right and not
a luxury.
The story, as reported by the Mirror,
can be read here.

New Making Recruitment Safer
campaign launched by DBS
The Disclosure and Barring Service
(DBS) has launched the latest stage
of the ‘Making Recruitment Safer’
campaign, aimed at the early years
and education sector. It highlights
the range of free advice and training
available to organisations of all sizes.
Advice and training ranges from
covering DBS checks and eligibility,
to the legal duty to make a barring
referral, and how to make a referral.
The ‘Making Recruitment Safer’
campaign initially launched in June
2022 and has previously targeted
charity and faith sectors.
Eric Robinson, CEO of DBS, said:
DBS performs a vital role in helping
to protect children, young people,
and vulnerable adults by supporting
employers to make safer recruitment
decisions. We are pleased to launch
our new campaign with the early years
and education sector to highlight the
free training and advice we can provide
to organisations through our Regional
Outreach service.
This service provides organisations
with a single point of contact for all
DBS-related queries and questions,
as well as the opportunity to access
tailored, DBS training for their staff
and volunteers. The team also
collates feedback to ensure future
improvements can be made to DBS
services and processes.
The full story can be found on the
Government’s website here.
Daycare providers on the
compulsory Childcare Register:
Ofsted requirements
Ofsted has released new guidance for
settings on the compulsory Childcare
Register. It lists all of the “musts” that
settings follow in order for them to be
compliant. The guidance explains the
requirements that will be inspected,
and that they must be continuously met

in order to remain compliant.
This will be particularly useful not only
for new settings, or settings yet to have
their first inspection, but all settings
which must be continuously meeting
these ongoing requirements. It should
be used in conjunction with the Early
Years Inspection Handbook, which
includes the Ofsted grade descriptors.

•
•
•
•
•

premises - working elsewhere
dealing with complaints
keeping records and providing
information
giving parents information
giving Ofsted information
add another premises

The guidance in full can be read on the
Government’s website here.

Topics in the new guidance include:
• child welfare
• safeguarding
• checking suitability
• premises and equipment
• food and drink
• organising your childcare
• providers of childcare on domestic
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A round-up of some news stories that
have caught our eye over the month

Children soak feet in trays of
cold water at nursery to stay
cool

Children 1st opens new nursery
in Derby with its own crazy golf
course

Tops Day Nurseries pledges to
plant thousands of trees to tackle
climate crisis

Nurseries up and down the country have
been pulling out all the stops to keep
children cool in the hot weather.

Children 1st Day Nursery opened its latest
nursery in Oakwood creating 20 new job
opportunities in the local area and space
for 167 children.

Tops Day Nurseries with over 30
nurseries across the south and southwest
is committed to helping with the climate
crisis.

Click here to send in
your stories to
hello@parenta.com
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Source and image credits to:
Day Nurseries, Nursery World, BBC

Donations sought for nursery
and homes burned down by
‘heartbreaking’ heatwave fire

New training programme will
boost number of Level 3 SENCos
in nurseries

Young fathers seek more time
with children, says study

Donations are urgently needed to help
a nursery and families who lost their
homes in Milton Keynes as recordbreaking temperatures in the UK caused
a fence to catch fire.

A new training course is being offered
to 5,000 early years practitioners to help
“address the impact” of the pandemic for
children with special educational needs
and disabilities.

Fathers want to play a more active role in
family life, but need more support from
employers and policymakers, according
to new research.

Local authorities with declining
childcare places will be ‘hit
hardest’ by proposed funding
changes

Hull volunteers take sensory
equipment to help orphans
evacuated from Ukraine

Proposed changes to early years
funding in England are likely to hit local
authorities already struggling with
declining childcare places.

After a fundraising effort, volunteers have
now installed a special sensory room
with soft flooring and lighting.
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Write for us!
We’re always on the lookout
for new authors to contribute
insightful articles for our
monthly magazine.
If you’ve got a topic you’d like to write about,
why not send an article to us and be in with a
chance of winning? Each month, we’ll be giving
away Amazon vouchers to our “Guest Author of
the Month”. You can find all the details here:
https://www.parenta.com/sponsored-content/

Congratulations
to our guest author competition winner, Mona Sakr!
Congratulations to Mona Sakr, our guest author of
the month! Her article “What does leadership look
like when… others think they know best?” explores
how to flip the narrative situations and support
even the most resistant members of staff.
Well done Mona!
A massive thank you to all of our guest authors for
writing for us. You can find all of the past articles
from our guest authors on our website:
www.parenta.com/parentablog/guest-authors
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What to do in the event
of a safeguarding
disclosure
Over the last two magazines, we have
been looking at how to help your staff
and young people with issues regarding
peer-on-peer abuse, and safeguarding
disclosures. In this issue, we will look
at what to do if someone discloses a
safeguarding issue, some of the ‘dos’
and ‘don’ts’ in these situations, and what
happens afterwards.

What does a disclosure
look and sound like?
It is very unlikely (although not impossible),
that someone who has been suffering
from some form of abuse or neglect,
will walk up to you, arrange a meeting
and then tell you directly what has been
happening. As we learned in the last
issues, many victims feel that they are
somehow responsible for the abuse
they have been suffering and often feel
guilty despite it not being their fault.
Younger children may not have the words
or understanding to explain what is
happening, and older young people may
feel ashamed or that they are to blame.
Many, never disclose anything to anyone,
ever!
Whilst a direct disclosure may be rare,
what is more likely is that the victim may
intimate or try to mask the disclosure in an
indirect way. This can often take the form
of:
1. Ambiguous verbal statements - such
as “I don’t like staying over there
because my uncle snores” or “I’m
going on a special family holiday for
the summer but I don’t really want to
go for so long.”
2. Communication through behaviour
– this is a classic way that children
show that their needs are not being
met or that there is something wrong.
It can take many forms which can be

3.

confusing to decipher, such as overly
friendly behaviour, overtly sexual
behaviour, withdrawn behaviour, or
large changes in behaviour.
Communicate through non-verbal
means – an example of this might
be a child who draws only in one
dark colour, or is always drawing the
same image or who re-enacts things
through play with dolls/puppets etc.

So, the real issue here is for your staff to be
well trained in how to spot these ways of
communicating, ask appropriate questions
to try to ascertain if there is a concern, and
making sure they take any concerns to
the Designated Safeguarding Lead (DSL) if
there are.
Not all things that children and young
people say and do mean that there is a
safeguarding concern, but it is better to be
safe than sorry and to check rather than
not. For example, a teenager may well not
be looking forward to a 3 week ‘family’
holiday abroad, and it may be an innocent
remark based on them not wanting to be
away from all their friends in England; on
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the other hand, they may be trying to warn
you that they are worried that they are
being taken abroad for FGM surgery in a
country where it is allowed and promoted,
which is a criminal offence in the UK.

What NOT to do
If someone starts to disclose something,
then there are a few hard and fast rules
that you must not do:
• Do NOT promise to keep anything
secret – if there is a safeguarding
concern, you have a duty to pass it
on to the DSL and/or police/other
agencies
• Do NOT ask closed or leading
questions which could result in any
evidence being inadmissible in any
subsequent court case. Examples of
leading questions are things like “who
hit you?” or “did your uncle do this
to you?” They are leading questions
because there is a presumption on
the part of the questioner as to what
happened. A non-leading question
would be “how did that happen?”

•

•

•

•

or “can you tell me how you got that
bruise?”
Do NOT immediately start to write
things down in front of the child/
young person – this would be very
clinical and very disconcerting for
them. You need to give them your full
attention and support
Do NOT promise things that you
cannot know – you cannot say that
someone will be brought to justice
or that they will end up in prison, for
example. This is something you could
not know and would depend on many
other factors
Do NOT try to talk to the alleged
abuser or investigate anything
yourself. This is not your remit. Your
DSL will know what to do following a
disclosure and will contact any other
agencies that are necessary such as
children services, hospitals or police
Do NOT relay details to other people
whether in your organisation or not,
other than the DSL. If other people
need to know, it is the DSL’s job to
inform any relevant parties but there
are confidentiality issues surrounding
disclosures that need to be upheld

The right things to do if
someone discloses abuse/
neglect
If someone makes a disclosure whether
directly or indirectly:
• Listen fully, be supportive, take them
seriously and offer your full attention
• Let the child/young person lead the
conversation
• Reassure them that it is not their fault
• Ask open questions, not closed or
leading questions
• Reflect back what they’re saying – this
is important as it gives them a chance
to clarify if you have misunderstood
something, and for you to remember
what has been said
• Be honest that you can’t keep it
confidential
• Be clear about what you’ll do next
and how you can support the child/
young person (e.g. “I will speak to the
DSL (use their name)”, or “I’ll pass this
on to people who can help”
• Tell the DSL in person, or in writing in a
timely manner
• As soon as practical, record the
conversation either on a safeguarding
log, or on paper in a factual way.
Use the young person’s own words

•

as much as possible and avoid
conjecture and personal thoughts or
assumptions
Take immediate action if someone is
in immediate danger such as calling
999

What does a good
safeguarding report
look like?
A good safeguarding report can be typed
directly into a specialist safeguarding
software such as MyConcern, or it can be
made verbally and in writing to the DSL,
typed or hand-written.
To be a good report, it should:
• Be made immediately after the
disclosure or incident
• Include the date and time
• Say who was there, and where it
happened
• Describe what happened in as much
detail as possible
• Be fact based, with no personal
interpretation
• Include the child’s words, where
possible

Think: Who? What?
When? Where?
It is the DLS’s job to decide what happens
next, which might include different
agencies such as the police or children’s
services. This can usually include offering

them or their family additional help,
ensuring the child/young person is in a
safe place/situation, or in extreme cases,
following through with a prosecution.
If you have been affected by abuse,
then help is available on any of the
websites listed below or by calling the
police on 121 or in an emergency, on
999.

Further sources of
information and advice:
https://napac.org.uk/
MeToomvmt.org/
www.childline.org.uk/
anti-bullyingalliance.org.uk/
www.citizensadvice.org.uk/family/
children-and-young-people/protectingchildren/
www.youngminds.org.uk/young-person/
coping-with-life/bullying/
safeline.org.uk/
www.mind.org.uk/information-support/
guides-to-support-and-services/abuse/
www.womensaid.org.uk/informationsupport/
www.nationalbullyinghelpline.co.uk/
cyberbullying.html
www.childrenssociety.
org.uk/information/young-people
rapecrisis.org.uk/
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Top tips for the
terrific twos Tip one: the terrific twos
My second son recently turned two. Friends have commented that my first son skipped the terrible twos. They presume my professional
skill set will get us through them again. I don’t fancy my chances. This series of articles presents ten tips for negotiating this time with
small ones. Know that with every strike of the keys I remind myself that advice is easy to give and hard to follow. I will be attempting to
practice what I preach this coming year: wish me luck!
Have you heard the term ‘nominal
determinism’? It is the idea that people live
up to their names. What about people who
say you have to call good things into your
life? Or people who recite mantras in the
morning?
We know that the words we say construct
the social world around us. Basically if
you say “the terrible twos,” it’s like making
a request! And in using that phrase you
pre-answer questions that deserve better
exploring.
Why are they shouting? – Because they are
two.

Why did they push their friend? – Because
they are two.
In that phrase you remove your own
willingness to reason, and jump straight
to an assumption – the assumption being
that the WHY behind their behaviour is:
because they are two. Ironically you do this
at the same time as requesting that said
two-year-old become more reasonable.
Recent examples of conversations like
this with my own son focus on why we
cannot eat our cake and then the cake
on everyone else’s plates, because it will
make them sad!
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In the coming articles we are going to be
exploring a few of those whys. Actually
when we understand what is going on
behind the experience of being a twoyear-old, some quite simple adjustments
to the way we, as grown-ups, do things,
can make for a more peaceful year (at
least so I hope!)
But for now you might be thinking: it’s all
very well to not say they’re terrible, but
really, terrific? That’s pushing it a bit too far
the other way isn’t it?

Joanna Grace
Joanna Grace is an international
Sensory Engagement and Inclusion
Specialist, trainer, author, TEDx speaker
and founder of The Sensory Projects.
Consistently rated as “outstanding” by
Ofsted, Joanna has taught in
mainstream and special school settings,
connecting with pupils of all ages and
abilities. To inform her work, Joanna
draws on her own experience from her
private and professional life as well as
taking in all the information she can
from the research archives. Joanna’s
private life includes family members
with disabilities and neurodiverse
conditions and time spent as a
registered foster carer for children with
profound disabilities.

Actually some pretty terrific things go on
when you are two. Top of my list would
be you have more connections in your
brain than you will have at any other
time in your life. Your brain, aged two, is
a criss-cross mesh of neural pathways,
everything’s connected to everything in
one big electrifying blur. This means that
the world shines to you, it rings out to you,
it is bright, and smelly, and loud, and feels
so interesting to touch.
If you watch a two-year old you can see
the effect of this incredible network of

neurons as they study the smallest pebble,
or follow a bug across the path (my son’s
new word is “beetle” pronounced “bee
cull”). To them, the world is spotlighted
and in high definition, and singing out with
perfect pitch.
Of course this criss-crossing network in
other situations is a source of overwhelm,
and we will get to that in these articles, but
the magic of it is not to be overlooked. It
truly is terrific to be two!

Joanna has published four practitioner
books: “Multiple Multisensory Rooms:
Myth Busting the Magic”, “Sensory
Stories for Children and Teens”,
“Sensory-Being for Sensory Beings”
and “Sharing Sensory Stories and
Conversations with People with
Dementia”. and three inclusive sensory
story children’s books: “Spike and
Mole”, “Voyage to Arghan” and “Ernest
and I”. There is new book coming out
soon called ”The Subtle Spectrum” and
her son has recently become the UK’s
youngest published author with his
book, “My Mummy is Autistic” which
was foreworded by Chris Packham.
Joanna followed with her own book
“The Subtle Spectrum” which explores
the landscape of post diagnosis adult
identified autism.
Joanna is a big fan of social media and
is always happy to connect with people
via Facebook, Twitter and LinkedIn.
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View from the walls:
curate don’t decorate
It’s about that time again - a time when
educators think about sprucing up their
classrooms, moving and changing the
furniture around, creating new bulletin
boards, cleaning out drawers and closets,
and even throwing away some stuff in
the dumpster. We begin finding new
ways to decorate the environment and
maybe searching for some clever ideas
on Pinterest to fix up the space. Too often,
though, in our zealousness for creating
just the perfect environment, there is a
tendency to overdo and overdecorate,
especially when it comes to the classroom
walls. Read on to discover the signs of
over-decorated walls and why less is
more.

Are your classroom
walls overdecorated?
Think about your classroom walls for just a
moment. Other than paint or wall covering,
what is on them? Most likely, there is
the traditional array of commercially
purchased laminated posters, children’s
artwork as well as a calendar, weather,
and all sorts of wall charts that supposedly
help children learn about the alphabet,
colours, shapes, and numbers. Although
posting all this stuff on the classroom
walls is well-intended by teachers, there
is research that proves heavily decorated
classrooms disrupt young children’s
attention, learning, and focus. There is also
evidence, on the other hand, saying that
sterile and blank walls are not the answer
for optimized learning environments
Nobody - including adults or children want to spend a good majority of their
day in an institutional-type and hospitallike environment. So, what’s the answer?
Perhaps the answer lies somewhere
between sterile and overstimulating.
Perhaps the answer is to forget about the
idea of decorating your classroom and
embrace the idea of becoming the curator
of your environment.

“We are not decorating learning spaces.
We are designing them to amplify
learning.”
- Robert Dillion

Be a curator - not a
decorator
We need to stop thinking of ourselves as
teachers who simply decorate classrooms.
Rather, we must begin assuming a
more important role similar to curators
of art galleries or museums. Museum
curators are responsible for the design
and arrangement of displays and exhibits
and, in essence, are the guardians of
the museum’s walls and the work of the
artists. Just as museum curators carefully
consider where each piece of artwork or
object is placed on the wall, so should
teachers curate their classroom walls with
intentionality and purpose. Be a curator
and not a decorator.

Strategies for
curating classroom
walls
The easiest strategy for curating classroom
walls is to break the traditional aesthetic
code and overcome the compulsion of
most early childhood teachers, which is
the need to put everything but the kitchen
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sink on wall’s surfaces. Answer the
questions in the table below to see if your
walls are curated (or not).
If you answered “yes” to all six questions,
you are well on your way to being
a curator of classroom walls. If you
answered “no” to any of the questions,
there is work to do. Try some of these next
design strategies.

All young children love to play with the
familiar animals from the farmyard.
Attach a wooden barn to the wall. Add a
few farm animals from the block corner
and perhaps a book about life on the
farm and you have made a perfect
vertical learning space.

1. Most of the wall displays are child-made and have not
been purchased or made by the teacher.

Yes

No

2. The children’s artwork has been framed or matted prior
Yes
to hanging on the classroom wall.

No

3. There is plenty of white space (empty walls) between
wall displays and children’s artwork.

Yes

No

4. There are only intentional objects on walls and no
decorative displays (i.e. seasons, holiday).

Yes

No

5. The wall displays are current and relate to children’s
work and interests.

Yes

No

6. There are no commercialised posters hanging on the
classroom walls that are being used for teaching concepts Yes
such as shapes or colours.

No

BE A CURATOR
Design strategies for
classroom walls
Honour children’s work. Curators
honour and cherish the work of artists.
Honour children’s work by framing and/
or matting their art.
Find inexpensive frames at a garage
sale, recycle shop, or ask parents for
frame donations. Although it doesn’t
matter what size, shape, or the material
(i.e. wood, metal), it might help to spray
paint the found frames all one colour for
visual aesthetics when they are hung on
the wall.
Less is more. Children have not gained
the skill of “filtering out” so overdecorated
walls are overwhelming to the young
brain. Children just do not know where
their eyes should land, which sometimes
results in negative behaviours. Decide
on what percentage of the wall space
should be covered with stuff and then
stick to it. Instead of continuing to expand
the amount of stuff on the walls, make
it a self-imposed rule to take down
something every time something new
is added to the wall. And don’t forget
that plenty of white space between wall
displays is best.

For more information on vertical
learning spaces, go to Community
Playthings at https://www.
communityplaythings.com/resources/
articles/2019/Vertical-Learning-withClassroom-Walls

Clear the palette. If the walls are
cluttered with all types of random stuff,
it’s time to clear the palette, which means
taking everything off the walls and before
replacing, ask yourself:
- Is it child-made?
- Does it reflect current happenings in the
room?
- Is it framed?
If the answer is “no” to any of these
questions, consider the trash basket
for useless stuff and/or make it worthy
enough to display by matting or framing
the children’s artwork.
Close the early childhood catalogue.
Young children’s environments should
reflect those who live within the space
and not look like it came from the pages
of a catalogue. Reduce laminated and
commercially purchased posters. This
is important to do because laminated
posters produce a glare under the harsh
fluorescent lights, which some children
(especially those with sensory disorders)
find intolerable. Another idea is to give
children ownership in the classroom
by providing opportunities for them to
contribute to the décor. For example,
have children make an alphabet chart by
forming letters of the alphabet using thin
and flexible sticks and florist tape.

Conclusion
It’s been said that no one thinks their classroom is overdecorated. If this is true, we have
a big problem because without even being aware of it, teachers are unintentionally using
valuable wall space for insignificant materials. Teaching concepts from commercial posters
that are posted on the wall (for months and months on end), for example, is an ineffective
pedagogy because we all know children learn from hands-on and three-dimensional
experiences. What good, then, is a single dimension poster? You would be better off if
all the “learning” posters were removed from the wall and, in their place, create vertical
learning spaces. Please see the images around the article of some ideas to get you
started.

Sandra Duncan
Sandra works to assure the miracle
and magic of childhood through indoor
and outdoor play space environments
that are intentionally designed to
connect young children to their early
learning environments, communities,
and neighbourhoods. Dr. Duncan is an
international consultant, author of seven
books focused on the environmental
design of early childhood places,
designer of two furniture collections
called Sense of Place and Sense of
Place for Wee Ones, and Adjunct
Professor at Nova Southeastern
University. Sandra has designed and
taught university courses on built early
learning environments, collaborating
with architects, interior designers,
and educators to create extraordinary
places and possibilities for children and
students of all ages. Books and articles
include:
1.
2.
3.

4.
5.
6.

7.
For toddlers and twos, attach PVC piping to the wall with metal clamps and provide
soft balls for children to drop into the holes and predict where they will emerge.

Inspiring Spaces for Young Children
Rating Observation Scale for
Inspiring Spaces
Rethinking the Classroom
Landscape: Creating Environments
that Connect Young Children,
Families, and Communities
Through A Child’s Eyes: How
Classroom Design Inspires Learning
and Wonder
Bringing the Outside In: Ideas for
Creating Nature-Based Classroom
Experiences for Young Children
The Honeycomb Hypothesis: How
Infants, Toddlers, and Two Year Olds
Learn Through Nature Play (Available
Spring, 2022)
Designing Inspiring Environments
for Infants, Toddlers, and Two Year
Olds: Lessons from Nature (Available
2023)
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What does leadership
look like… when you
have new staff?

With an early years workforce crisis hitting
the sector hard, it has never been more
important to get recruitment and retention
right. For new staff, first impressions
matter. When new staff join, there is a
window of time when they can either buy
into an organisation’s vision and start
to imagine a future for themselves in
that setting, or they can rapidly become
disillusioned and start to look for ways to
jump off the ship. This window of time is
known by leaders as ‘on-boarding’ and
the essential question is: how can we
support new staff to get on board and
stay on board in this window of time?
This article looks at two fundamental
components to winning new staff over:
• Designing an inspiring induction
• Walking the walk: modelling a positive
organisational culture

Designing an inspiring
induction
A formal induction is a key aspect of the
on-boarding process. Induction is an
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opportunity to share not just information
about how an organisation works and
what a particular role involves, but a
chance to build commitment to the ‘why’
of the organisation – its values and vision.
Having a deeper understanding of what
an organisation is all about helps new staff
to develop a sense of commitment to their
work, which can keep them going, even
when it gets tough.
At the London Early Years Foundation
(LEYF), CEO June O’Sullivan, takes induction
extremely seriously:
“At LEYF, every single person joining
the organisation completes the same
induction process, which is all about
LEYF’s social purpose: how we make the
world a better place one child at a time. It
doesn’t matter whether you’ll be working
in the kitchens or managing a nursery,
you complete this induction. By the time
you finish, you’ll have a good idea of how
whatever role you’re taking on contributes
to the broader social purpose of LEYF.
That’s important if we want employees

who really do understand the value of
the work they do and why it matters for
everyone and our future world.”
As leaders, it helps to think about the
induction as a chance to build commitment
across the organisation to values and
vision. It might require two days instead
of one to enable new staff to understand
something deeper about the work they are
embarking on, but this is time well spent if
it can build up their resilience to cope with
more challenging times ahead.

Walking the walk:
modelling a positive
organisational culture
We all know that culture is important, that
‘culture eats strategy for breakfast’. We
know that culture matters for how much
people enjoy their work as well as how
good they can be at it. When it comes
to retention in particular, culture is at the
centre of individuals’ decisions about
whether to stay or go. But getting a handle

on exactly what culture is and how to
effectively lead it, is notoriously difficult.
The work of organisational psychologist,
Edgar Schein, has been helpful in
supporting leaders to understand what
he calls the ‘embedding mechanisms’
of organisational culture. Embedding
mechanisms are the actions leaders
take to generate and sustain a particular
organisational culture. Broadly they can
be grouped into two types of action: the
saying and the doing.
Leaders can say things that express the
organisational culture they are aiming
for. For example, when addressing
the organisation through an email
communication, a leader might say “we
pride ourselves on being a kind place to
work”. Alternatively, leaders can do things
which show the organisational culture in
action. For example, a leader might show
kindness through:
• Giving flowers to an employee that
they know is struggling through a time
of personal loss or struggle
• The gentle tone of voice they use
• Remembering small details about
children, families or staff
While leaders need both – saying and
doing - when it comes to setting the
organisational culture, research and
experience suggest that it is what leaders
do that matters most. A leader can say
something about organisational culture
until they are blue in the face, but unless
they and others walk the walk, new staff
will not trust these words. Whether they
know it or not, when new staff come
into an organisation, they will be looking
around with acute interest at every
interaction to understand more about
the culture they’ve stepped into. How are
children greeted as they enter the setting?
What do staff say about parents once the
parents have left? How do staff treat each
other when they’re on lunch break? Does
the team meeting start on time, and when

it does, what’s the tone of the person
running it? Clues about culture exist in
every single interaction.
Of course, leaders cannot have control
over every single one of these interactions,
but others will take inspiration from the
way that they behave. Nursery managers,
deputy managers and room leaders need
to lead by example, modelling the positive
behaviours that they want others to see.
Mel, a baby room leader in the South of
England, explains how positive modelling
can be the most important aspect of new
staff’s experience:
“I think being a really strong role model
and demonstrating really high standards
of practice helps massively. If you have
new staff or students coming in, they may
have never really been around babies
before and it’s a first experience of a
nursery setting or especially a baby room.
And I think demonstrating what you do
well actually helps them. And you see it,
you see them throughout the weeks, just
grow in confidence as they begin to mirror
what you do.”
In shaping organisational culture and
hoping to influence the behaviours of
others, leaders start by looking in the
mirror. How can we change our own
behaviours so that they align with
the organisational culture we want to
create? If we want a culture of kindness,
warmth and nurturing support, how are
we demonstrating these characteristics
through our own day to day interactions?
If we want a culture of drive, aspiration
and continuous growth, how do our
interactions model that commitment? In
asking these deeper questions about the
organisation, we benefit not just new staff
and retention rates, but the entire staff
body. In this way, thinking carefully about
new staff takes us a step closer to fulfilling
the organisation’s vision.

Mona Sakr
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Education and Early Childhood. As a
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(Sage) and “Creativity and Making in
Early Childhood: Challenging Practitioner
Perspectives” (Bloomsbury).
Mona’s current research is an
exploration of pedagogical,
organisational and community
leadership in EY and how leadership can
be more effectively developed across
EY. Current funded research includes a
Nuffield Foundation project looking at
online leadership development across
the EY sector, a BELMAS project looking
at leadership in the baby room of
nurseries and a BERA project examining
ethnicity in the early years workforce.
Forthcoming books (include an
introduction to social leadership in early
childhood education and care (written
with June O’Sullivan, CEO of London Early
Years Foundation), and an edited volume
on EY pedagogical leadership around
the globe.
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parenta.com | September 2022 19

World Suicide
Prevention Day
of events being organised. These can
range from commemorative events to
educational workshops and lectures,
public conferences and press briefings.
The rise in social media use has also
made it easier to get the message out to
more people and to raise awareness of
the issues, especially in younger people.

In today’s modern, fast-paced world,
whilst many of us thrive on the
opportunities and situations life brings us,
for a few people, life itself becomes part of
a problem that they can see no hope for
and no way out of, except by the extreme
measure of taking their own life and
committing suicide. Sadly, this happens
once every 40 seconds. Ask around, and
most people will know of someone who
has committed suicide and the profound
impact it has had on everyone. Despite
this, not many of us talk about it.

Facts about suicide

💟
💟
💟
💟
💟
💟
💟
💟

Around 800,000 people die each year
worldwide after committing suicide
Over 1% of deaths are the result of
suicide
The global risk of suicide is twice as
high for men than for women
58% of suicide deaths occur before
the age of 50
Suicide occurs in all walks of life/
areas of the world but 77% of suicides
in 2019 occurred in low and middle
income countries
People suffering from depression are
20 times more likely to die of suicide
than those without the condition
Suicide is illegal in over 20 countries
Age-specific suicide rates have been
declining over the last 20 years,
although the actual number of deaths
from suicide is rising due to an
increasing and ageing population

It is not just the people who commit suicide
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that are of concern. For every actual
suicide, there are many more people who
attempt suicide or have serious suicidal
ideas which affects the individual, their
families and communities profoundly and
millions of people are impacted each year
across the globe. Therefore, the reduction
of suicide mortality and ways to tackle
suicidal behaviour should be a vital public
health consideration of global importance.

World Suicide Prevention
Day 2022
September 10th each year marks World
Suicide Prevention Day (WSPD), a day set
aside to provide “worldwide commitment
and action to prevent suicides”. It
is coordinated by the International
Association for Suicide Prevention (IASP),
dedicated to preventing suicide by
collaborative partnerships and evidencebased action.
The first World Suicide Prevention Day
was set up in 2003 in conjunction with
the World Health Organisation (WHO)
with the singular message that suicide
is not inevitable and can be prevented. A
WHO report “Preventing Suicide: a global
imperative” published in 2014, sets out
some of the research and work done
looking at the problems and solutions
to support countries improve suicide
prevention.
In recent years, WSPD has been observed
in more than 60 countries with hundreds

The IASP tag line is “Creating Hope
Through Action”, and the organiser’s aim is
to get people to start having conversations
about this topic and to realise that recovery
is possible.
They say:
“By encouraging understanding, reaching
in and sharing experiences, we want to
give people the confidence to take action.
To prevent suicide requires us to become a
beacon of light to those in pain.”
They also say that anyone “can be the
light” meaning that we may not all be
psychiatrists or GPs, but we can all ‘be the
light’ for people to help them get through
tough times and suicidal behaviours. It
might be reaching out to someone in
need, connecting with those who feel
disconnected, or taking the time to talk to
someone.

What are the causes of
suicide?
Some common causes of suicidal thoughts
or suicidal behaviour include:
Mental health problems, especially
depression
Bullying or discrimination
Bereavement or losing a loved one
Money problems
Housing problems
Being in prison
Relationships ending
Abuse (sexual, physical, emotional or
neglect)
Isolation or loneliness
Addiction and substance misuse
Trauma
Doubts about sexual identity

💟
💟
💟
💟
💟
💟
💟
💟
💟
💟
💟
💟

💟
💟

Problems adjusting to major life
changes such as retirement, longterm illness or redundancy
Pregnancy, forced marriage or other
cultural pressures

In truth, if people commit suicide, it is
difficult to know what drove them to that
decision and action. But with the costof-living crisis, the war in Ukraine and
inflation rates soaring, many people in the
post-pandemic world may be increasingly
worried about how they are going to
manage, and may be facing many of the
above issues more frequently.
The Samaritans are a well-known
organisation working in the UK and
around the world to try to prevent suicide,
and have identified that loneliness or
feelings of loneliness amongst young
people can be particularly problematic for
that age group. They say:
“We need to listen to what young people
are telling us: many of them are struggling
with loneliness. Loneliness can be a
serious health issue; preventing it could be
an important part of suicide prevention.”
They are calling on the UK Government to
help improve well-being in young people

and help tackle loneliness by funding
projects to help young people connect
more with their communities.

How to get involved in your
setting
Suicide is not an easy subject to tackle
and talking about it with your staff and
employees may be difficult as you may
have people in your organisation who
have been impacted by suicide, so
treading carefully is important. However,
it is also important to raise awareness,
so perhaps you could do this as part of a
wider improving mental health program.
You could also:
Wear the WSPD ribbon which is yellow
and orange
Join in the “Light a Candle” campaign
by lighting a candle at 8pm on
September 10th to remember suicide
victims and survivors, and to generally
raise awareness
Put banners or links on your social
media pages to say that you are
supporting the day. There are banners
in lots of different languages available
to download from the website

💟
💟
💟
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💟
💟
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Run some mental health awareness
workshops
Download the resources sheet of
other ways to get involved here
Reach out to people in your
community to offer a hand of
friendship where people may be
lonely, especially younger people and
older people
Make mental health well-being part
of your staff well-being package and
offer staff opportunities to talk, and
information about other sources of
help

If you have been impacted by suicide
or are experiencing depression or
having suicidal thoughts, call The
Samaritans on 116 123 for free, 24
hours a day, every day.

References and more
information
https://www.rethink.org/get-involved/
awareness-days-and-events/worldsuicide-prevention-day/
https://www.iasp.info/
https://www.samaritans.org/aboutsamaritans/research-policy/youngpeople-suicide/

parenta.com | September 2022 21

Great British
Beach Clean

There’s no doubt, it’s been a wonderful,
sunny summer and many of us have
headed for the UK’s beaches (of which
there are many) to have a few days
relaxing by the seaside. We’ve taken the
picnics, the buckets and spades, water
bottles to stay hydrated, small tents to get
changed in, maybe the odd cold can of
beer or coffee, and of yes, of course… the
kids!

Most of us will have packed everything
away and returned to our homes leaving
only our proverbial footprints, and yet,
each year, millions of tonnes of rubbish
end up on our beaches, polluting the
environment, posing a threat to wildlife
and causing problems regarding beach
safety for our children. And each year, the
Marine Conservation Society organise the
Great British Beach Clean, and with other
organisations, councils and volunteer
groups, set about tidying up the mess that
the ‘Great British Public’ leave behind after
their summer holidays.

A ’mountainous’
problem
After last year’s clean up, it was reported
that volunteers found an average of 385
pieces of litter for every 100 metres of
beach. This is down from 2020 figures
which were 425 per 100 metres of beach,
and 558 for 2019. Perhaps this was due
to the pandemic which curtailed a lot of
people’s holiday plans and we will wait
to see what this year’s figures show.
However, it is still nearly 4 pieces of litter
for every 1m of beach, so there is still some
way to go before we can claim victory.
A recent poll of people also showed that 1
in 5 people admit to leaving rubbish at a
beach and this rises to a massive 48% of
young people aged 18 – 24 who admitted
littering. One of the reasons people said
that they left rubbish was when there was
already rubbish there. This refers mostly
to people leaving rubbish besides already
overflowing bins instead of taking it home
with them, when they see the facilities are
full.
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Whilst there has been a decrease in cotton
buds and plastic bags left on our beaches
in recent years, 75% of the waste is still
plastic related. Litter on our beaches is
harmful to wildlife and humans. Glass and
other disposable items can be dangerous
to children and plastic and other litter can
get into our seas and marine environment,
where it can do even more harm. More
than one million birds and 100,000 marine
mammals and sea turtles die each
year throughout the world after either
becoming entangled in or eating plastic
materials found in the sea. It is estimated
that the so-called ‘Great Pacific Garbage
Patch’ has been growing since the 1950s
and as a result of marine currents, now
spans an area of 3.43 million square
kilometres between California and Hawaii.

Types and sources of
beach/marine litter
According to the website Keep Scotland
Beautiful, coastal litter can be grouped into
8 main material categories which are:
Plastic
Glass
Metal
Cloth
Paper
Polystyrene
Rubber
Wood
They also treat sewage-related debris as
a separate category, and yes, according
to an Environment Agency report, raw
sewage was “pumped into English bathing
waters 25,000 times in 2021”.

🌱
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So what can be done?
There is some good news – whilst littering
has reduced, there has also been a 37%
increase in UK beach cleaning over the
last 10 years so the tide may be turning
and we might finally be finding ways to
protect our beaches with schemes like the
Great British Beach Clean.

The Great British Beach
Clean
The Marine Conservation Society organise
this event every year in September and this
year, the event is taking place between
Friday 16th - Sunday 25th September.
The week is sponsored by Ireland’s
number one soup brand, Cully & Sully and
thousands of volunteers across the UK
are expected to head to the coast to take
part. The premise is a simple one - on
every clean, people are asked to collect
litter and run a litter survey, recording all
the items of rubbish they find in a 100m
stretch of beach. The MCS then use the
data collected to get a better idea of
what is happening on our coasts and to
campaign for change. It also feeds into the
International Coastal Cleanup (ICC) too.
Other organisations also promote the
week such as the Keep Britain Tidy
campaign, Keep Northern Ireland
Beautiful, as well as related Scottish
and Welsh environmental charities and
organisations too.

How to get involved
You can find local events to you on the
official website here, or if you prefer to
organise your own clean up, you can get
help, advice and resources too. Lots of
sites sell kits for cleaning up which are
available online from retailers or places
like the Keep Britain Tidy shop. You can
email the MCS at beachwatch@mcsuk.org
or give them a call on 01989 567807. Lines
are open from 9am to 5pm from Monday
to Friday.
The main things you will need are:
Protective gloves
High visibility jackets
Litter pickers (adult and children’s
sizes are available)
Black bin bags
Bag hoop holder for bin bags which
make them easier to carry and stay
open whilst litter picking
Pen/pencil and paper to record what
you find
Hand sanitiser

🌱
🌱
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If you are organising this for your setting,
remember to do a risk assessment first
to check out the area that you are going

to clean and think also about keeping
children safe in the sun and fully hydrated,
especially in warm weather, so sun hats,
sun screen and water are essential too.
If you are working towards an
environmental award such as the EcoSchools Green Flag Award or the Green
Tree Schools Award, you may be able to
claim points towards your award by taking
part in the Great British Beach Clean, or
any other litter picking or clean up project
that you get involved in, so check with your
awarding body.

🌱

References

🌱
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It’s not all hard work
and no play

🌱

Remember too, that once you have taken
part in a beach clean, then you will be well
placed to stay and enjoy your lovely clean
beach too. There are many exciting things
to do at the beach for young children
including:
Building sandcastles
Sand sculptures
Rock-pooling
Go on a seaside safari and see what
mini-creatures you can find

🌱

🌱
🌱
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Make some beach art using whatever
you can find on the beach: seaweed,
driftwood, pebbles, sand and shells

https://www.keepscotlandbeautiful.
org/community-and-place/scotlandsbeach-awards/information-forvisitors/beach-litter/the-facts/
http://www.perseus-net.eu/
https://www.theguardian.com/
environment/2022/may/02/
untreated-sewage-dischargeengland-coastal-bathing-waters-2021
https://www.theguardian.com/
environment/2021/nov/25/amountof-litter-on-uk-beaches-is-fallingnational-clean-up-finds
https://www.keepbritaintidy.org/
news/half-young-people-admitdumping-litter-beach

More information
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Great British Beach Clean
Keep Britain Tidy
Keep Wales Tidy
Keep Northern Ireland Beautiful
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FASD Awareness Day
FASD stands for Foetal Alcohol Syndrome
Disorder and is an umbrella term used
to describe a group of conditions that
can affect a person because they were
exposed to alcohol in the womb. It is
a spectrum disorder but is not well
understood compared to other spectrum
disorders such as autism. In the general
population, it is not something that most
people have even heard of, let alone know
anything about.
September is FASD Awareness Month
and Friday 9th September is International
FASD Awareness Day, so this year, we are
raising awareness of this condition so that:
1. It can be more easily prevented
2. People learn about the condition
3. People who have FASD can get the
help and support they need

What is FASD?
If a pregnant woman drinks alcohol
during her pregnancy, then her baby can
suffer prenatal alcohol exposure or PAE.
This exposure to alcohol at such an early
developmental stage can cause an array
of complex, lifelong physical, mental,
behavioural, psychological and emotional
difficulties for the children who are
exposed, although many go undiagnosed
so can miss out on the help they need.

What are the main
characteristics?
It is difficult to tell someone with FASD by
looking at them. Although there is no one
feature, there are some characteristics that
are common in some (but not all) people
with the condition. These include facial
characteristics (known as the sentinel
facial features) such as small eyes, a thin
upper lip and smooth philtrum (the indent
above the upper lip and under the nose)
which occurs in about 5-10% of people.
However, the main issues that people with
FASD have are to do with the development
of their brain, which is particularly
vulnerable to alcohol exposure in the
womb and people with FASD can have
problems with executive functions such as:

•
•
•
•
•
•
•
•

Organisation
Memory
Planning
Language
Managing emotions
Academic achievement
Focus
Impulse control

It can lead to children being branded as
having ‘behavioural problems’ or worse,
branded as ‘naughty’ children when in
reality, there is a problem in the way
their brain has developed which may
be inhibiting them from making more
‘rational’ behaviours and reactions. A
study looking into children with FASD who
had suffered postnatal neglect suggested
that their behaviour problems were more
likely to be caused by FASD than the
quality of the parenting they received.
A 2016 study looking into FASD found
428 conditions that can co-occur with it
involving almost every system in the body
including:
• The central nervous system (brain)
• Vision
• Hearing
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•
•
•
•

Cardiac
Circulation
Digestion
Respiratory

People with FASD can also have sensory
issues and may be unable to tolerate
noises, certain textures or bright lights.
They may also not be able to sit still for
long or have attention problems such as
ADHD or ADD.

How common is FASD?
It is well known that FASD is underreported and under-diagnosed. The first
national effort in 2018 to quantify FASD
in the UK found a screening prevalence
range of 6% to 17%. Research is ongoing
but interestingly and worryingly, a 2017
study of estimated alcohol consumption
during pregnancy around the world
reported the UK as the 4th highest country
with 41% of mothers admitting to drinking
during pregnancy. Children in the care
system have an increased risk of prenatal
drug and alcohol exposure, and therefore,
and increased risk of FASD.

How is it diagnosed?
It is unlikely that FASD will be diagnosed
at birth unless there is strong evidence
that the mother has consumed excessive
amounts of alcohol during her pregnancy.
It is more likely that a diagnosis may be
considered much later on, when other
issues develop. Diagnosis is a complex
issue looking at the likelihood of PAE and
current problems that the child may have
developed.
A “Health Needs Assessment” document
for FASD says that: “As yet, no single set
of guidelines for diagnosis have achieved
consensus in the academic community,
although there is a lot of agreement on
the main principles.” The National Institute
for Clinical Excellence (NICE) have recently
published a consultation document on
the quality standards to expect with FASD
although this was only published in March
2022 so is still being developed. In this
document it considers a standard so that:
“Children and young people with probable
prenatal alcohol exposure and significant
physical, developmental or behavioural
difficulties are referred for assessment with
a healthcare professional with additional
training in FASD.”

lack of support but says there is also “a
growing global evidence base emerging,
which could be tailored to design culturally
appropriate interventions that are focussed
on the needs of individuals and their
families and carer”.

the duration of their pregnancy (which is
9 months) for the health of their unborn
children, and FASDay was started. Since
then, 9/9 has been picked up by other
FASD related groups and is now promoted
around the world.

For the moment, until more specific
guidelines are published, we should
make our staff more aware of FASD
as a condition and be more proactive
in considering whether the children in
our care may have the condition, so
that we can best support their complex
needs. FASD requires SEND input and an
individually-tailored response.

References and more
information

How did the FASD
Awareness Day start?
The idea was developed by 3 people
with an interest in FASD after a meeting
in Tucson, Arizona in 1998. They came
up with the date idea (9th day of the 9th
month in the year 1999 as a reminder
that women can go without alcohol for

https://www.nhs.uk/conditions/foetalalcohol-spectrum-disorder/
www.gov.uk/government/publications/
fetal-alcohol-spectrum-disorder-healthneeds-assessment/fetal-alcoholspectrum-disorder-health-needsassessment
https://link.springer.com/
chapter/10.1007/978-3-030-73966-9_17
https://nationalfasd.org.uk/
http://www.fasdnetwork.org/
www.fasday.com/
www.sciencedirect.com/science/article/
pii/S0741832918300065
https://www.cdc.gov/ncbddd/fasd/

The real issue here is that there are only
currently a limited number of qualified
FASD-specialist healthcare professionals
and one specialist centre in Surrey, so it
can take a long time for suspected cases
to be considered let alone diagnosed.

Is there a cure?
There is no cure for FASD but with early
intervention, its effect can be minimised so
that children can be supported with their
behaviour, social skills, language, learning
and cognitive functioning. They should be
involved with the SENCo and SEND services
as soon as possible so that their individual
needs can be assessed and provisions put
in place to help them.

What can you do in your
setting?
Perhaps the most helpful thing that
settings can do to help with FASD is to
raise awareness of the condition so
that anyone who thinks they may have
a child with FASD can seek a diagnosis
and support sooner rather than later.
The aforementioned assessment needs
document acknowledges there is a current
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Helping your child to
manage their emotions
Once children recognise the emotions they
are feeling, they then need to actively take
control, working with both their conscious
mind and their unconscious mind, as
they learn to stop their strong emotions
from controlling them. And if this wasn’t
enough, they then need to recognise the
behaviours and actions of those around
them, reacting in positive ways to avoid
the upset and fallout when friendships fall
victim to emotional responses. Quite the
tall order!
Managing difficult emotions can be a
stressful experience for everyone, the child
as much as for you. But this is all a part
of growing up and learning to manage
our body’s reactions, and your children
will not always get this right. But this is
when they need you the most. They are
learning how to respond to every future
situation through the experiences they are
gaining, establishing predispositions to
react in certain ways as self-perpetuating
thinking and feeling cycles establish. If
unmanaged, these can present all kinds of
difficulties and challenges, with long term
effects on both the child and everyone
around them. This may lead to difficulties
concentrating or simply sitting still, an
increased impulsiveness or a tendency
to ‘drift’, with clear repercussions on their
school work and time in the classroom.
Every child responds differently when
confronted with an emotional situation.
Whether a child’s feelings of hurt or anger,
excitement or joy have just been aroused,
their reaction may be different to their
friend’s. Or even the way they would
have reacted yesterday. But if we want
our children to respond effectively within
social situations, these emotions need
recognising, understanding and actively
managing, even in the moments when it
might be tempting to run and hide.
While every child’s emotions are going to
be dependent on their state of mind and
how they are feeling in the moment, they
are also being informed by the emotional

dispositions that are developing within
them. These pre-established influences
on their emotional behaviours are a result
of their genes, as well as all their previous
experiences.
As children learn to take active control
of their emotions, we need then to help
them understand what is going on inside
their own bodies. And to recognise their
emotions as they learn how to manage
them. But this requires permission and
opportunity to feel, along with the support
they need to name what they are feeling,
without fear spiralling them into negative
thinking-feeling cycles that can only
escalate.
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Left unmanaged, behavioural and
emotional problems experienced during
childhood can manifest into long-term
psychotic symptoms in our adolescents
(WHO). With diagnoses of ADD (Attention
Deficit Disorder) and ADHD (Attention
Deficit Hyperactivity Disorder) on the
rise, now more than ever, we need to
understand the mechanisms driving
children’s responses, as we learn to
support these processes.
With almost one in five children around
the globe experiencing some form of
behavioural or emotional problems during
childhood, medicated responses are
drastically on the rise. However, before
any course of medication is considered,

especially those a child is likely to remain
on for some time, the underlying causes
must be understood without the need for
potentially lifelong and little-understood
medications, rather than seeking to mask
the problems underneath.
And the first step as always, is to recognise
what is happening, to help your child to
understand and to offer them methods
of recognising and managing their
behaviours for themselves.
Prevention is often the best management
tool for dramatic emotional outbursts. So,
be aware of a child’s triggers and avoid
being “past the point of no return” more
than you must. Emotional meltdowns are
often the result of feeling overly hungry,
tired, frustrated or simply poorly, especially
when their age and developmental stage
means the demands and expectations
that are being put on them are unrealistic.
If this is occurring regularly, think about
what you are expecting of them as you
consider ways of easing a situation back
from the brink.
When you do need to manage an
emotional situation, look to remain calm
and unemotional yourself, as difficult
as that may be. You cannot hope to
manage a child’s heightened emotions
if you yourself are beginning to feel
overwhelmed, anxious or upset by the
situation. Step away if you can, even
mentally as you allow your emotions to
calm back down. Self-talk or some deep
breaths can allow for more measured
responses before you attempt to help a
child, who is learning a great deal about
how to deal with their feelings from the
contagious emotional climate around
them. Then, help the child recognise the
feelings they are experiencing and the
behaviours and outcomes these feelings
evoke as you embed different pathways in
their brain.

As you actively help children recognise
their emotions and consider their feelings
and responses, they learn to acknowledge
how their emotions are making them
respond. This is an essential process if they
are going to learn how to manage these
responses. But first they need the space
and understanding to feel them in the first
place. Emotions are a part of everyone’s
lives and if they are avoided or seen as
an obstacle or difficulty to be controlled,
this does little to teach children how to
manage them.
With every experience informing and
reinforcing a child’s emotional responses
and the likelihood of future behaviours, the
coping strategies you share early on are
equipping children with emotion regulation
skills long before their vulnerable teenage
years when adult support may not be
so easily on hand. So, notice a child’s
emotions, then listen, and respond in
caring and constructive ways as you help
them practice self-recognition, empathy
and active management, and help them
avoid riskier ways of dealing with their
emotions.
This is the third of five articles from “The
Secure Child”. Next time we will look at
helping children to manage their emotions
in a social world. But in the meantime,
bring focus back to nurturing all of
children’s growth and development with
a Nurturing Childhoods Accreditation, a
new approach to setting wide CPD that
is tailored to the needs of the children
and families you work with. And from
September, you can gain your own
accreditation as a Nurturing Childhoods
Practitioner. Supporting you to reflect
on your knowledge and understanding
while gaining recognition for the nurturing
practice you deliver as together we really
begin developing the potential of all
children in their early years.

Kathryn Peckham
As Founder of Nurturing Childhoods,
Dr Kathryn Peckham is a passionate
advocate for children’s access to rich and
meaningful experiences throughout their
foundational early years. Delivering online courses, training and seminars she
works with families and settings to identify
and celebrate the impact of effective
childhood experiences as preparation for
all of life’s learning. An active campaigner
for children, she consults on projects,
conducts research for government bodies
and contributes to papers launched in
parliament. Through her consultancy
and research, she guides local councils,
practitioners, teachers and parents all
over the world in enhancing children’s
experiences through the experiences
they offer. A highly acclaimed author and
member of parliamentary groups, Kathryn
also teaches a Masters at the Centre for
Research in Early Years.
For more information and practical
guidance on developing the features of
lifelong learning, Kathryn has published
a book: “Developing School Readiness,
Creating Lifelong Learners”.
Get in contact at www.kathrynpeckham.
co.uk or email info@kathrynpeckham.
co.uk.
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Mental health and
music in the early years
While broadly the same, mental health
looks a little different at different stages
of life. In the early years, infant and early
childhood, mental health looks at a
child’s ability to regulate their emotions,
form secure relationships and explore
environments. Post lockdown, the increase
in demand for mental health services has
increased to critical levels. Specialists are
now demanding more funding to cope
with the strain in resources. What can we
do to support children and families stuck in
cycles of unending waiting lists? A study by
Kaminski et al (2022) has some ideas.
From countless child studies, we know
that children respond positively to stable
relationships where their needs are met.
After all, children rely on the people
around them for their entire existence.
Through their important people, children
learn the best ways to stay safe, interact
with others, and ultimately, how to become
responsible for themselves. We now know
that these early experiences also lay the
foundations for their future physical and
mental health.
Science shows increasingly that the
development of the brain is established
during the early years. Thinking patterns,
habits, tendencies, interests and more
begin and develop through repeated
interactions. Repeated words and sayings,
family stories and traditions become part
of our personality at a stage that few of us
even remember. This amazingly impacts
not only our thinking but our lifelong
metabolism and immune system, too.
Even children in negative and poor or
abusive situations recognise the injustice
they experience. By providing a positive
experience, we create an opportunity to
break negative cycles, just by seeing each
child as special, and showing that we
recognise their value. Using techniques
of nurturing interactions like positive
feedback, consistent discipline, warmth,
and sensitive emotional responses, we
recognise their humanity. This allows

children to regulate the effects from
negative stressors, including racism and
poverty.
The Kaminski study considered a number
of interventions that have been used with
pre-school communities, often with a
family focus because of the importance
of relationships in the early years. In
each case of the successful interventions,
they discovered that the focus was on
changing knowledge, attitudes, emotions,
behaviours, or relationships. No studies
including fathers were eligible for inclusion,
showing a clear gap in provision.
The take-away appears to be that
experiences that allow us to recognise
children as individuals are valuable. Giving
children the opportunity to make their own
contribution to the activity helps to do this.
Songs and games that allow children to
practice caring family behaviours are also
supportive. Activities where children have
a brief turn at following the leader also
help to create self-confidence in taking
responsibility. Below are a few songs that
may be used towards establishing good
early years mental health.

Hello Song
Hello friends, how are you
Hello friends, who’s sitting next to you?
This quick hello song is great for
registration and could even be used to
sing goodbye at the end of the day. It
allows for children to acknowledge each
other, learn how to say each other’s
names and build relationship. One way to
reduce embarrassment about being “on
show” would be to pass around a toy or
an object to tap – redirecting the individual
focus.

Old MacDonald
Old MacDonald had a farm, EIEIO
And on that farm he had a cow, EIEIO
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With a moo-moo here and a moo-moo
there
Here a moo, there a moo, everywhere a
moo-moo
Old MacDonald had a farm
EIEIO
This well-known traditional staple gives
children opportunities to make a personal
choice that the group follows. Giving
children enough time to choose an animal
meaningful to them, makes it a special
occasion.

Clapping Land
I travelled far across the sea
I met a man and old was he
Old man, I said, “where do you live?”
And this is what he told me

Come with me to clapping land
Clapping land, clapping land
All who want to live with me
Come with me to clapping land

with staff rocking little ones in blankets
(“hammocks”) or with children rocking toys
in blankets, or even rocking toys in their
arms.

Come with me to jumping land …
Come with me to wiggling land …
Come with me to tickling land …

Singing songs, playing games, and
creating situations where children act out
loving and supportive family behaviour is
important in developing confidence and
resilience. Personalising songs by using
children’s names and giving them choices
that we all follow, gives the message that
the child is seen and valued for who they
are, that they matter and that they are
important within their community. And at
any age, when we are seen as valuable,
we can start to live our best lives.

This repetitive song gives children
opportunities to choose familiar or new
ways to move, and in small groups, allows
everyone to choose an action that the
group follows.

Rock-a-bye baby
Rock-a-bye baby on the tree top
When the wind blows the cradle will rock
When the bough breaks the cradle will fall
And down will come baby, cradle and all
Rock-a-bye baby on the tree top
When the wind blows the cradle will rock
When the bough breaks the cradle will fall
And baby comes down to mummy once
more
This traditional lullaby has a lovely
second verse that reaffirms the safety
relationship with family and important
people in children’s lives. This can be used

Reference:
Kaminski, J. W., Hutchins, H. J., Barry,
C. M., Robinson, L. R., & Newsome,
K. B. (2022). Evidence base review of
couple- and family-based psychosocial
interventions to promote infant and early
childhood mental health 2010-2019.
Journal of Marital and Family Therapy,
48(1), 23–55. https://doi.org/10.1111/
jmft.12570

Frances Turnbull
Musician, researcher and author,
Frances Turnbull, is a self-taught guitarist
who has played contemporary and
community music from the age of 12. She
delivers music sessions to the early years
and KS1. Trained in the music education
techniques of Kodály (specialist singing),
Dalcroze (specialist movement) and Orff
(specialist percussion instruments), she
has a Bachelor’s degree in Psychology
(Open University) and a Master’s degree
in Education (University of Cambridge).
She runs a local community choir, the
Bolton Warblers, and delivers the Sound
Sense initiative “A choir in every care
home” within local care and residential
homes, supporting health and wellbeing through her community interest
company.
She has represented the early years
music community at the House of
Commons, advocating for recognition
for early years music educators, and her
table of progressive music skills for under
7s features in her curriculum books.
Frances is the author of “Learning with
Music: Games and activities for the early
years”, published by Routledge, August
2017.
www.musicaliti.co.uk

parenta.com | September 2022 29

Back to basics: part 1

For so long now our sector has been
inundated with new research, theories,
concepts, pedagogies and approaches
to learning and development, in addition
to being bogged down by guidance,
legislation and adaptations as a result of
the pandemic and the return to the ‘new
normal’.
Sadly, it appears that with all of this
clouding the minds of so many leaders,
managers and practitioners alike, we have
suddenly lost the spontaneity, flexibility
and the simplicity in our approach to play,
learning and development.
It is all too easy as practitioners to get
caught up in the day to day, the planning,
tidying, observation, assessment that we
often forget why we went into early years,
why we do the job we do, and the beauty
of the everyday when you care for young
children.
As a sector, we are and have always been
guilty of over-complicating and overthinking our practice, our environments,
our planning and our pedagogy when in
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reality, all children need to thrive, learn and
develop effectively is engaging, supportive
and knowledgeable, loving adults and the
simple act of play.
Whilst theories, concepts and pedagogies
have changed and developed over-time
in the early years sector, there is one thing
that remains steadfast when it comes to
young children and their overall learning
and development, and that is child
development and the attached theories
and science.
Children, their brains and their
psychological and physiological growth
still follows the same patterns, science and
external factors still have the same impact
as they did 20 years ago, and so whilst
we busy ourselves trying to understand
new concepts, jargon, legislation and
theories, we are missing the very simple
fact that the way in which children’s brains
develop has not changed and this should
be our focus when providing learning and
play opportunities and experiences in our
settings.

Play has always been, and will continue
to be a child’s primary purpose and focus
during their early years education and
beyond, and as knowledgeable adults we
must always prioritise play over everything
else.
New theories, concepts and pedagogies
are wonderful and essential to the
development of our own practice, settings
and our professional development and
the environments and opportunities
we provide, but we must not allow this
to consume our every day and allow
ourselves to lose sight of what we know
to be key components of a child’s learning
and development journey.
Child development theories and
information that we have all been bought
up on, studied and subsequently ingested
as a result of our own learning and
professional development journey were
based upon science, fact and evolutionary
and ecological theories and learning, the
basics of brain development and the way
in which children learn and develop and
so much of this was based on play and

simple, yet meaningful interactions.
As parents, practitioners and educators
we can over-complicate in our own minds
what we think children need in order to
learn and thrive in their development,
but in actual fact they just need attuned
adults, a safe and engaging environment,
endless opportunities to play, and
knowledgeable others in which to learn
from.
We can create the most wonderful roleplay set-ups, the most attractive and
Pinterest- worthy tuff spot creations, and
practice mindfulness and yoga with the
children every day to benefit their mental
health, but will this be suitable for all
children? Will they all engage and thrive as
a result of these opportunities? It’s unlikely.
If we critically reflect on our practice and
the opportunities we think we need to
provide as a result of our pedagogy, the
provision we have, and the needs and
interests of the children we care for, we
may see that perhaps the opportunities
we think we need to provide are as
a result of our own mindset and the
overwhelm of theories, pedagogies and
new concepts.
As practitioners we must critically reflect
in this way on our own practice as well
as the provision, policies and ethos of
our settings too as these are pivotal to
children’s early learning experiences and
subsequent development and challenge
practice or policies that do not place the
children’s best interests at the forefront.
If we strip back child development, early
education experiences and early learning,
we take it right back to adults getting
down and getting involved with children’s

play, being silly and engaging in their roleplay and games when invited, curiously
exploring the outdoor world and learning
via first-hand, hands-on experiences
about the world around us, co-operative
play with peers that lay the foundations
of social skills and social development
thereafter, children learning independence
through using tools to forage for
ingredients in the wild, taking these back
and using a range of tools and developing
skills to work with a knowledgeable adult
to create food for the setting/cohort to
share as a community and the invaluable
life-skills that communal mealtimes
provide and facilitate.
Something as simple as snuggling up in
the book corner and sharing a book with
a loved and trusted adult is an incredibly
beneficial activity for many children,
especially those who need their emotional
needs met and to feel safe and secure at
various points in their day.
Why have we begun to overlook or
overcomplicate children’s early years in
this way?
If we stripped back our practice and our
approach to learning and development,
followed the children’s needs and interests
more flexibly, stopped over-thinking
provision and planning, then perhaps
not only would we fall back in love with
the beauty and simplicity of early years
education and everything it encompasses,
but our children will continue to thrive,
learn, develop and hone essential life-skills
as a result whilst simultaneously reducing
the workload, stress and overwhelm that
is currently impacting significantly on
practitioners, their mental health and their
well-being in our sector currently.

Chloe Webster
Chloe Webster is an OFSTED Outstanding
childminder at Pebbles Childcare,
Worthing West Sussex. With over 10
years experience in the sector, Chloe
has written for a number of Early Years
magazines and journals.
Chloe works for Bridgit Brown at Pebbles
Childcare and together they were
awarded Nursery World’s ‘Childminding
Business of The Year’ in 2018 and pride
themselves on their child-led, natural,
outdoor pedagogy and are advocates
of the home-based childcare profession
and work tirelessly to champion HBC
across the sector.
chloelouisewebster@hotmail.com
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Childhood
Cancer
Awareness
Month

According to one cancer charity, 12 children
and young people are diagnosed with
cancer every day in the UK. That’s one
every 2 hours and of those, only 10 out of
the 12 will survive. Even then, a diagnosis
of cancer in childhood can have knock-on
effects with long-term side effects that can
significantly impact that child’s life forever.
A cancer diagnosis is devastating at
any age, but for children who are at the
start of their life, it can mean lengthy and
debilitating treatments, isolation from
friends and family, missed schooling and if
they survive, it can have a negative impact
on the child’s growth and development.
And obviously, it can impact greatly on
their mental health and life expectancy.
But it is not just the child who suffers; it can
put additional strain on a family and affect
parents, extended family and friends, and
siblings too.
In 2010, former President of the US, Barack
Obama set up September as Childhood
Cancer Awareness Month, and since
then, many cancer charities have used the
month to raise awareness of the problems
inherent with childhood cancers and to
raise money to help fund vital research
and support programmes for children and
their families.

What are the main
childhood cancers?
Cancers that affect children are different
from the cancers that affect teenagers and
young adults, which are different from the
most common cancers faced by adults.
The 3 most common types of children’s
cancer are:

💙

💙
💙

Brain, central nervous system (CNS)
and intracranial tumours (20%)
Lymphomas (11%)

Three of the most common adult cancers
(lung, breast and stomach) are hardly ever
seen in children.

What causes cancer in
children?
Over the years, many different factors
have been identified as a possible cause
of children’s cancers although in reality,
more research is needed, and most
experts agree that more than one factor
is probably necessary for the cancer to
develop. Some of the identified causes of
childhood cancer include:
A predisposition or hereditary factors
(genes)
Genetic-environmental interaction –
scientists believe that if a child has
a predisposition to leukaemia for
example, that there are other factors
in the child’s early environment that
may trigger the development of the
disease although these are still being
researched
Ionising radiation (for example where
mothers received X-rays in pregnancy,
which is no longer allowed)
Exposure to radiation (e.g. as occurred
in Chernobyl)
Non-ionising radiation such as
prolonged close exposure to power
lines, mobile phones and MRI
scanners
Some types of infection (Hodgkin and
Burkitt lymphomas as linked to a viral
infection)
Chemical exposure such as air
pollution, pesticides and second-hand
smoke

💙
💙

💙
💙
💙
💙
💙

Leukaemia (30%)
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More information on the causes of
children’s cancer can be found here.

How many children
survive cancer?
Thanks to investment in research and
treatments, survival rates have been
increasing over the past 50 years. In the
1960s, three-quarters of children with
cancer died, whereas nowadays, over
80% of cancers are now being successfully
treated. However, different types of
cancer can have different survival rates.
Retinoblastoma, a cancer of the eye, can
be cured in almost every child and has
a 99% 5-year survival rate for children in
England. Neuroblastoma, which affects
the nerve cells and is diagnosed mostly in
babies and children under 5, has only a
67% survival rate.

What are the main
treatments?
Cancer treatments have come a long way
in the last 50 years and can now include:
Chemotherapy – a chemical attack on
the cancer using medicinal drugs
Radiotherapy – high-energy radiation
(similar to X-rays) is used to kill cancer
cells
Surgery – removal of the cancer or

💙
💙
💙

💙

💙

💙

tumour by surgical means
Stem cell transplantation – stem cells
are special types of cells that have
the ability to become different types
of cells in the body. Bone marrow
transplants can help children develop
healthy blood cells, for example, to
counteract leukaemia
Immunotherapy – this is a relatively
new area of treatment involving
supporting the child’s own immune
system to fight back against the
cancer and there have been new
advances in the last 5 years that are
proving promising
Complementary therapies such as
Reiki, Chinese medicine, energy
medicine, nutrition and mindful
therapies to name but a few

Most treatments affect the children’s entire
body, have a lot of side effects including
sickness and hair loss, and may need to
be repeated at intervals in order to cure
the cancer. In addition, they are usually
given at specialist centres so children may
have to stay away from home for long
periods of time and miss school.
Research in the US has found that more
than 99% of children who survive cancer
can develop a chronic health condition in
their adult life which is caused primarily
by the toxicity of the treatment that initially
saved their life. So, surviving a childhood

cancer may just be the start of a lifetime of
health problems for these young people.

How can you help?
Most of us are not in the position to
discover a new treatment or cure for
cancer, but that doesn’t mean we can’t
have an impact and make Children’s
Cancer Awareness Month this September
count. Here are some ideas of how you
and your setting could help:
1. Promote the month using your social
media channels, website and through
word of mouth. A lot of cancer
charities have banners you can
download and use
2. Wear a gold ribbon (the cancer colour)
to show your support
3. Run a fund-raising event for a local
cancer charity of your favourite cancer
charity. Popular ideas for fund-raising
include cake/bake sales, sponsored
events such as walks/runs/swims,
table-top sales, second-hand clothes
or nearly-new sales
4. Make a donation to a cancer charity
5. Write some letters of friendship or
send some artwork to your local
children’s hospital or hospice
6. Run a cancer awareness event to
explain some of the issues facing
children with cancer and their families
7. Have a collection in your setting and

make up some hampers to donate to
relevant families at your local hospital
or children’s hospice
8. Volunteer at a cancer charity or
hospital
9. Join an organised event
10. Organise a “Wear gold for a day”
event, asking parents for a small
donation to send to a cancer charity of
your choice
Whatever you do, remember to send us
your stories and pictures to hello@parenta.
com.

References and more
information
www.cancerresearchuk.org/about-cancer/
childrens-cancer/support-organisations/
organisations
https://childrenscancer.org/childhoodcancer-awareness-month/
www.cclg.org.uk/
www.childrenwithcancer.org.uk/about-us/
childhood-cancer-awareness-month/
https://worldchildcancer.org/
www.childrenwithcancer.org.uk
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Rainbow snail to decorate
the garden!
What do you need?
•
•
•
•
•
•
•
•
•

Paper plate
Scissors
Coloured paper
Glue
Cotton tip
Sticky tape
Googly eyes
Paint sticks
Crayons, marker
pens or paints

Instructions
1.

Cut your paper plate into
two equal halves.

2. Cut head and tail shape
pieces from the coloured
paper.

5. Attach the googly eyes to
the ends of the cotton tips.

3. Secure these into position
on the paper plate ‘shell’
using the glue.
4. Cut the cotton tip in half
and secure the pieces
to the back of the snail’s
head using the sticky tape.

6. Use crayons, marker pens
or paints to get creative
and decorate the paper
plate shell.

You can find the full craft
instructions here.

Easy omelettes for
you and the children
to make together
You will need:
• 1 knob of butter
• 1 tomato, deseeded
and diced
• 1tsp dried oregano
• 2-3 eggs
• 30g grated cheddar
cheese

Instructions
1.

Melt half of the butter in a frying pan then add the tomato and oregano, cooking it for 2-3 minutes.

2.

Remove to a plate and wipe the frying pan clean.

3.

Whisk the eggs together, melt the remaining butter in the frying pan then add the eggs.

4.

Cook on a low heat, using a spatula to lift the sides up and allow the raw egg to escape out the sides.

5.

After 2 minutes place the tomato and cheese across half of the omelette.

6.

Cook for a further minute then remove from the heat. Flip the free half of the omelette over the tomato
and cheese half.

7.

Cut into fingers for the children to serve themselves.

You can find the full recipe
here.

The wonder of
learning by seeing,
feeling, and doing
I bet you have children in your setting, that
just can’t stop moving and need to wriggle
or move in some way when they are sitting
down and always seem to have ants in
their pants! I was that child and can tell
you I was a total nightmare for everyone,
including me as I was miserable. My
teachers and parents didn’t know about
the different modalities of learning when I
was a child as the dinosaurs still roamed
the earth…. Thank goodness for progress
and understanding.
Now we understand that your wriggly
children could be kinaesthetic learners just
like me and learn through seeing, doing,
and experiencing.
They, and I, often struggle to be quiet or
still as they are natural doers and process
information best when they can actively
participate in it. I was always called Miss
Fidget, and still am, but now I understand
that was how I was, and still do process
information.

The definition of a
Kinaesthetic learner
Fleming and Mills (1992) suggested there
are four modalities, Visual, Aural, Read/
write and Kinaesthetic (VARK) that seemed
to reflect the experiences of the students
and teachers.
“By definition, this modality refers to the
“perceptual preference related to the use
of experience and practice (simulated
or real).” Although such an experience
may invoke other modalities, the key is
that people who prefer this mode are
connected to reality, “either through
concrete personal experiences, examples,
practice or simulation” [See Fleming
& Mills, 1992, pp. 140-141]. It includes
demonstrations, simulations, videos and
movies of “real” things, as well as case
studies, practice and applications. The
key is the reality or concrete nature of the
example. If it can be grasped, held, tasted,
or felt, it will probably be included. People
with this as a strong preference learn
from the experience of doing something
and they value their own background of
experiences and less so, the experiences
of others. It is possible to write or speak
kinaesthetically if the topic is strongly
based in reality. An assignment that
requires the details of who will do what
and when, is suited to those with this
preference, as is a case study or a working
example of what is intended or proposed”.
https://vark-learn.com/introduction-tovark/the-vark-modalities

Did you know kinaesthetic
learners tend to have careers
in medicine, dance, sport,
engineering and cooking?
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In my experience of teaching and being
a parent, I have seen that babies and
toddlers are physical learners. Physical
learners are also known as tactilekinaesthetic learners (tactile for touch and
kinaesthetic for movement). This means
they discover the world best, when they
are young, using their hands or bodies.
In some ways, all children are natural
tactile-kinaesthetic learners. If you think
about a baby, it reaches out to learn as
they use their sense of touch to grasp
physical items.
“Kinaesthetic or tactile learners need to
physically touch or try something in order
to learn the concept best. This style is often
called multi-sensory learning because
tactile learners hear or see to learn, and
then complete their learning by trying it
out themselves. ”What is tactile learning?
Western Governors University. August
2020
https://www.wgu.edu/blog/what-tactilelearning2008.html#close
Babies and young children start life as
kinaesthetic or tactile-kinaesthetic and
then move on to other modalities, but
some will maintain their pure kinaesthetic
learning approach. They can also find it
difficult to feel confined both physically and
mentally. Something to think about as I can
really vouch for that statement!

Engaging the purely
kinaesthetic learners
in your setting
Kinaesthetic children learn best when they
are hands-on or are free to move about
the room. If the activity you are working
on is stationary, do let them roam and

This TEDTalk describes kinaesthetic
learning.
https://youtu.be/diMJhM8Y1N4
This video shows learning in a
kinaesthetic classroom.
https://youtu.be/QjTE98cy3Fs

Gina Bale

wander, as these children need to move to
process the information.
Create interactive activities linked to the
theme you are working on to ensure they
are also engaged in the learning process.
Let the children explore items and take
them apart to understand how they work.
Incorporate role-play, movement, and
music as it helps them retain information.
Think about how you demonstrate things
as they learn by seeing, watching, and
doing. You are their role model!
Storytime – act out the story as you are
reading it for them using finger puppets.
Dress up and role-play the story with the
children.
For older children, you could read a book
that is also a film. They then can see the
characters come to life on the big screen.
Read out recipes and find and measure
the ingredients together and then cook the
dish.
Creating a multi-sensory learning
environment ensures that no matter the
modality of learning, you will always be
able to engage the children in the learning

process while having fun.
If in doubt remember what S Club 7
said……“don’t’ stop movin’.”
https://youtu.be/vm262cXxRrU

A little bit of
inspiration…..
The wonderful Little Peeps Nursery
in Caerphilly took their little ones on
our “Looking for pandas” adventure
and incorporated all of these different
kinaesthetic activities to help the children
learn.

Gina’s background was originally
ballet, but she has spent the last 27
years teaching movement and dance
in mainstream, early years and SEND
settings as well as dance schools.
Whilst teaching, Gina found the time to
has create the ‘Hi-5’ dance programme
to run alongside the Australian Children’s
TV series and the Angelina Ballerina
Dance Academy for Hit Entertainment.
Her proudest achievement to date is her
baby Littlemagictrain. She created this
specifically to help children learn through
make-believe, music and movement.
One of the highlights has been seeing
Littlemagictrain delivered by Butlin’s
famous Redcoats with the gorgeous
‘Bonnie Bear’ on the Skyline stage.
Gina has qualifications of teaching
movement and dance from the Royal
Ballet School, Trinity College and Royal
Academy of Dance.

They set up areas for the children to:

🤸
🤸
🤸
🤸
🤸
🤸
🤸

Squish, cut and roll dough to make
dumplings
Bash and squash clementines to
make juice
Create magical cranes (they helped
them in the adventure to get to the
Great Wall of China)
Eat noodles with fingers or chopsticks
Paint pandas
Match the animals to the Chinese
calendar
Make dragon masks and become
scary noisy dragons
Images courtesy of Little Peeps Playgroup
Oakdale, Caerphilly, Wales.
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Testimonials
“I was referred to Parenta by my manager and have recently passed my team leader
course. My assessor was a pleasure to work with, we formed a lovely friendship. She
always answered my questions and made things very clear.
The team at Parenta are very friendly, and made me feel valued. All emails and
calls were answered promptly and helped me through any inquiries. I will definitely
recommend to others.”
Deniz Ali
“The Parenta customer service team and the website team are amazing. Always
polite, friendly & efficient.”
Tiddlers
Excellent service as always! We highly recommend Parenta for all childcare
qualifications. Thank you!”
The Playhouse Nursery
“Parenta is a fantastic company. The team truly want the best for their clients and
will put their all in to a high quality service to ensure high quality in the Early Years
industry.”
Charlotte Allen
“Inwood Nursery have used the Abacus software from Parenta since 2005 and have
never once seen the reason to change. It does everything we wish of it at a very
reasonable cost which has not increased in the subsequent 17 years - how many
other things can you say that about? Upgrades are regularly made and I do not feel
there is a better system on the market. Parenta are regularly in contact just to check
that everything is ok and we are happy.
They are always extremely efficient on the very rare occasion something needs
attending to and they continue to have my utmost confidence. In 2019 they also built
our new website and took over the running and administration of our e-mails and
domain name.
I think that constitutes a very content customer.”
Mark Baldaro
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Congratulations

to all our Parenta learners!
Congratulations to all our Parenta learners who completed their apprenticeship
and have now gained their qualifications.
These range from Childcare Level 2, Childcare Level 3 and Team Leading
to Level 3 and Level 5 Management – that’s a huge achievement in the
current climate.
All that hard work has paid off – well done from all of us here at Parenta Training!

Did you know?... Parenta has trained over 20,000 apprentices within the early years sector!
Our Level 3 success rate overall is almost 10% higher than the national average.
That’s down to great work from you, our lovely Parenta learners!
If you have a learner with us who has recently completed their apprenticeship, please send in
a picture to hello@parenta.com to be included in the magazine.
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Mini
bagel pizzas
Supercharge Your Childcare Business
With A Powerful Website

You will need:

• 2 mini whole
grain bagels cut
in half your childcare business, reach your local community and increase
Transform
• 1/3
cup marinara
your
occupancy
with our Ofsted targeted websites.
sauce
• 1/2 cup grated
mozzarella
A Parenta
cheese childcare website is:
• 1/4 cup chopped
peppers
Responsive on all platforms
Guaranteed to engage
parents

Fully secure &

GDPR compliant
Search engine optimised

Instructions

“

1.

guidelines
HeatBuilt
oventotoOfsted
200 degrees
and place tin foil on a baking tray.

2.

Top each half of the bagel with the marinara sauce, spreading to the edge.
Wow I am so impressed with

4.
5.
6.

how quick that has been
updated! I was worried when
Your Perfect Website Partner…
sending a 24 page document
but I am thrilled with the result!
Social
Media!
Sprinkle on the
peppers.
Thank you so much. Great
We
can
set
up
your
social
media
accounts
Place on the baking tray and cook for 8-10 minutes or until the cheese customer service and results!

Top with roughly 2 tablespoons of mozzarella.

is melted.

and get you started with your first posts.

Get Our
FREE Social Media guides with
Let cool and then
serve.
every package

- Little Angels Schoolhouse

Ready to get started?
You can find the full recipe
on ‘Baby Foode’ here.

“

3.

Let us create a website and social media set-up you and your parents will love!
Call our friendly team on 0800 002 9242 or drop us a line at hello@parenta.com

Build me a website

